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The seventh annual Teaching and Learning Confer-
ence (TLC) was held in Philadelphia, Pennsylvania,
from February 5 to 7, 2010, with 224 attendees onsite.
The theme for the meeting was “Advancing Excel-
lence in Teaching Political Science.” Using the

working-group model, the TLC track format encourages in-depth
discussion and debate on research dealing with the scholarship of
teaching and learning.

In addition to the 12 working groups, there were workshops
on various topics. The 2010 Teaching and Learning Conference
also featured three plenary events, including a presidential round
table on “Teaching Political Science during Hard Economic
Times,” with APSA president Henry Brady as moderator. Rogers
Smith of the University of Pennsylvania delivered the Pi Sigma
Alpha Keynote Address, entitled “Teaching as Redemption,” and
former governor of Florida and current Senator Robert Graham
delivered the opening session address, “Salvaging Citizenship: A
Partnership for Pols and Scholars?”

The 2010 TLC included a number of new features: the afore-
mentioned plenary roundtable, which also included a lunchtime
discussion and question/answer period for the attendees, and the
use of remote participation technology. Through the use of this
technology, the three plenary sessions were broadcast live via the
Internet for an additional audio and visual component. There-
fore, individuals who were not able to attend the meeting were
able to join us virtually. This technology was made available by
Derrick Cogburn (former chair of the APSA Information Tech-
nology and Politics section and 2010 TLC moderator) and his lab,
the Center for Research on Collaboratories and Technology
Enhanced Learning Communities (COTELCO; at Syracuse Uni-
versity and American University). The sessions are currently avail-
able for viewing at www.apsanet.org. Finally, one new workshop
track, Strategies for Teaching at Community Colleges, was intro-
duced, as was a new paper track, Teaching Political Theory and
Theories.

APSA would like to thank the following individuals who served
on the 2010 Teaching and Learning Conference Programming
Committee: Tim Meinke, Lynchburg College, chair; Marcus D.
Allen, Wheaton College; Mitchell Brown, Auburn University; Erin
Richards, Cascadia Community College; Stephen Salkever, Bryn
Mawr College; and Deborah Ward, Rutgers University. These six
committee members, along with the following six individuals, also
served as the 2010 Track Moderators: Alison McCartney, Towson
University; Chad Raymond, Elon University; Derrick Cogburn,
American University and Syracuse University; Daniel E. Smith,
Northwest Missouri State University; John Ishiyama, University
of North Texas; and Candace C. Young, Truman State University.

The following track summaries were written by 2010 TLC track
participants and detail the key themes which emerged in each
track.

Kimberly A. Mealy, Director of Education,
Professional Development and Minority Initiatives

TRACK: CIVIC ENGAGEMENT I

Dennis Roberts, University of the District of Columbia

June Speakman, Rogers Williams University

The 22 participants in the Civic Engagement I track at the 2010
APSA Teaching and Learning Conference prepared 12 papers on
a broad range of topics, from the benefits of a week-long celebra-
tion of global learning at one campus and the difficulties of orga-
nizing field work for adult learners at a commuter campus to the
ways that a classic text does or does not embody the concept of
citizenship. The participants brought a variety of experiences to
the discussion, but no shared definition of civic engagement.

Definition
The track moderator underscored the definitional problem by pre-
senting dozens of definitions of civic engagement culled from the
political science literature. Some focused on participation, others
on “doing good,” and others on engagement as a pedagogical
technique.

From these discussions, the track participants concluded that
APSA should develop, adopt, and endorse a definition of civic
engagement to guide curriculum development and assessment of
student learning.

Assessment
Assessment was another issue that emerged repeatedly during
track discussions. Of the many approaches to civic engagement
discussed, we debated how to best determine which ones work to
foster meaningful, lasting engagement with the political system.
Are reading and writing about theory and practice sufficient? Must
students practice civic engagement in order to learn it? How do
we measure the educational value-added of experiential contact
with civic life? How can we structure internships and role-playing
exercises (e.g., Model United Nations) to ensure that students
learn by doing?

Track participants agreed that more qualitative and quantita-
tive data are needed to determine the impact of experiential activ-
ities in particular on students’ political knowledge, level of
partisanship, sense of efficacy, career goals, openness to alterna-
tive perspectives, and propensity to remain involved with civic life.
Pretests and posttests using CIRCLE surveys and comparisons of
campus programs with national standards were recommended.

Access
Several track participants raised the issue of access to experiential
opportunities that foster civic engagement. Adult students, part-
time students, and commuters often have difficulty accommodat-
ing the time commitment and financial burdens of internships
and role-playing exercises. These students also rarely take advan-
tage of opportunities to engage with the civic life of their cam-
puses through involvement with student groups or student
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government. Furthermore, it is challenging for these students to
take advantage of international study and service opportunities
that are also an element of civic engagement. Track participants
confronted the troubling possibility that civic engagement in
the curriculum may be available primarily to upper-income,
traditional-age students. The consequences of this for participa-
tion in the political system were discussed, and the possibility
that APSA could become a clearinghouse for research on this bias
was suggested.

Structure and Content of Civic Engagement in the Curriculum
Much track discussion focused on best practices for embedding
civic engagement in the political science curriculum. There was
agreement on the following:

• Field experience without a classroom component is not
sufficient

• Information without experience is not sufficient
• A global dimension deepens students’ understanding of civic

engagement
• An interdisciplinary approach enhances student learning
• The focus of the fieldwork can be on policy, process, or both
• Field experiences must be carefully selected, designed, and

monitored to:
� Ensure that students have meaningful work
� Avoid a paternalistic approach to the work
� Ensure that students understand the purpose and out-

comes of their work
� Ensure a connection between the work and other course

materials

Institutional Commitment
There was broad agreement among track participants that, in
many cases, institutional support for teaching that fosters civic
engagement is insufficient. As APSA President Henry Brady said
in his closing remarks, “In hard times, we [political scientists]
are the wisest investment you can have to invigorate democracy
and to redefine common purpose.” If faculty are to serve this
important social function, we must design curriculum that is ped-
agogically sound. Achievement of that goal requires disciplinary
standards that take into account the diversity of approaches, mate-
rials, and students involved. Universities and colleges must pro-
vide sustainable institutional support for these efforts, including
administrative support for the often monumental task of devel-
oping meaningful experiential opportunities, especially in the
global arena. Finally, meeting this goal requires acknowledg-
ment in the tenure and promotion process of this kind of teach-
ing, which always entails more preparation, more monitoring,
and more complex assessment strategies than the typical politi-
cal science class.

Conclusion
Although track participants did not reach consensus on a defini-
tion of civic engagement, we did agree that encouraging engage-
ment is one of the obligations of the discipline. To fulfill this
obligation, political scientists must work to develop standards that
enable systematic evaluations of curriculum and assessments of
student learning in civic engagement classes and activities. Fac-
ulty must also demand that their institutions, most of which claim

civic engagement as a core value, provide the institutional and
financial support required to encourage and reward ongoing fac-
ulty work in this area.

TRACK: CIVIC ENGAGEMENT II

Sarah E. Spengeman, University of Notre Dame

Elizabeth A. Bennion, Indiana University South Bend

Tim Meinke, Lynchburg College

The 22 political scientists who participated in the Civic Engage-
ment II track at APSA’s seventh annual Teaching and Learning
Conference agreed that promoting civic engagement among all
students, both political science majors and nonmajors, should be
a goal of undergraduate political science programs. The partici-
pants also agreed that the scholarship on civic engagement is lim-
ited by the lack of consensus on the terminology of the field, so
they started their conversation by discussing key terms such as
civic engagement, political engagement, service learning, and civic edu-
cation. The discussion of these core concepts led the group into a
conversation on the knowledge, skills, and dispositions students
must develop in order to engage their communities. Finally, the
group also spent considerable time talking about the next steps
for political scientists who aspire to promote civic engagement
among their students and what APSA could do to support that
pedagogical goal.

Participants discussed the difference between civic engage-
ment and political engagement. The general agreement was that
civic engagement is a broader category that includes political
engagement but also encompasses other forms of citizenship,
such as participation in a community organization or club and
volunteering. Political engagement is a narrower category of cit-
izenship, understood as direct participation in the activities of
government and politics, such as voting, working on a campaign,
and lobbying. Participants noted that as college campuses increas-
ingly emphasize service learning, there is growing enthusiasm
among undergraduates for volunteering or other activities per-
ceived as civic engagement, but that participation in these activ-
ities does not necessarily translate into participation in the
political process. Furthermore, there has been a tendency to
devalue other forms of experiential learning, such as political
internships, in view of other experiences that are seen as directly
giving back to the community. It is the responsibility of political
science departments to make explicit the connections between
the goals of a student’s service, and the ways in which these
interests could be pursued by political means. When these con-
nections are made explicit in the classroom, students are more
likely to see democratic political processes as a means by which
effective and lasting change can be made. Toward this end, the
papers and discussions suggested that focusing on state and local
governments could be effective, because many issues of concern
to our students can be addressed at these levels. Participants also
emphasized the role of experiential learning. These pedagogical
techniques can help students develop the knowledge, skills, and
dispositions needed to engage our communities politically.

Based on their experiences in the classroom and the relevant
literature in the field, these 22 political scientists suggested that
students need a broad base of knowledge, a variety of skills, and
certain dispositions to ensure that they will remain engaged after
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graduation, when grades and course credits are no longer earned
through the experience. Participants agreed that the knowledge
required to be engaged includes understanding of the basic polit-
ical processes and institutions, including knowledge of the power
structures in the community and the importance of developing
social capital. However, the group also agreed that this knowl-
edge should include an understanding of how to gather informa-
tion and can be enhanced by knowledge in disciplines outside of
political science. Obviously, the student interested in engaging
the community on environmental issues is aided by knowledge of
environmental science. The participants also agreed that stu-
dents need to develop a wide range of skills, such as those related
to quality research, leadership, communication, critical thinking,
deliberation, and listening. Civic engagers are also well served by
organizational skills and an ability to build coalitions. Finally,
participants agreed that students need to develop certain dispo-
sitions, such as interest in their communities and a sense of polit-
ical efficacy.

During these conversations, track participants suggested that
APSA could take the lead in encouraging political scientists to
move to the forefront in civic education. Track participants agreed
that the publication of a volume on civic engagement would be a
good first step for APSA to showcase the importance of civic
engagement in our discipline and to provide a primer including
theories, seminal literature, case studies, and assessment strat-
egies that could be broadly applied and used. Models and exam-
ples of best practices could also be shared on the Web site to
encourage more experiential learning, civic skill development,
general education integration, and internationalization of the cur-
riculum. Model courses devoted to the development of civic
knowledge, skills, and dispositions should be posted on the APSA
Web site, along with syllabi for other disciplinary courses that
successfully integrate civic education and engagement. Model
curricula developed by exemplary departments and model gen-
eral education requirements for colleges and universities that
place civic and political engagement at the core of their mission
should also be shared on the Web, along with corresponding
assessment rubrics. A collaborative annotated bibliography would
allow political scientists across the nation to contribute to our
shared knowledge and encourage additional scholarship on the
topic of civic education and engagement. In addition, APSA could
take the lead in encouraging enhanced civic knowledge and skill
development at the K–12 level. The publication of model opinion
editorials and letters to state legislatures could help APSA mem-
bers demonstrate the central importance of citizenship develop-
ment in a democratic nation.

TRACK: CORE CURRICULUM AND GENERAL EDUCATION

Bobbi Gentry, Millikin University

Erin E. Richards, Cascadia Community College

Vanessa Ruget, Salem State College

Tina M. Zappile, University of Nebraska–Lincoln

The participants in the core curriculum/general education track
engaged in lively discussion about topics including the role of
political science in the general education curriculum, what con-
stitutes general education in political science, and the balance

between teaching skills and content. Further, the participants rep-
resented a variety of institutions, which contributed to the rich-
ness of the discussion. We agreed that the field of political science
has many responsibilities that also present many challenges for
the future.

What Makes Political Science Unique?
One theme was what makes the content we offer in lower division
courses different from other disciplines. As part of the core cur-
riculum, for which students can take any of a number of courses
to fulfill requirements, we must answer the question of “Why polit-
ical science?”—especially in hard economic times. Henry E. Brady
(2010) defended political science as a “master-discipline for higher
education,” teaching students “more skills in more important
ways,” such as “how to write, how to think critically, how to use
quantitative methods, how to use numbers, how to use formal
models, (and) values and political philosophy.” Rogers M. Smith
(2010), the conference’s keynote speaker, also suggested that polit-
ical scientists bring unique approaches to the academic table,
including asking hard questions, challenging the ways in which
societal views are shaped by political leaders, calling into doubt
the claims of the powerful about whom their actions benefit and
harm, in addition to teaching critical thinking and skills for polit-
ical participation. Connecting our discipline to current political
events and public policy is also a way to further engage the increas-
ing number of students seeking a value-based education.

What Constitutes the Core Curriculum?
Another major theme of the discussion centered on what consti-
tutes the core curriculum of our discipline. One of the papers noted
that introductory American government textbooks differ widely
in how they present basic material (Evans and Lindrum 2010).
Although such theoretical and methodological pluralism is reflec-
tive of almost all subfields in political science, it may, however, be
a challenge as students come away from our courses with differ-
ent skill sets and experiences. The diversity of approaches in teach-
ing concepts is one area that merits further discussion and research
to determine whether, in fact, there is a “core” to which all stu-
dents in all introductory political science courses are exposed. How-
ever, several participants did indicate that this lack of agreement
on core concepts may be what leads us back to discussions of the
importance of civic engagement as a key, core concept. Notably,
civic education is a key issue for APSA that has been addressed in
many different arenas.

Equipping Students with Core Skills
Equipping students with the skills they need to be successful in
the classroom and beyond also contributes to the core curriculum
and is especially crucial in hard economic times, given that stu-
dents and parents increasingly value skill training over content-
based learning (Brady 2010). Track participants agreed that there
are skills—such as writing, reading comprehension, collabora-
tion, and civic engagement—that political scientists teaching intro-
ductory courses may want to incorporate into their classroom,
particularly because many students come to college without these
skills but need them in order to be successful after college. There
was much discussion, however, over the balance between teach-
ing skills and content, as well the extent of our responsibility to
teach these skills. One paper suggested that focusing on these
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core skills may allow for the inclusion of a greater amount of con-
tent (Jacobs 2010), while other participants suggested that it is
difficult to disconnect skills from content.

Strategies for Teaching Core Curriculum
Often, our meat-and-potatoes courses are filled with both political
science majors and nonmajors, which can present a challenge for
interacting with all students while maintaining high levels of course
quality. Part of the solution may be to adopt unique strategies in
the classroom to motivate students. During our discussion, we
reviewed a variety of teaching and assessment techniques that offer
promise, including team-based learning (Ruget and Mulcare 2010),
course preparation assignments (Rodgers and Ewell 2010), tickets
into class (Wolfe 2010), in-class and out-of-class writing assign-
ments (Gentry 2010), and creative project assignments (Hipscher
2010). We also discussed how the content of our discipline can be
presented in new, more accessible ways, such as teaching politics
“from the everyday” perspective (Mosser 2010), integrating stu-
dents into learning communities, and using student input to select
special topics and examples in class time and assignments (McClel-
lan, Dursun-Ozkanca, and Selcher 2010). Further, the presence of
students of different levels of motivation in our classes allows for
teacher scholars to think outside the old assignment and find new
opportunities for student work.

However, the concern was raised that we must be mindful of
assessment, given its growing prominence in higher education.
Our group discussed strategies to assess student learning, includ-
ing student reflection, ex-ante and ex-post tests, products of indi-
vidual and collaborative student work, and portfolio assignments.
However, although we recognize the role that assessment will inev-
itably play in education, track participants expressed some con-
cern that too much focus on assessment could have negative
outcomes, including sacrificing learning (i.e., teaching to the assess-
ment), discounting long-term learning for immediate assessment
(e.g., sometimes students do not realize what they have learned
until later), and forgetting about the responsibility that students
have in their own learning. We can only teach students who are
willing to learn, and there was some concern that assessment in
its current form does not address this point.

Suggestions
For all the challenges ahead, we have suggestions for the field at
large: (1) be role models for our students, political science col-
leagues, and colleagues in other disciplines in our own research
and civic engagement; (2) share strategies for classroom engage-
ment, assessment, and teaching within departments but also reach
outside your home institution; (3) provide an environment for
faculty that encourages them to take risks and try new pedagog-
ical approaches by expanding the definition of and expectations
for good teaching; (4) discuss challenges as well as successes in
teaching (we learn just as much from both); and (5) open a dia-
logue about the skill sets that we expect students to attain at each
level of political science education. We must also continue to have
meta-conversations about our teaching. In hard economic times,
we will continue to be challenged to validate the value of a polit-
ical science course or education. However, the conclusion in our
track was that the wide breadth of the political science discipline
is well positioned to continue to serve as a foundation of general
higher education.

R E F E R E N C E S

Brady, Henry E. 2010. “Plenary Roundtable: Teaching Political Science during
Hard Times.” Paper presented at the APSA Teaching and Learning Conference,
Philadelphia, PA, February 5–7.

Evans, Jocelyn, and David Lindrum. 2010. “Examining the Content and Perspec-
tives of Introductory Texts in American Government.” Paper presented at the
APSA Teaching and Learning Conference, Philadelphia, PA, February 5–7.

Gentry, Bobbi. 2010. “Incorporating Writing into the Political Science Classroom:
Using Writing Across the Curriculum.” Paper presented at the APSA Teaching
and Learning Conference, Philadelphia, PA, February 5–7.

Hipscher, Patty. 2010. “Differentiating Instruction through Creative Format
Projects.” Presented at the American Political Science Association Teaching
and Learning Conference. Philadelphia, Pennsylvania.

Jacobs, Ambrous. 2010. “Pedagogical Techniques and Enhanced Reading Compre-
hension.” Presented at the American Political Science Association Teaching
and Learning Conference. Philadelphia, Pennsylvania.

McClellan, Fletcher, Oya Dursun-Ozkanca, and Wayne A. Selcher. 2010.
“Internationalizing General Education: The First-Year Seminar on Political
Self-Determination.” Paper presented at the APSA Teaching and Learning
Conference, Philadelphia, PA, February 5–7.

Mosser, Joanna. 2010. “Putting Humpty Together Again: The First-Year Seminar
on Political Self-Determination.” Paper presented at the APSA Teaching and
Learning Conference, Philadelphia, PA, February 5–7.

Rodgers, Robert E., and William Ewell. 2010. “Measuring the Influence of Course
Preparation Assignments on Student Learning Outcomes.” Paper presented at the
APSA Teaching and Learning Conference, Philadelphia, PA, February 5–7.

Ruget, Vanessa, and Daniel Mulcare. 2010. “Measuring the Influence of Course
Preparation Assignments on Student Learning Outcomes.” Paper presented at
the APSA Teaching and Learning Conference, Philadelphia, PA, February 5–7.

Smith, Rogers M. 2010. “Pi Sigma Alpha Keynote Address: Teaching As Redemp-
tion.” APSA Teaching and Learning Conference, Philadelphia, PA, February
5–7.

Wolfe, Angela. 2010. “The Trials and Errors of Collaborative Learning in the Col-
lege Classroom.” Paper presented at the APSA Teaching and Learning Confer-
ence, Philadelphia, PA, February 5–7.

TRACK: DIVERSITY, INCLUSIVENESS, AND INEQUALITY

Masako Rachel Okura, Columbus State University

Christopher Whitt, Augustana College

As is often the case with the Diversity, Inclusiveness, and Inequal-
ity (DIIE) track at the Teaching and Learning Conference, the
track participants collectively embodied much of what diversity
and inclusiveness are supposed to entail. Faculty from various
ethnic, racial, and international backgrounds who were both male
and female and native-born Americans from all sorts of institu-
tions including HBCUs, small liberal arts colleges (SLACs), big-
ger state universities, and community colleges came together for
common goals. The main goal was to work together and devise
methods by which diversity can be promoted in the curriculum
and the environment of political science education while serving
a desperate need in the discipline. Specific points of interest were:

1. DIIE in the workplace: What can women, minority, and inter-
national faculty members do to survive a professional environ-
ment of higher education that is not always welcoming to people
who are not members of the traditional majority of white males?
How can these scholars overcome the feelings of isolation that
can come with being numerically outnumbered and some-
times being made to feel like “others” while being excluded
from professional and social networking, resource distribu-
tion, and voices in institutional governing?

2. DIIE in the classroom: What can all faculty members do to
connect with students from ethnic, racial, socioeconomic, and
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class backgrounds that are different from their own, as well as
with different genders? What strategic pedagogical approaches
can be used to break down walls of difference and genuinely
connect with students while establishing credibility and trust
to help foster intellectual curiosity? How can open and produc-
tive classroom discussions of difference, diversity, and inequal-
ity be established in a positive manner while maintaining the
attention and trust of the students?

3. DIIE in the curriculum: What can faculty members do to estab-
lish environments in which they can engage in positive dia-
logues with colleagues of all backgrounds who are hesitant to
reformat the curriculum of the school or department or even
their individual syllabi to seamlessly infuse important ele-
ments of DIIE? Why is it so important to incorporate DIIE
issues into political science curriculums?

Track participants reported that women and minority profes-
sors face additional problems that their male or white counter-
parts do not usually experience, even though almost all new
professors face hurdles in their transitions from graduate
school—in particular, they experience a double bind, which refers
to the burden of having to negotiate one’s identity and “do one’s
gender” or “do one’s race and ethnicity” (or both, if you are a
minority woman). Due to the heavy service demands, the double
bind faced by all the professors in question, and the demands of
motherhood faced by many women, research likely becomes sec-
ondary to immediate needs (i.e., teaching and services), which in
turn affects eligibility for tenure, grants, and/or merit-based raises.
Likewise, faculty members of color in environments devoid of
diversity are usually expected to informally mentor minority stu-
dents as well as surrogate-mentor other minority students, regard-
less of advisor-advisee ratios; additionally, they are expected to
participate in campus and community events seemingly relating
to diversity. The extra efforts expected of and conducted by women
and minority faculty members are seldom seriously considered
in the tenure review process. Presenters were encouraged to con-
duct further qualitative and quantitative research on the issues
enumerated above.

DIIE in the Classroom
Although addressed at previous Teaching and Learning confer-
ences, the presentations and discussions this year made the inad-
equacy of graduate programs in political science in regard to
preparing their Ph.D. students for their future professions as edu-
cators more evident. The model in which graduate students learn
to teach by acting as teaching assistants in majority white research
institution environments does not account for the fact that many
Ph.D. students end up in teaching-oriented positions at institu-
tions including SLAC, research-IIA, BA-only, or open admission
community colleges, where student bodies may be significantly
different from those at the research-I institutions where they
earned their degrees. New professors of all colors are usually inad-
equately trained in relating to diverse groups of students; this
lack is especially the case when the students and the professors
do not share race, ethnicity, or other factors of identity. A future
collaboration with the Graduate Education and Professional Devel-
opment track at the Teaching and Learning Conference would be
the next step toward creating a system to support junior faculty
members in the process of transition.

DIIE in the Curriculum
Track participants reported that even though a few institutions
have begun establishing task forces and encouraging faculty mem-
bers to create DIIE-related courses or diversify existing curricula,
the greatest problem lies in motivating colleagues who are satis-
fied with the status quo to take time to reformat their instruc-
tional materials. The usual tactics of appealing to empathy or
reframing DIIE as an issue of fairness and justice is a rather slow
process and may be more effective if institutions are able to give
financial incentives to encourage the creation of diversity-related
courses in the same way that some institutions provide funding
for the development of new online course material. Over the next
year, the DIIE track will continue to explore a variety of incen-
tives to motivate our colleagues to join us in promoting diversity
and inclusiveness in political science education.

TRACK: GRADUATE EDUCATION AND
PROFESSIONAL DEVELOPMENT

Kristen Obst, American Military University

Nancy Wright, Long Island University–Brooklyn

Heather Edwards, Howard University and University of Texas
at Arlington
Katherine Brown, Kings College London Joint Services Command
and Staff College

Given the dynamic nature of education and trends in technology
and classroom formats, faculty need to develop better profes-
sional development programs and opportunities for graduate stu-
dents. Much of our previous attention has focused on professional
development for undergraduate students, but anecdotal reports
indicate that these programs are not as well suited for graduate
students, nor do they prepare them for the unique academic job
market. More research needs to be conducted on how best to sup-
port graduate students to prepare them for academic careers.

The 2010 APSA Teaching and Learning Conference offered a
track addressing the unique and often underserved professional
development needs of graduate students. Papers in the “Graduate
Education and Professional Development” track addressed the
impact of courses preparing graduate students for the professori-
ate, the teaching of theory in military education, support for grad-
uate students in their writing, construction of a series of courses
in leadership and diplomacy, and the role of a political science
honor society in education and professional development. Track
presentations highlighted varied aspects of the skills, opportuni-
ties, challenges, and strategies facing this generation of graduate
student.

John Ishiyama’s (University of North Texas) paper “Do Grad-
uate Student Teacher Training Courses Affect Placement Rates?”
argued that while taking a graduate course in teaching may aug-
ment students’ professional skills, it only marginally affects aca-
demic job placement rates. The study shows that the Hix ranking
(2004) of institutions’ publications in political science journals
serves as a better predictor of placement rates. As a result, gradu-
ate programs intending to prepare new faculty for teaching posi-
tions, which make up about two-thirds of all new jobs, should
consider course apprenticeships or other nontraditional training
models without the expectation of improving placement. If the
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focus is placement, programs should continue to prepare their
students to publish frequently and in high-impact journals.

Katherine Brown’s (University of London, King’s College) pre-
sentation “Teaching Theory in Professional Military Education
(PME)” addressed the dynamic environment of military educa-
tion in the United Kingdom. Brown elucidated the distinction
between military “training” and “education,” addressed why the
distinction is important in educating the military, and discussed
the belief that education is political. She argued that current jus-
tifications and conceptualizations of PME rely on assumptions
about international relations that reflect the immediate post–
Cold War world, rather than the postmodern complex warfare
that military officers currently face. Given this new “strategic
reality,” it is of strategic importance to the military that they
and we develop reflective practitioners (Schön 1983, 1987) and
flexible learners who can adapt to complex situations; conse-
quently, the delivery and conceptualization of PME is in need of
review.

Furthermore, while military education is a long-standing tra-
dition, universities and military education institutions on both
sides of the Atlantic need to be better prepared to manage and
utilize the operational experiences of former and current military
among their students. In the United States, this goal is addition-
ally relevant as increasing numbers of members of the military
take advantage of the new opportunities offered in the G.I. Bill.
This body of students brings alternative identities, experiences,
expectations, and values to higher education that present new
challenges to educators in the classroom, institutional student
support services, and disciplinary knowledge of politics.

Heather Edwards’ (Howard University and University of Texas
at Arlington) paper “Writing Circles: Empowering Students to
Support and Improve Their Own Writing and Research” addressed
the psychological and intellectual barriers to writing that stu-
dents face. She also highlighted the need for a shift in graduate
education pedagogy to assist students in overcoming these barri-
ers. The presentation provided an overview of several effective
programmatic interventions, including therapeutic support groups,
writing retreats, and one-on-one consultations.

The intervention that received the most attention in the dis-
cussion, writing circles, differs from the other strategies because
the circles empower students to address their own identified
needs. In other words, writing circle participants can structure
their group goals and meetings uniquely. Some groups may meet
weekly, while others may meet monthly. Some group meetings
may include time for writing, presentation of research project
progress, or feedback on written documents. In addition, these
circles require few resources, because they do not require the
addition of a course, additional funds, or faculty support (although
faculty can be critical contributors). While these circles would be
ideal additions to programs with few resources for students and
overworked faculty, they could also be useful in any setting as a
result of their flexible nature. The writing circle used at Howard
University to support students in their writing was presented as
an example.

Nancy Wright (Long Island University–Brooklyn) presented
“Transformational and Diplomatic Leadership in the Americas
that Became America: A Series of Proposed Course Options Teach-
ing Leadership through Biography,” a series of proposed courses
emerging from a previously taught graduate seminar that focused
on potentially transformational leaders in nineteenth-century

America. Inspired by the rhetorical and policy change that the
election of President Obama brought to American leadership and
diplomacy, this series of courses presents indigenous American
and African-American leaders along with the more traditionally
recognized leaders of European descent at different periods in
American history, including eras that predate the United States
as we know it today. Thus, students can view the United States as
“the other,” somewhat as it may have been seen and experienced
through the eyes of indigenous Americans during colonization,
by European ambassadors during and immediately after the Amer-
ican Revolution, and by African Americans up to the Civil War.
While some of the proposed courses place a greater emphasis on
diplomacy, others focus on the emergence and consolidation of
norms, such as abolition and women’s suffrage, during the early
years of nation-building.

Rosalee Clawson’s (Purdue University) presentation “Pi Sigma
Alpha: The Honor Society’s Role in Student Education and Pro-
fessional Development” addressed how this traditionally under-
graduate group can be used to benefit graduate students. Clawson
described the structure and function of the undergraduate honor
society and the track members explored ways in which it could be
adapted and augmented to meet the unique needs of graduate
students. The paper argues that activities such as faculty panels,
speaker series (perhaps asynchronous and/or online), confer-
ences, and travel grants may enable Pi Sigma Alpha to expose
graduate students to academic culture, the mechanics and pro-
cess of writing and conducting research, and other professional
development skills and opportunities.

The presentations by Ishiyama, Brown, and Edwards under-
scored the fact that graduate education has a responsibility to
prepare students to succeed in their postgraduate environments.
Ishiyama revealed that addressing this goal through teacher train-
ing alone may not be the best approach. Brown supported the
notion that development of students for professional service
should focus on facilitating the “reflective practitioner” (Schön
1983; Schön 1987) through education and training. Edwards added
that proper preparation involves the inclusion of professional writ-
ing within a curriculum. Wright further addressed the need for a
pedagogical shift in higher education in her discussion of a new
course focused on leadership and diplomacy. While previous pre-
senters discussed the role of educational institutions in the edu-
cational process, Clawson contributed to the track by identifying
a novel resource to aid graduate students during their matricula-
tion. All presenters and discussants agreed that the new Graduate
Education and Professional Development track is a vital addition
to the Teaching and Learning Conference and the discipline of
political science.

N O T E

Karen Hult (Virginia Tech) and Thomas Poulin (Old Dominion University) were unable
to attend as a result of inclement weather.
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TRACK: INTEGRATING TECHNOLOGY INTO
THE CLASSROOM

Anita Chadha, University of Houston–Downtown

Derrick L. Cogburn, American University/Syracuse University

Shane Nordyke, University of South Dakota

Renee Van Vechten, University of Redlands

As information and communication technologies continue to
expand the capacities of the political science classroom, how might
instructors and students benefit from these technologies while
minimizing their challenges? How do we ensure that technolo-
gies that are integrated into the classrom achieve stated learning
objectives rather than simply creating another distraction from
content and extra work for students and their instructors? These
were some of the questions that drew a large and varied group of
participants to the Integrating Technology into the Classroom
track. Four main themes emerged from presentations, discus-
sions, and related workshops: (1) integration, (2) collaboration,
(3) evaluation, and (4) trade-offs. These themes, which yielded
the convenient acronym ICE-T, include key issues such as instruc-
tional costs, copyright and access, and effective assessment of usage
and outcomes. This report summarizes these themes and dis-
cusses next steps for the track.

Integration
One of the earliest themes to emerge in our track was that of
integration. This theme included strategies for the successful inte-
gration of the wide array of new technologies into our classrooms
and the degree to which they can be integrated into our pedagog-
ical strategies.

Integrating technology into the classroom bears unavoidable
costs for students, instructors, departments, and institutions. Our
discussions revolved around who bears responsibility for these
costs and how to minimize them. Counted among those costs
are the time required to discover, compare, and learn to use new
hardware (e.g., Clickers), programs (CourseTools vs. Black-
board?), platforms (Ning vs. Wetpaint?), or software (which game
or statistical package?) as elements in an ever-changing set of
possibilities. Instructors must develop strategies to effectively
implement that technology, whether they are teaching in a tra-
ditional classroom or fully online, or are teaching a hybridized
course that combines online and face-to-face applications. We
discussed the necessity of institutional support that may take
the form of training workshops, course relief, teaching assis-
tance, or grants. Still, it was clear that individual instructors shoul-
der most of the indirect costs of integrating technology, because
online environments add scheduling and communication chal-
lenges, and the preparation of relevant documents, film clips,
videos, Internet resources, or any other audio or written materi-
als simply takes time that is in short supply. Using these tools
requires flexibility within a syllabus or across course formats, the
ability to adjust when technology fails, a commitment to under-
stand differences across learning environments, and a willing-
ness to keep abreast of technological improvements. We feel that
it is important to view technological tools as an integral part of a
course, rather than a replacement for course content. We also
feel it is important to use technologies and platforms with which
students are already familiar. In some cases, this approach may
mean that we, as instructors, have to spend time playing the

simulations and games to get a feel for them before integrating
them into our classrooms. Unless we become more familiar with
these tools, we may not be able to generate the insights neces-
sary to determine out how they could best be included in our
pedagogical strategies. Another interesting byproduct of using
these technologies in the classroom is that we can integrate
insights from multiple classes, as well as provide a way for our
classes to engage with the world outside the university.

Collaboration
Another strong theme that emerged from the 2010 track was col-
laboration. This focus includes collaboration among faculty col-
leagues on the same campus and across multiple disciplines and
campuses, as well as among our students. Many of our students
will be working in one type of geographically distributed team or
another after graduation, and we should play a role in helping
prepare them for that reality in the classroom.

Most instructors have been reluctant to learn new technolo-
gies and ways to integrate them into the classroom, given that
there is little time and support from the department or university
to develop a course that needs that level of attention. However,
there are many kinds of support structures that do exist for those
teachers who are willing to experience the community of online
teaching strategies. Now, several workshops and tracks exist at
conferences (such as the APSA Teaching and Learning Confer-
ence) to support and inform those people who do want to inte-
grate and collaborate online. In our track, several presenters shared
experiences they have had in the classroom with using Facebook,
Twitter, podcasting,YouTube videos, and game simulations. Track
participants argued that many of these tools allow us to expand
the learning environment beyond the confines of the scheduled
class time, and even to reach out to students—again, where they
are—on their mobile devices (e.g., Blackberrys and iPhones). In
some instances, colleagues suggested that these tools enabled some
students who would normally not engage in class or class discus-
sions to become active participants.

Other participants used other forms of technological enhance-
ments, such as a blended learning environment in which one
class is conducted face-to-face and the other is held online; oth-
ers shared the benefits of interdisciplinary cooperation, either
across disciplines or within the same discipline; still others used
electronic town hall meetings and Web-conferencing tools to con-
nect campuses across the United States and around the world in
distributed collaborative learning. By using these various forums
of collaboration and sharing resources, colleagues can minimize
the fixed costs associated with integrating technology into the
classroom.

One additional important cost is the cost of learning. Collab-
oration can help to address these costs as well by facilitating col-
laborative learning amongst the faculty as well as the students.
We can learn from each other as we prepare to teach and learn
with our students. In addition to minimizing costs, collaborative
learning with colleagues can help to facilitate interdisciplinary
cooperation. We had a few excellent examples of very broad inter-
disciplinary collaboration, which seemed to have provided sub-
stantial benefits to students.

These unique means of integrating technology into courses
have been effective and meaningful. Through the use of these
tools, we can go a long way toward making students feel part of
an active learning process. Given that students are adult learners
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with a variety of learning styles, the inclusion of online learning
activities has created greater opportunities for participation and
engagement of those who may not generally participate as much
in a face-to-face class. While the size of the class does matter,
any form of Web enhancement in the course encourages active
learning. Online forums where students can post feedback encour-
ages others to respond and engage in the discussion. In several
instances, students use current events to explain and demon-
strate understanding or application of materials that further
enhance the learning process.

Evaluation
As with other areas of teaching and learning in political science,
evaluation and assessment of the integration of these new tech-
nologies into the classroom is of paramount importance. This con-
cept emerged as another strong theme in our track. We have to
consider how we evaluate outcomes and maximize the benefit to
our students. What do students get out of classes that use these
technological approaches, and how do they enhance pedagogy?
Almost all of the presenters on our track provided innovative exam-
ples of evaluation mechanisms. The track spent considerable time
discussing these evaluation strategies and various forms of mea-
surement of outcomes. Some of our participants highlighted the
importance of an active, learner-centered, problem-based approach.
In this approach, which requires students to work throughout the
semester, students learn from each other through multiple drafts
and peer feedback. In addition, other colleagues highlighted the
importance of measuring program outcomes and the need for con-
trol variables. There was a clear consensus about the importance
of this area, how much progress could be made collectively as we
develop standards for assessment, and the need for work across
disciplines and campuses to accumulate knowledge about what
does and does not work.

Trade-Offs
Finally, the participants in our track realized that the integration
of technology into the classroom and the development of new
teaching strategies is not without substantial trade-offs. Technol-
ogy is rapidly changing and so are the applications available to us
in the classroom. Acquiring and experimenting with all of these
technologies can be costly for the students, faculty, and univer-
sity. This area of the track fostered perhaps the most animated
discussion. For example, we dealt with issues such as: Who has
copyright privileges and ownership of the intellectual property if
the instructor puts material they created into an online learning
management system? Is this material monitored by the univer-
sity or another entity? How does the faculty member retain con-
trol over their courses? Do these technologies stifle discussion
and change the classroom dynamic, or is the monitoring a good
thing? Can students be held more accountable, given that one can
track how much time a student spends on a topic, thereby infer-
ring student success in the course? Does tracking a student’s time
commitments provide information that can help support griev-
ances, if needed? What if technology fails or has down time? Do
we have back-up plans for likely instances of technology failure?

Some of these trade-offs focused on the potential of differen-
tial access to technologies among our students. For example, is
technology a way to reach more students or is it a deterrent for
those who do not have as much access? One cannot assume that

students are conversant with these technologies, and instructors
must include sufficient time and opportunities for training and
allow students to become familiar with new technologies.

In addition, there are the substantial trade-offs we make when
choosing technologies and delivery platforms. We have to decide
between open-source and closed proprietary tools, as well as
between stable, mature technologies and innovative tools that are
constantly being updated. We have to decide between standard-
ized approaches with limited options and highly customizable
options that come with increased complexity. This is especially
relevant when choosing learning management systems.

We also encounter trade-offs in terms of economies of scale.
Universities may push us to take on larger classes, arguing that
these technologies can accommodate more students. However, as
faculty, we have to decide how we feel about those approaches,
and perhaps push back when necessary.

Next Steps for Integrating Technology into the Classroom
This article represents only a brief summary of the rich discus-
sion generated in the track. Given the energy and enthusiasm
among the participants and the number of resources and ideas
being shared, we agreed to keep our discussion alive by engaging
actively in the new working group created for the track on the
APSA Connect social network. All track participants have been
added, and this working group will allow us to stay connected
and share even more links, articles, and other resources with like-
minded participants. We encourage all interested parties to con-
sider participating with us in this important social network.

TRACK: INTERNATIONALIZING THE CURRICULUM

Mark Sachleben, Shippensburg University

Deborah Ward, Rutgers University

Participants in this track wrestled with the idea of what it means
to internationalize the curriculum. The track began with a dis-
cussion of why internationalization is important to APSA and
the discipline at large. Deborah Ward provided the history to
date of activities undertaken by APSA, the Teaching and Learn-
ing Committee, the Task Force on Internationalization, and the
Teaching and Learning Conference to address the international-
ization of the discipline. A task force was established by APSA
leadership in 2005 to examine the current state of international-
ization in the discipline. A report and general findings were pre-
sented at a panel at the 2006 Annual Meeting, and plenary panels
on internationalization were held at the 2007 and 2008 Annual
Meetings. The 2007 plenary was titled, “Is American Political
Science Too Parochial,” and the 2008 plenary was titled, “Global
Challenges to Categories in American Political Science: Should
the Discipline Eliminate the Subfield of American Politics?” In
addition, Internationalizing the Curriculum has been a track
theme at the last five Teaching and Learning Conferences. This
year’s track participants recommended following up our discus-
sion with a working group and short course at the upcoming
Annual Meeting.

As the conference progressed, the track used the papers and
research to facilitate the discussion and add nuance to the barri-
ers to internationalizing the curriculum. A general consensus
developed within the track that internationalizing the curriculum

T h e Te a c h e r : 2 0 1 0 A P S A T e a c h i n g a n d L e a r n i n g C o n f e r e n c e T r a c k S u m m a r i e s
.............................................................................................................................................................................................................................................................

574 PS • July 2010
https://doi.org/10.1017/S1049096510000831 Published online by Cambridge University Press

https://doi.org/10.1017/S1049096510000831


uses different methods and takes on different meanings, depend-
ing on context.

Some presentations focused on evolving curriculums to reflect
concerns. For example, Alexander Dawoody noted that much of
the current university curriculum is the product of Western
civilization, which has the tendency to alienate itself from other
understandings of the world. Dawoody argued that the Western
approach has been to treat education as a top-down approach in
which the instructor is the font of knowledge and the students
are blank slates. Thus, ignorance is not a lack of knowledge but is
instead engagement in selective knowledge. Dawoody calls for a
new model that incorporates students’ experiences rather than
engages in the arcane notion of trying to achieve objectivity; fur-
ther, he suggests that internationalization would include a decen-
tralization of the curriculum as well as an infusion of diversity.

In a paper presented by Gerson Moreno-Riano, Lee Trepanier,
and Phillip Hamilton, the authors argued that using the para-
digm of what students know best—American government—and
expanding to world politics is an advantageous way to help stu-
dents begin to think about the wider world. The authors pointed
out that many of the ideas and phrases used by Americans (e.g.,
“all men are created equal”) are not owned by the United States,
but are the product of influences from aboard. Similarly, Ameri-
can ideas have been influential in other parts of the world. The
key, according to the authors, is to highlight to American stu-
dents the interchange between the United States and the world to
demonstrate that Americans are not isolated from other countries.

Other presentations focused on the need for internationaliza-
tion and the problems that arise by not adopting this outlook. John
Hall argued that the lack of knowledge about world events has led
to dangerous impacts. Rather than teaching international politics,
his approach has been to use international examples to make points
about American politics. By not making links, Hall argues, Amer-
icans have been blindsided by events that occur in the world. Sim-
ilarly, Joseph Roberts highlighted some of the difficulties in
developing a service learning project abroad. Many universities tout
the importance of developing service learning projects as part of
revising the curriculum; however, the difficulty often lies in the fail-
ure to understand cultural practices. Roberts cites his university’s
attempt to develop a program in East Asia by using e-mails to make
contacts rather than developing personal contacts.

Finally, some presentations focused on the pedagogical val-
ues and barriers within the classroom. John Anene discussed his
strategy of using a United Nations simulation as a way to develop
global education at a community college. Anene asks students to
assume the role of the voice of their country and engages stu-
dents throughout the semester so that they can connect concepts
learned in the classroom to their specific case. Mark Sachleben
presented information derived from student performance, which
found that performance in an international politics classroom
was correlated with a student’s prior knowledge about world pol-
itics. Sachleben questioned the utility of teaching advanced theo-
ries of international relations when many students do not have
an understanding of the basic structure of the international sys-
tem, and he called on APSA to develop a strategy to engage with
high school students to promote interest in international poli-
tics before arriving at the university level.

Taken together, the papers, presentations, and discussions
yielded some common ground. The general theme of the track
was how the internationalization of the curriculum occurred

depending upon the context in which it was used. For some insti-
tutions, internationalization occurs at the institutional level,
whereas other institutions might consider revisions to the class-
room or the curriculum. Nevertheless, however the international-
ization of the curriculum is defined—whether by having students
consider different cases, developing new methods of analysis, or
creating new emphases—the process does not rely solely on the
accumulation of factual knowledge, but rather rests on the incor-
poration of different ideas and experiences.

TRACK: PROGRAM ASSESSMENT

Candace C. Young, Truman State University

Brian K. Arbour, CUNY–John Jay College

Jill Abraham Hummer, Wilson College

Program assessment should be designed as a means to better tell
our story as political scientists. This statement was the overarch-
ing conclusion of participants in the program assessment track.
Assessment gives us an opportunity to ask what it is that we do as
political scientists, how well we do it, and to whom we want to com-
municate it. Over the last decade, program assessment has made
progress in its strategic sophistication, methods employed, and the
types of outcomes assessed. However, panel participants raised a
number of provocative suggestions that will challenge us to tell our
story better and thus do even more effective work in assessment
in the future. We need to expand assessment beyond more tradi-
tional knowledge and skills outcomes to incorporate the more chal-
lenging outcomes of our programs such as citizenship, academic
efficacy, and cultural diversity. We also need to help craft ways to
use assessment to advance the interests of political science and
the broader higher education community. This goal means that it
is necessary to make assessment results more accessible to and rel-
evant for the community outside of the academy.

The faculty members, chairs, assessment coordinators, deans,
and students that composed our track offered varied perspectives
and degrees of experience with assessment. The track’s discus-
sions also complemented and incorporated the larger concerns—
citizenship, public cynicism with higher education, and declining
resources—expressed by several of the conference keynote speak-
ers. In each of these areas, assessment has the potential to make
important contributions. For example, while assessment requires
resources, it can also produce evidence to strengthen resource
requests. At the department level, assessment of instructional
approaches may be used to help make choices that will increase our
efficiency while minimizing negative effects on student learning
and satisfaction. Using assessment results to show academic pro-
gram effectiveness and improvement may help persuade citizens
and public officials of our contributions and effectiveness, thereby
increasing public confidence in the discipline and higher educa-
tion as a whole. Similarly, expanding assessment approaches to
focus on complex behavioral outcomes, such as enhancing citizen-
ship and embracing cultural diversity, should be a priority for those
involved in political science assessment. In short, assessment can
and should be used to communicate, both inside and outside of aca-
demia, the good story of what our students are learning.

While panel participants acknowledged that assessment
prompts important departmental activities (e.g., discussion of stu-
dent learning objectives), participants also expressed concerns that
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faculty members are expected to conduct assessment activities
alongside their traditional workloads. Thus, even when faculty
members are supportive of the need for assessment, time and
department resources limit their potential investment in the enter-
prise. To accommodate these realities, chairs and faculty mem-
bers discussed strategies to make assessment more manageable.
For one chair, accommodation meant that faculty members were
given wide latitude to create their assessment projects, and those
professors who were “eager beavers” were supported but encour-
aged to keep their annual reports administratively feasible in order
to meet university deadlines. Other participants endorsed the use
of annual assessment reports to facilitate preparation for the more
substantial assessment requirements of periodic program reviews
and accreditation. Another time-saving strategy involved using
scoring rubrics aligned with department learning outcomes to
lessen the amount of time required to grade student work and to
provide numeric measurements for the assessment of student
learning outcomes. Several panel participants emphasized the
importance of starting small, but in a way that produces informa-
tion that faculty members are likely to find valuable. This strat-
egy of incremental steps, if tactically implemented, can create
something much more substantial over a five- to ten-year period
of time. Assessment can also double as an opportunity to involve
students in undergraduate research projects using varied social
scientific methodologies.

These important pragmatic issues and departmental assess-
ment projects garnered substantial attention, and papers that
compared two or more pedagogies, course delivery systems, or
class sizes offered ideas for faculty to take back to their cam-
puses. Finding the sharing of assessment projects to be helpful,
track participants concluded that APSA should expand its post-
ing of assessment instruments and reporting strategies to assist
political science programs that are seeking assessment assis-
tance. As important as these projects are, we believe that the
discipline should regard assessment not just as a defensive mech-
anism (e.g., holding off potential funding cuts), but also as a
potential tool for offensive action.

Using assessment externally and internally offers opportuni-
ties to make evidence-based arguments and elevates attention to
the heart of the faculty enterprise—teaching and learning. If
well constructed, assessment programs can serve as lobbying and
advertising tools. Data should be both incorporated into argu-
ments to administrators for more resources and used as a tool to
help recruitment and fundraising initiatives with alumni and other
stakeholders. Ultimately, political scientists working with pro-
gram assessment can make their most significant contributions
to the field by developing methods to evaluate the complex phe-
nomena associated with the discipline and identifying ways to
use assessment to enhance the public’s confidence in political
science and higher education.

TRACK: SIMULATIONS AND ROLE PLAY I

Sharon Jones, Columbia College

Mark Johnson, Minnesota State Community and Technical College

Sharon Spray, Elon University

The 2010 Teaching and Learning Conference Simulations and Role
Play I track drew a variety of presentations that demonstrated the

diversity within this particular area of political science pedagogy.
The presentations covered a broad range of approaches, from
online games to model role play, such as Model United Nations,
and model decision making in both the local and international
arenas, and from single class to multiweek simulations. The vari-
ety of presentations and the shared goal of facilitating students’
comprehension of complex ideas and concepts led to discussions
on three general issues related to the use of nonlecture pedago-
gies, as well as the articulation of two concerns regarding profes-
sional development opportunities and faculty incentives.

Portability of Design and Ease of Use
The evaluation of role play and simulation activities continues to
suggest that these types of pedagogies enhance student learning
outcomes to varying degrees. Yet, many role play and simulation
activities require extensive preparation for one-time classroom
applications or particular course applications. Given the demands
on faculty time, this requirement raises questions of whether or
not student learning outcomes should be assessed in relation to
the overall cost of development of these pedagogies. Accordingly,
participants suggested conscious development of role play activ-
ities and simulations in ways that facilitate portability across both
courses and the curriculum to better align marginal student learn-
ing outcomes with marginal costs of development. This consider-
ation may prove most important as simulation development moves
into the world of virtual simulations that require considerable
investment in faculty learning, institutional investments in hard-
ware, software, and training.

For example, in their presentation, Nina Kollars (Ohio State
University) and Amanda Rosen (Webster University) used the
children’s fairy tale of Goldilocks and the Three Bears as the “facts”
of a fictional case. By using familiar stories, class time does not
need to be used to expose students to large amounts of prepara-
tory material. The Goldilocks story could also be made portable
by applying the same fact pattern to discussions on various top-
ics, such as rules of evidence, trial procedure and strategy, and
even issues of gender and power. John Bublic (Barton College)
manages the class resources issue by using current events and
news stories to guide students in the creation of mock news-
papers in his media and politics course. The value for Bublic and
his students primarily lies in the process itself, in which the neces-
sity to create a timely product leads to a greater understanding of
the pressures, constraints, and relationships that reporters and
producers face when analyzing and reporting on political events.

“Value of the Experience” and Active Learning
Several participants in the track noted the advantage of real-life
experiences, even simulated experiences. Most track members
noted that students report high levels of interest and satisfaction
with role-playing games and simulations. For most of the track
participants, a debriefing session, or some other post-simulation
assessment, was found to be greatly beneficial in determining
whether the activity had the intended effect, especially in terms
of facilitating student learning.

Dan Smith (Northwest Missouri State University), for exam-
ple, uses short “mini-moot court” sessions in which students play
the roles of either justice or counsel and engage in the activities of
oral arguments and questions. Even when the simulation does
not fully track the formal process, students still see measurable
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gains from the exercise, because they must confront important
social issues and participate dynamically. Neal Allen (College of
St. Benedict and Saint John’s University), who uses moot court
simulations as well as role-playing recreations of historical events,
states that these activities pull students out of the present and
force them to confront decision making with a view toward how
one choice can affect subsequent events.

Jeffrey Lindstrom (Claremont Graduate University) and Sharon
Jones (Columbia College) both discussed Model United Nations
(UN), but in two completely different settings. Lindstrom evalu-
ated Russian students’ satisfaction in democracy when exposed
to democratic practices. For Lindstrom, the question of how one
becomes a citizen can be answered through simulations. For Jones’
students participation in the American Model UN in Chicago is
the active learning experience in itself. Students achieve empathy
for people from different backgrounds and demonstrate an increase
in communications skills and self-esteem, and the experience cre-
ates a valuable assessment tool.

Applying Theory in Practice
The final major pedagogical theme that emerged from the track is
the importance of using simulations and role play to teach theo-
retical concepts to students and provide real-life applications. Ann
Marie Mezzel (University of Georgia) uses an online simulation
game called Cyber Nations, in which students take on the role of
the head of state of a fictional nation. Besides taking a personal
stake in the outcome of the game, students also internalize cer-
tain strategies in an attempt to achieve positive outcomes for their
own nations. Katsuo Nishikawa (Trinity University) reports that
person-to-computer games can be ideal to teach a specific set of
concepts, especially given the small amount of time needed to set
up and discuss the games. A lab setting reinforces learning objec-
tives and is conducive to student recall of the concepts being pre-
sented in the play. He believes that the game is equally as good as
a lecture, especially in the teaching of abstract theory, and as a
venue for discussion.

Development of Role Playing and Simulations
The investments required in the development of new teaching
pedagogies also raised issues of how these new approaches to
teaching could be shared throughout the field. Collaboration and
sharing of ideas among faculty at different institutions, while val-
ued by all participants in this year’s track, does present some prac-
tical challenges, especially when trying to apply what has worked
in one type of institution to a different student body. Although it
was noted that there are a growing number of outlets for the pub-
lication of research on the scholarship on teaching and learning,
there are few publications that focus on the development and appli-
cation of simulations and role plays for political science courses.
This lack of printed material may be attributable to the increas-
ing presentation of these materials in alternative formats, such as
community Web sites, newsletters, or software development, and
the added time it takes to translate these materials into a format
conducive to traditional peer review. In addition, many partici-
pants have moved their simulations into the virtual world. This
shift raises practical questions about the future of publishing for
political science pedagogical materials. Are publishers ready to
adapt current publishing models to accommodate the need to dis-
seminate this information effectively? As some aspects of role-

play and simulation work move into the paperless world, will the
publishing community be prepared to support the dissemination
of materials, and how might a peer review of these materials take
place?

Pedagogical Development and Valuing the Scholarship
of Teaching and Learning
A lingering question concerns how the development of role plays,
simulations, and other innovative learning pedagogies play into
the reward system of our discipline. Despite the benefits dis-
cussed previously, faculty members must balance investment in
teaching innovation with institutional requirements for promo-
tion, review, and tenure processes. At many institutions, these
processes still follow long-established norms of scholarship and
reward in the discipline when granting tenure and display an
orthodoxy regarding the traditional lecture format. This system
may still discourage pre-probationary faculty from investing their
time in this form of professional activity and scholarship.

TRACK: SIMULATIONS AND ROLE PLAY II

Richard W. Coughlin, Florida Gulf Coast University

Marek Payerhin, Lynchburg College

Simulations are among the most popular forms of experiential
education used in political science. Whether they take the form of
the massive Model United Nations (MUN), an over-the-Internet
exercise, or an in-class role play, simulations captivate students,
transforming them from an audience into participants in the edu-
cational enterprise. A well-designed simulation illustrates and puts
in perspective political concepts that otherwise might appear
abstract and perhaps uninspiring. With the tradition of policy
“gaming” stretching back to Thomas Schelling (1960), simula-
tions have achieved respectability as educational tools, and some
schools even experiment with them as part of their general edu-
cation core requirements.

The Simulations and Role Play II track highlighted some recent
advances and reflections on the use of simulations in the class-
room. Presenters discussed the use of educational role playing in
political socialization and service learning, as well as in learning
about a wide range of topics, from democratization processes to
presidential races, world wars, ethics, and poverty.

Several presenters echoed John Dewey’s concern with the need
for experiential education to create an informed and engaged cit-
izenry. For example, Richard W. Coughlin from Florida Gulf Coast
University discussed MUN as a socialization venue for future pol-
icymakers. His ongoing research project investigates whether
MUN prepares participants through communicative rationality
practices to function in a global society founded on consensus
building and mutual understanding. In the process, Coughlin notes
that despite the MUN rules that favor procedural equality and
cooperation, gendered patterns of political participation emerge
that often also exist in the real world. Thus, female students may
be socialized to see politics as a male-dominated, competitive realm
unsuitable for them.

Participation in a simulation is required of all students at Loras
College as part of the general education course Democracy and
Global Diversity. Peter Doerschler of Bloomsburg University pre-
sented his paper (coauthored with Christopher Budzisz and John
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Eby, both from Loras College) on the use of a simulation to illus-
trate the complexity of the process of democratization. Part of
Barnard College’s “Reacting to the Past” series, the game is set in
post-apartheid South Africa. It engages students in creating a new
institutional order and reconciling conflicting interests of major
stakeholders while applying relevant theories and concepts such
as modernization, legitimacy, and the rule of law. Despite its chal-
lenges for novices, the assessment of the class and its learning
outcomes has been very positive.

Teaching international relations with seminar games was the
topic of a presentation by Margaret McCown and Tim Wilkie.
Their decision-making exercises are carried out in the context of
group discussion settings often involving foreign policy profes-
sionals. The authors observe that the game setup reflects certain
theoretical expectations of its creators, such as a realist perspec-
tive or a bureaucratic politics model. For example, while seeking a
more nuanced understanding of Russian foreign policy, partici-
pants in the “Imperial Pursuit” game may act either as members
of a monolithic team with no role differentiation or be assigned
individual and potentially competing bureaucratic roles. Seminar
games attempt to collate and leverage the expertise of their par-
ticipants, who are asked to produce policy options in response to
various twists in the scenario.

Although there is some evidence that simulations contribute
to learning (see Frederking 2005), scholars have paid less atten-
tion to “microsimulations”—short, simple games offered either
alone or in combination with a lecture. Ryan Korn of American
University reported on his experiment with the effectiveness of
such a game related to electoral politics. Results of his pilot study
suggest that when participants are exposed to a new subject, a
brief simulation improves their understanding and short-term rec-
ollection of facts better than a 40-minute lecture on the same topic.
On the other hand, an even better learning outcome occurs when
the lecture and the simulation are combined, a result many prac-
titioners will find gratifying.

If Korn’s study demonstrated enhanced student learning from
the simulations, Chad Raymond, of Salve Regina University,
offered a more equivocal picture. Raymond devised a simulation
for his Introduction to International Relations class focusing on
interactions between European states in the run-up to World War I.
He found that while many of the students regarded the simula-
tion as an invigorating learning experience, the extent of student
collaboration within delegations was limited. Students proved
unwilling to use a peer review process to critically evaluate one
another’s work. Raymond also found that students in the simula-
tion course scored significantly lower on exams and final grades
than did students in an honors section that did not include a sim-
ulation. He concludes that simulations are not, by themselves,
sufficient conditions for student learning. The challenge for
instructors is how to integrate effectively simulations and role
playing exercises into the learning outcomes of a particular course.

Another challenge for international relations instructors is how
to address service learning. Marek Payerhin of Lynchburg Col-
lege observed that high school students rarely encounter the com-
plexity of world politics because their schools’ international
relations curricula are sharply constrained by standards-testing
requirements. Payerhin sought to overcome this problem by offer-
ing a service learning course through which college students orga-
nized a computer-assisted role playing simulation for high school
students. High school teachers who participated in this project

reported that their students developed communications and
problem-solving skills and increased their substantive understand-
ings of world politics. Payerhin also found that the simulation
greatly enhanced the academic performance of his own students
by creating a demanding public for their work—namely, the high
school students engaged in the simulation.

Role playing simulations can cast light not only on international
politics but also on poverty. Understanding local manifestations
of poverty offers an important way of building empathy between
universities and their surrounding communities. With this objec-
tive in mind, Paula Consolini of Williams College discussed her
institution’s adaptation of the Missouri Community Action Pov-
erty Simulation. This simulation places students in the role of
members of impoverished households with limited income, depen-
dent children, and bills to pay. As students struggle to make ends
meet, they encounter poverty as a stressful and frustrating situa-
tion and begin to understand not only what poverty is, but also
how it feels. Consolini’s assessments of the simulation found that
80% of respondents reported increased understanding of poverty.
Consolini has promoted the use of this simulation in conjunction
with a wide range of curricular and extracurricular activities.

As Consolini’s work suggests, role playing simulations can
expand the conceptual and moral horizons of students by provid-
ing them with access to situations that they do not experience
directly. Victor Asal and Marcus Schulzke of the State University
of New York reported on their use of simulations to engage stu-
dents with the ethics of political violence. In presenting this mate-
rial, Asal outlined several techniques of ethical deliberation
(utilitarianism, Kantian ethics, and Aristotelian virtue ethics) and
presented several scenarios that pose ethical dilemmas about the
use of violence. Students are often divided about which ethical
approaches to apply to these scenarios and what the “right”
response to them may be. Their debates nonetheless yield impor-
tant results that help students develop the capacity for structured
ethical reflection and appreciation for the ethical dilemmas that
confront leaders and military personnel engaged in the use of
violence.

This second panel on simulations and role play concluded by
reflecting on the place of simulations within particular depart-
ments and the discipline as a whole. Greater disciplinary recogni-
tion for the pedagogical techniques discussed in this panel can be
secured by creating more outlets for peer reviewed research on
role playing simulations. Such research would directly benefit the
core teaching missions of the political science discipline.
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TRACK: TEACHING POLITICAL THEORY AND THEORIES

Robert W. Glover, University of Connecticut

Melinda Kovács, Sam Houston State University

Michael T. Rogers, Arkansas Technical University

This year marked the first time that APSA’s annual Teaching and
Learning Conference has devoted a track specifically to teaching

T h e Te a c h e r : 2 0 1 0 A P S A T e a c h i n g a n d L e a r n i n g C o n f e r e n c e T r a c k S u m m a r i e s
.............................................................................................................................................................................................................................................................

578 PS • July 2010
https://doi.org/10.1017/S1049096510000831 Published online by Cambridge University Press

https://doi.org/10.1017/S1049096510000831


within the subfield of political theory. The participants involved
in this track unanimously agreed that its addition was valuable,
generated significant insights, and should be included in sub-
sequent incarnations of the conference. However, participants also
noted that greater interaction among theorists and members of
other fields can produce mutually beneficial results and sug-
gested that future efforts be made to foster these types of intra-
disciplinary discussions as well. The track brought together a
diverse collection of scholars who were united in their shared com-
mitment to enhancing pedagogy within the field and willing to
set aside intellectual differences to engage in a thoughtful discus-
sion of how to achieve this vital end of collaboration. The colle-
gial atmosphere and shared purpose of the track led to numerous
thought-provoking suggestions and discussions.

Political Theory’s Role within the Pedagogy
of Political Science
A recurrent theme in our sessions was that of “cross-pollination.”
Several of the papers dealt with the role that political theory can
play in shaping students’ understandings within other areas of
the discipline—notably American political thought’s relationship
to American government and political theory’s role in courses
within comparative politics, international relations, and the pol-
itics of gender. While offering insightful discussions of the ways
in which theoretical texts and conceptual discussions can enhance
our students’ understanding of concrete, political phenomena,
these papers also generated a broader discussion. Such work forced
us to consider the roles, identities, and potential futures of polit-
ical theory within the discipline of political science.

In general, the experiences shared within our track suggest the
potentially positive pedagogical dialogue that accompanies the
re-bridging of intradisciplinary divides. As one participant sug-
gested, political theory is the unique realm of the study of politics
that “teaches us about teaching.” The preeminent texts upon which
we draw are not simply of dusty, antiquarian interest in under-
standing political history. These writings are also teachings. In
the resonant effect they have had and continue to have on our
collective lives, such texts constitute perhaps the most influential
lessons ever produced. Given that our field is embedded within
such writings, perhaps the most significant contribution of polit-
ical theory to the discipline is its millennia of excellent pedagog-
ical exemplars. Yet the track emphasized that, as theorists, our
scholarship and teaching is are enhanced by engagement with
the empirical substance of politics. Such exchanges foster imagi-
native redeployment of our canon, challenge us to reinvent prior
conceptualizations, and force us to rethink our ever-changing polit-
ical world. Some of the most rewarding exchanges to emerge from
this track were those that brought together theorists with politi-
cal scientists in empirically oriented fields such as international
relations and comparative politics.

Innovation and Imagination in Presenting the
“Great Conversation”
Additionally, many track participants analyzed the methods used
to engage students in the complex, yet eminently rewarding, intel-
lectual realm that is political theory. A general concern shared by
many was that, as educators, we may be employing methods of
transmitting knowledge to the students that are markedly differ-
ent from the ways in which they receive and interpret knowledge.

There was a general desire to discuss and uncover modes of teach-
ing political theory that incorporate new mediums of transmis-
sion while maintaining a rigorous treatment of the texts in which
our concepts and debates reside. A variety of innovative sugges-
tions dealt with how this balance might be achieved within the
classroom. Among the many suggestions offered were the use of
film, art, literature, pop culture, in-class simulations, and alterna-
tive pedagogies that actively involve the students in the search for
foundational understandings and the process of meaning con-
struction. All of these approaches were suggested as means to
create “conceptual disequilibria” and provoke within the student
critical reflection on their settled and conventional political under-
standings. It is important to note, however, that such innovative
methods should be conceptualized as starting points for sub-
sequent critical thinking and imaginative investigation of politi-
cal theory and thinkers, not their culmination.

Likewise, the suggestions and insights encapsulated here sug-
gest that this track is itself a starting point for a broader conver-
sation about the pedagogy of political theory. Participants agreed
upon the need to continuously revise and rethink our methods
and seek new strategies to effectively reach our students. Track
participants noted a general dearth of forums in which the
challenges associated with teaching political theory can be
thoughtfully discussed. The creation and preservation of such
settings is essential. We are continually encountering an ever-
changing student body with different lived experiences than pre-
ceding generations, yet we must attempt to inspire in them the
same passion for ideas that has driven us to the theoretical tra-
dition. To rise to this task is no minor challenge, yet, if this
scholarly gathering is any indication, it is one that we are well-
poised to meet.

TRACK: TEACHING RESEARCH METHODS

Leland M. Coxe, University of Texas at Brownsville and
Texas Southmost College
Brooke Thomas Allen, University of Michigan

Ethan J. Hollander, Wabash College

The sixth annual meeting of the Teaching Research Methods track
at the 2010 APSA Teaching and Learning Conference featured
both the development of topics examined by the section in previ-
ous years and presentations of new and innovative questions and
perspectives. Among the topics of longtime interest that were
addressed were student anxieties toward course material and con-
structive and appropriate use of the Internet for student research.
Newer topics included the possibility of using departmental assess-
ment data in gauging the impact of research methods and teach-
ing students the complementary uses of both quantitative and
qualitative research.

Several presentations addressed the topic of student anxieties
toward research methods. One presentation regarded evidence
that various teaching techniques can help alleviate these anxi-
eties, although survey responses revealed that some students still
lacked confidence in their ability to use statistics at the end of the
semester. These findings led to larger debates among track par-
ticipants about the material to which undergraduate students
should be exposed and the inherent tradeoffs when deciding what
to include (and what not to include) in a given course.
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The discussions of student anxieties contributed to a consen-
sus on two important strategies for teaching research methods.
One was awareness of the factors that may affect student learning
such as class size, institutional constraints, student backgrounds
and abilities, whether the students were political science majors,
and class level. While there is no one best way to teach research
methods, options include in-class group work and the use of Black-
board and other Web-based resources in addition to lectures and
textbooks. Another strategy for reducing student anxieties is to
integrate the teaching of research methods into other political
science courses to allow students to become familiar with these
techniques in a more comfortable setting.

Some presentations introduced new approaches intended to
make research methods more readily understandable for stu-
dents. For instance, one presenter examined the application of
philosophical insights to the teaching of research methods and
emphasized Dewey’s distinction between empiricism and scien-
tism. Another suggestion was to provide students with a guided
tour of Internet research emphasizing flexibility in accommodat-
ing different learning styles. The importance of presenting research
methods as a developmental process that yields results compared
to the approach of focusing on a particular matter was also exam-
ined and compared to the difference between hunting and farming

Presentations regarding new topics for the research methods
track included an exploration of the possibilities for analyzing
departmental assessment data for insights regarding the impact
of research methods. While departmental research data is usually
gathered for the purpose of assessing departmental goals, they
also offer opportunities to analyze the performance of students

who have taken research methods as compared to the perfor-
mance of students who have avoided the subject. One insight that
emerged from this discussion was the importance of assessment
procedures that provide meaningful examination of student learn-
ing rather than tested knowledge of political trivia. The linking of
qualitative and quantitative methods for a particular research ques-
tion was related to the development of senior theses.

Several recommendations emerged from discussion of the pre-
sentations at the conference. One was the need for rigorous analy-
ses of how particular methods of teaching research methods can
be made accessible to students with a diverse set of backgrounds
and interests. Such research should assist faculty members in
designing curricula that engage and effectively teach their partic-
ular student populations. In addition, methods courses should
strive to represent the diversity within our field instead of privi-
leging the methods and topics of one subdiscipline at the expense
of others. This goal requires an emphasis that quantitative and
qualitative methods are complementary rather than mutually
exclusive approaches to political inquiry. A second recommenda-
tion is for continuing exploration on the integration of research
methods into the larger political science curriculum. This approach
would partly address concern for student anxieties, as these tech-
niques would be more familiar to students.

The third recommendation was for assessment of the effective-
ness of various teaching strategies. Although several participants
had ideas on best practices for the classroom, few studies formally
evaluated the impact of these techniques. More work that empir-
ically links teaching practices to student outcomes is strongly
encouraged. �
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