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Abstract

The narrative surrounding the impact racism has had on the well-being of Black youth has shifted across sociocultural and historical context. Early
discourse around these topics were problem-saturated, focusing on deficits “within” Black youth. Over time, an important narrative shift occurred:
greater attention was paid to the inherent assets of Black youth, their families, and communities, including how racial-ethnic protective factors such
as racial socialization afforded them resilience.What resulted was decades of research seeking to understand themechanisms that allow Black youth
to bounce back in spite of racism-related adversity. Notwithstanding the viable practice and policy implications that have emerged from such inquiry,
at what point does our focus on the resilience of Black youth –whether individual or multisystemic – fall short? It is with this question in mind that
this paper challenges those committed to the optimal development of Black youth to consider yet another narrative shift: one that stands upon the
legacy of cultural ecological frameworks and the seminal models underlying resilience research, and calls us toward not supporting Black youth’s
adaptation to racism, but toward collective efforts to transform our approach, pushing back against the perniciousness of racism.
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Introduction

Black youth in the United States have had to grow up with the unique
challenge of navigating the textured terrain of American society’s
history with racism. Not only has the impact of individual and
institutional level racism been detrimental to Black youth and their
families, early academic and policy discourse also furthered racism’s
destruction by promoting a deficit perspective that wrongfully held
Black families and communities responsible for experiences of
adversity (Moynihan Report, 1965). Since then, research and policy
have shifted to highlighting the inherent cultural strengths of Black
families (McAdoo, 2002) which allows Black youth to persist even in
the face of racism-related stressors and adversity (e.g., interpersonal
and structural inequities, violence; Austin et al., 2022). Processes of
resilience – now, an asset-centered, multidimensional construct for
promoting psychosocial well-being in Black youth – represents a
habituation to adversity, in which factors such as self-regulation,
cultural strengths, social support, and efforts to cope undergird
positive outcomes such as academic success and socialmobility (Doan
et al., 2022). Although resilience research is making a broader shift to

integrate multisystemic efforts to combat adverse circumstances and
events (e.g., climate change, COVID-19; Masten et al., 2021; Ungar &
Theron, 2020), there is still a gap concerning how racism-related
stressors can “come at a cost” to Black youth (Doan et al., 2022, p. 76).
Thus, we posit an expansion to the contemporarymodels of resilience
to combat the psychosocial impacts of racism, a unique stressor that
influences the psychosocial well-being of Black youth at individual,
familial, cultural, and communal levels (Harrell, 2000; Jones et al.,
2020). As such, we integrate perspectives from psychology, social
work, ecology, and public health to reimagine and consider what it
would take to move away from examining contextual factors of
resilience for Black youth and push toward a collective effort from
systems and institutions to address the deleterious effects of racism
with the power and structural influence they possess.

Answering resilience research’s big three inquiries in the
context of racism and Black youth

We began our attempt to interrogate a resilience-based approach to
racism by situating Black youth and their experiences with racism
within the broader resilience research literature. In recent masterful
reviews outlining the evolution of resilience science, Masten (2021)
and colleagues (Masten et al., 2021) remind the field that from the
onset, the research on resilience attempted to understand and
operationalize three major components: 1) what is the challenge,
risk, or adversity? 2) how is successful adaptation defined? and 3)
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what are the factors (e.g., protective, promotive) or processes that
account for this successful adaptation? In the subsequent sections,
we seek to briefly answer questions number one and three before
returning our attention to two towards the end.

Racism as a critical challenge, risk, and adversity for Black
youth

Research on resilience, as well as developmental models such as
Bronfenbrener’s (1977) socio-ecological framework, highlight
adverse environments and circumstances that may emerge
generally for all youth. However, in considering the treatment of
resilience for Black youth in particular, it is critical to highlight the
deleterious role of racism. To understand racism’s impact as a
challenge, risk factor, and source of adversity for Black youth, we
must first define and operationalize racism. Racism, as defined by
Jones (1997), is “a system in which individuals or institutions
intentionally or unintentionally exercise power against a racial
group defined as inferior” (p.117) and is fueled by an “ideology of
superiority and the practice of inequity” (Pieterse & Powell, 2016).
Racism, by this definition, is a social construct that evolves, is
perpetuated, and pervasively affects every aspect of our society, as
well as individuals within that society. Unlike most stressors
examined by resilience theories, including natural disasters –
which are finite crises – or personally traumatic experiences, there
are continuous and multiple levels upon which racism occurs,
ranging from individual bias to inequitable policy enacted on the
institutional and systemic levels (Jones, 2000). For the individual,
racism exacts a unique impact onmany parts of their development,
including identity formation, character development, interper-
sonal development, and physical health (Clark et al., 1999; Hope
et al., 2015). The deep rooted history and the social construction of
racism provides a nuanced backdrop for how individuals are
impacted by this multisystemic determinant, often leading to
physical, psychological, and emotional trauma that transcends
through generations (Carlson, 1997; Carter, 2007).

Jones et al. (2020) categorized racism into three main
categories: instrumental (i.e. involving critical development tasks),
interpersonal (i.e. interactions with other people), and institutional
(i.e. involving systems and policies). Through an instrumental lens,
racism impacts Black children and adolescents by them being
perceived as older andmore dangerous (Goff et al., 2014), receiving
less culturally affirming early education and childcare experiences
(James & Iruka, 2018), and experiencing harsher treatment,
grading, and punishment due to their race from their teachers
(Cogburn et al., 2011). Interpersonally, Black youth experience
direct encounters of racism (e.g., from peers; Seaton & Yip, 2009)
as well as bearing witness to vicarious racism involving caregivers
(Dominguez et al., 2008) and peers (Tynes et al., 2019), with these
experiences occurring both in person and online. Black youth, and
teens in particular, encounter substantial institutional experiences
with racism, such as policies that result in higher interactions with
and trauma by police (e.g., “stop and frisk; Brunson &Miller, 2006)
and school administrators. Racism also differentially impacts Black
youth across gender. Perpetuated stereotypes around race and
gender and their intersections often lead tomore negative reactions
to racial discrimination (Chavous et al., 2008). Black males are
often stereotypically deemed as aggressive or intellectually lacking
athletes (Chavous et al., 2004; Swanson et al., 2003). These
stereotypes often lead to Black male youth receiving more negative
treatment in schools including harsher discipline, more criticism
and more social exclusion compared to their peers (Davis, 2003;

Noguera, 2003). Similarly, parental racial socialization messages
often includemoremessages around racial barriers and alertness to
racial discrimination for Black boys compared to Black girls in
reaction to the societal stereotypes of Black males (Coard et al.,
2004). While Black girls also report experiencing discriminatory or
negative treatment from valued others (e.g., teachers) due to their
race, scholars speculate that Black girls have more negative
reactions to discriminatory treatment due to more frequent
socialization messages focused on relationships, connectedness to
community, and approval of others as opposed to messages
preparing them for such racial discrimination (Chavous et al.,
2008). This may also lead Black girls to develop negative
approaches to their academics (e.g., underperforming) to avoid
having such negative interactions and treatment from their
teachers and peers (Grantham & Ford, 1998). These differential
impacts of racism on girls and boys in adolescence can have
implications throughout their lifetime.

The literature has expanded theories and models to account for
the influence of racism on resilience across youth development.
Both Garcia Coll et al.’s (1996) integrative model and Spencer
et al.’s (1997) phenomenal variant of ecological systems theory
(PVEST) extend Bronfenbrener’s socio-ecological model in ways
that consider the unique realities youth of color must navigate. By
incorporating aspects of intersectionality and developmental
identity theory, these theories put the vulnerability of youth into
the context of their social position and experiences that are most
often linked to systems of oppression and power structures (e.g.,
Velez & Spencer, 2018). Moreover, in addition to viewing racism as
a detrimental factor to positive outcomes for Black youth, these
models center how others within the ecosystem (e.g., adaptive
culture, family, social support) can mitigate the stress and
vulnerability that racism portends.

Racial-ethnic protective factors for Black youth experiencing
racism

Of note, scholars committed to the healthy psychosocial develop-
ment of Black youth have spent decades elucidating the factors that
protect Black youth against the noxious nature of racism in its
multiple forms. Even from the earliest conceptualizations of Black
youth development (e.g., PVEST, triple quandary; Boykin & Toms,
1985), racial-ethnic protective factors were named as critical for
understanding Black youth resilience and successful adaptation.
Three racial-ethnic protective factors have been distinguished as
particularly salient for Black youth: (1) racial identity development,
(2) the endorsement of a cultural/Africentric worldview, and (3)
racial socialization (Jones & Neblett, 2016; Neblett et al., 2012).

Racial identity
Research on racial identity development among Black youth often
contend with Sellers et al.’s (1998) multidimensional model of
racial identity, which encompasses markers of racial centrality (i.e.,
level of importance ascribed to one’s race), private/public racial
regard (i.e., perceptions held about one’s race), and ideology (i.e.,
various perceptions of how members of one’s race should act).
When developed in a manner that favors a strong, positive racial
identity, these three dimensions coagulate to form the protective
barrier against racism. For instance, a strong racial identity has
been shown to interrupt the association between racial discrimi-
nation and poor mental health (Brody et al., 2006). Conceptual
models of successful adaptation to adversity note that an awareness
around others’ (i.e., public racial regard) and one’s own (i.e.,
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private racial regard) perceptions about their racial group brings
along with it high self-esteem (Brody et al., 2006), use of effective
coping strategies (Wong et al., 2003), and a lower likelihood of
attributing instances of discrimination to the self (Seaton et al.,
2010; Sellers et al., 2006) – all circumventing the deleterious impact
of racism on Black youth well-being.

Africentric worldview
In addition to racial identity, the literature also points to the
endorsement of an Africentric worldview as a significant protective
factor against racism. Africentric worldview refers to a broad
system of beliefs, values, expectation, and behaviors of those part of
the AfricanDiaspora (i.e., a collection of communities with African
ancestry) to make meaning of their immediate contexts (Grills,
2004). Africentric worldview includes several different dimensions,
all of which originate from key cultural aspects of African heritage:
spirituality (belief in a higher being or force); collectivism (natural
reliance on cooperation); time orientation (time flexibility as well
as a reverence of past, present, and future); orality (preference for
information shared orally); sensitivity to affect and emotional cues
(acknowledgment of others’ emotional state); verve and rhythm
(engagement in creative and rhythmic behavior); and balance and
harmony (balance of one’s mental, physical, and spiritual states
(Grills, 2004; Jones & Neblett, 2016). A popular endorsement of
Africentric worldview is also apparent in the Nguzo Saba, or the
cultural celebration of Kwanzaa, in which principles such as unity,
self-determination, collective work and responsibility, cooperative
economics, purpose, and faith are emphasized. In Jones and
Neblett’s (2016) systematic review, Africentric worldview through
Nguzo Saba was an essential component of psychosocial
prevention and intervention programs that promoted principles
spanning from conflict resolution to finding a path to one’s
purpose (Ferguson, 1998; Greene et al., 1995). Not only has
Africentric worldview been linked to a host of promotive factors
for Black youth such as self-esteem (Constantine et al., 2006;
Thomas et al., 2003), academic adjustment (Hatter & Ottens,
1998), and positive racial identity (Thomas et al., 2003), it has also
been deemed protective against negative psychological and
physiological outcomes associated with racism-related stress.
Unfortunately, traditional school practices, media portrayals,
and societal views do not have a history of promoting racial
identity or Africentric worldview for Black youth; rather, these
factors are typically tended to by a process called racial
socialization.

Racial socialization
Racial socialization (RS) is a process through which family
members and/or caregivers transmit implicit and explicit messages
regarding the meaning of their race and ethnicity and help youth
cope with racial discrimination and other racism-related stressors
(Bowman & Howard, 1985; Boykin & Toms, 1985; Hughes et al.,
2006; Stevenson, 1995). Researchers (e.g., Gaskin et al., 2013;
Hughes et al., 2006; Lesane-Brown, 2006) have identified different
dimensions of RS: messages of cultural socialization/racial pride
(teaching racial-ethnic heritage and history and promoting racial-
ethnic pride), preparation for bias (emphasizing inequalities
between racial groups and providing coping strategies for such
discrimination), egalitarianism (highlighting the concept of
equality and harmony that can exist between racial groups),
self-worth (prioritizing individual traits as opposed to traits
associated to racial membership), promotion of mistrust (encour-
aging caution when interacting with other cultures, specifically

White majority cultures), negative messages (sharing messages
that stereotype and disparage the Black race), and silence about
race (failing to talk about issues or matters pertaining to race).
Many of these RS dimensions have been linked to a number of
promotive effects for Black youth such as better academic
performance (Brown et al., 2009), psychological well-being and
socioemotional adjustment (Neblett et al., 2008), and racial
identity (Hughes et al., 2009). RS is also a multifaceted protective
factor against racial discrimination; for instance, when coalesced,
messages of cultural socialization and preparation for bias have
been shown to buffer the relationship between racial discrimina-
tion and Black youth’s perceived stress and problem behaviors
(Neblett et al., 2008).

While the bevy of research on RS has centered around the
content of caregiver RS, scholars have contributed more recent
research spanning from theoretical frameworks such as the racial
encounter coping appraisal and socialization theory (RECAST;
Anderson & Stevenson, 2019) to multilevel and bidirectional
transmission (peer, media, school) of RS messages (Golden et al.,
2021; Saleem & Byrd, 2021; Wang & Benner, 2016). RECAST calls
on competency in delivering RSmessages as a means for caregivers
to know and understand the most effective delivery of RS messages
to youth by taking into account their attitudes, behaviors, and
reactions during discriminatory racial encounters (Anderson &
Stevenson, 2019). Thus, RECAST asserts that caregivers being
skilled and confident in RS delivery promotes greater racial coping
skills in youth - a speculative, but supported factor in explaining
successful adaptation to adversity for Black youth (Neblett et al.,
2012). While studies using the RECAST model have focused on
caregiver competency in assessing the quality of RS communica-
tion to youth (Jones et al., 2022), others have explored the impact of
RS from various contextual levels such as peers, media platforms
(Golden et al., 2021; Wang & Benner, 2016) and school
transmission (Saleem & Byrd, 2021). Recent studies demonstrate
the bidirectional nature of RS communication among these levels,
in that peers reported using media as a catalyst and prompt for
RS - supporting a steady flow of communication from one peer to
another (Golden et al., 2021). Likewise, Saleem and Byrd (2021)
proposed a conceptual framework that positions teachers and staff,
peers, and school policies and practices as key transmitters of RS in
the school context. Taken together, it is evident that research on RS
processes has shown itself to be “good soil” for growing the racial
factors of resilience and successful adaptation, and, importantly,
through the incorporation of other individuals or systems to
promote such processes for Black youth.

Defining Black youth’s “successful” adaptation from
racism: resilience science’s evolution and limitations

As Masten (2021) and others have noted, a critical question in
resilience research is illuminating and defining what successful
adaptation from a challenge or stressor looks like in the lives of
youth. As we consider this question with the adversity of racism in
mind, we find it instructive to pair our answer with a discussion on
the progression and evolution of resilience science.

Historical focus on individual traits

In framing our argument for an alternative approach to supporting
the mental health and well-being of Black youth in the context of
racism, it is necessary to begin by outlining the ways in which
resilience has historically been applied to these young people.
Resilience was considered as a way of phenomenologically
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understanding how youth achieved positive psychosocial (e.g.,
academic, emotional, psychological) outcomes despite developing
in adverse environments and being exposed to potentially
deleterious circumstances (Luthar et al., 2000; Troy & Mauss,
2011). This “dynamic process encompassing positive adaptation
within the context of significant adversity” (Luthar et al., 2000,
p. 543), has led researchers over the past several decades to identify
and isolate person-centered factors (e.g., self-regulation, grit, racial
identity, self-competence, academic self-efficacy; Austin et al.,
2022; Duckworth & Gross, 2014; Moffitt et al., 2011) that seem
most likely to protect against negative outcomes. As such, the lion’s
share of resilience literature to date has congregated at the
individual level. Masten et al. (2021) describes four major waves of
resilience research with the first three focused on identifying
individual attributes that separate those who did well versus those
that did poorly in the context of risk (wave 1), explaining why
certain individual attributes lead to better adaptation (wave 2), and
targeting the development of these attributes to promote adjust-
ment during adversity (wave 3). Here, it is evident that much of the
research on resilience (i.e., three out of the four waves) at the
individual level has persisted despite arguments for a multisystem
approach, but why?Who does it serve for resilience to be studied as
an individual trait? The persistence of research emphasizing grit,
hardiness, and self-regulation all maps onto Western ideals of
individualism, which consistently places the onus of hardship and
or success on the individual rather than considering the multiple
societal and historical levels that are primarily at fault.

However, as the field evolved and the literature on resilience
expanded (wave 4), researchers have come to recognize the more
prominent role of external factors on a child’s resilience through
development (Luthar et al., 2000). There has also been a shift to
focus on the processes that protect the development of youth from
risk exposure instead of the traditional approach of focusing on
individual protective factors (Cowen et al., 1997; Luthar &
Cushing, 2002). One key model in supporting this shift from
individual to ecological can be traced to Bronfenbrenner’s (1977)
socio-ecological framework, which describes a child’s development
as a set of complex relationships within a concentric system that
includes various levels of environmental influence from and
between immediate family, school, cultural values and laws. The
various levels of influence not only interact with the child but also
interact with each other at different levels, which might explain the
extent to which the child, depicted in the center of the model, is
protected from nefarious threats to optimal psychosocial
well-being.

Multisystemic approaches: a welcome addition to the
discourse

The work of Masten (2021), Masten et al. (2021), and Ungar and
Theron (2020) has marked an important departure from the
individual focus of resilience to a multisystemic one. An important
component of understanding resilience from a multisystemic
approach is giving attention to the reciprocal interactions across
multiple system levels evident in Bronfenbrenner’s (1977) socio-
ecological model. An individual child, depicted as the focal point of
the socio-ecological model, engages with a number of systems, but
primarily with family systems that include their caregivers,
siblings, and other immediate members of the home. As that
child develops, engagement with other families, friends, school,
and community becomes more evident. Furthermore, that same
child is also impacted, albeit indirectly, by other systems such as a

caregiver’s workplace and state government. One may speculate
that if these dynamic multisystem processes are evident through-
out a child’s development, then the same can be applied to
advanced resilience science. To this end, Masten et al. (2021) offers
a new definition of resilience: “the capacity of a dynamic system to
adapt successfully through multisystem processes to challenges
that threaten the function, survival, or development of the system”
(p. 524). Similarly, Ungar and Theron (2020) assert that resilience
is not an isolated individual quality; rather, it is a quality that
leverages access to cultural resources and support at multiple levels
to manage adversity.

Why Black youth deserve more than successful adaption to
racism

Centering the processes of resilience available to an individual in
the face of systemic-level problems like racism is insufficient;
systemic adversities and trauma need to be prevented and reduced,
thereby lessening the load that processes of resilience are often
employed to mitigate (Brown et al., 2019; Dankwa-Mullen et al.,
2010). For example, public health evidence that supports focusing
on individual-level behaviors, such as eating balanced and healthy
meals, is ineffective to address nutrient deficiencies in youth
without addressing accessibility of fresh healthy food options
(Singh et al., 2010). Black youth, on the whole, are more likely to
live in poverty and less likely to have access to quality education
(e.g., high schools that offer college-ready courses) compared to
White youth (Charles et al., 2022; US Department of Education
Office for Civil Rights, 2014), yet are expected to pull themselves up
by their “proverbial bootstraps” to both achieve individually and
compete collectively. This colloquial expression – to elevate one’s
social positioning without assistance – insinuates that there are no
systemic barriers in place that prevent success for Black youth such
as a lack of sufficient investments in public schools (Darling-
Hammond, 2018), safe and affordable neighborhoods and housing
reinforced by historic laws of segregation (Jargowsky, 2016), and
the criminalization of Black boys in school (Rothstein, 2017). With
systemic racism and structured inequities present in our society,
resilience among Black youth will never overcome these oppressive
forces due to individual behaviors alone.

In addition to varying levels of racialized experiences, Black
youth are also currently being exposed to a multitude of societal
issues such as exaggerated effects from the COVID-19 global
pandemic (Anderson, Heard-Garris, et al., 2021), economic
uncertainty, and videos and commentary of unjust experiences
of racism through media exposure (Harriman et al., 2020; Parker
et al., 2021; Stewart et al., 2019). The experience of being subjected
to racial discrimination through social media interactions or
witnessing others’ experiences with racism and violence is unique
for Black youth of today and is a growing population-level public
health concern (Cooper & Fullilove, 2016; Tynes et al., 2019). In
addition to experiencing vicarious exposure to racism online, some
Black youth are on the frontlines fighting against racism through
protests, education, and activism (Anyiwo et al., 2023), taking on a
considerable amount of the resistance against racism and
oppression, infringing on their ability to devote time and energy
to other developmentally relevant activities. A number of positive
or protective processes have been documented by engaging in
activism (e.g., development of problem-solving coping mecha-
nisms; Brashers et al., 2002), yet a growing body of evidence is
unearthing the toll that this activism takes on the psychological and
physical wellness of young people (Hope et al., 2018). This double-
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edged sword demonstrates how prior conceptualizations of
resilience miss the damage that may be exacted when Black youth
take up the charge to fight back against systems that are
disproportionately fashioned against them. As such, the new
generation of resilience research must eliminate the undue
responsibility for Black youth to fight for the right to be young
and grow old; rather, they deserve specific solutions that are
necessary for their optimal development.

Where we are and where we need to go: moving from coping
and adaptation to agency and transformation

Viewing racism as a multifaceted system that impacts youth
development in multiple domains and across development, Jones
et al. (2020) place this unique stressor directly in conversation with
two of the most prevalent debates in the literature concerning the
construct of resilience: whether resilience is (1) defined as a
positive developmental response to a singular negative life event or
compounded negative events or (2) demonstrated through
excelling in one domain or excelling in multiple domains
(Luthar et al, 1993, 2000; Tolan, 1996). For Black youth navigating
the adversity and trauma of interpersonal and systemic racism on a
consistent basis (Nicolas et al., 2008), one could speculate that
resilience is no longer a characteristic or choice, but rather a forced
act to live with, push through, and excel to survive. The ways
researchers have studied and discussed resilience, particularly
within the context of Black communities, may therefore
sensationalize the survival and endurance of these communities,
oftentimes not leading to actual or sustained efforts to eradicate the
enduring effects of racism. It calls the humanity of the individuals
experiencing the race-based trauma into question by essentially
viewing them as rubber bands being pulled to their limits and
remaining intact despite severe weathering, all while receiving little
to no reinforcement or, better yet, coverage, from the systems and
institutions that hold the power to prevent the erosion in the first
place (Anderson, Jones et al., 2021).

Our perspective here mirrors discourse by prior scholars.
Bottrell (2009) notes that so-called mainstream approaches to
resilience, particularly through an individualistic lens, “may shift
the emphasis from positive adaptation despite adversity to positive
adaptation to adversity” (p. 334). We contend that such an
approach, adaptation to racism, has been rampant for far too long.
We assert, as we outlined in the foregoing section, that Black youth
should not have to adapt to racism. In fact, we contend that in some
ways, our willingness to allow Black youth to adapt to racism is
more deleterious than desirable. Again, as Masten (2021) rightly
notes, resilience is “the dynamic capacity of a complex adaptive
system to respond successfully to challenges that threaten the
function, survival, or development of the system” (p. 155). This
begs the question, however, of what happens when we consider
that racism is also a complex, adaptive system? What does it mean
to imagine that racism, as such a system, responds “successfully” to
our current and historical attempts to thwart its survival? As we
have outlined in previous discourse (see Anderson & Jones, 2021;
Anderson et al., 2021), the system of racism is savvy and virulent.
Thus, responding to racism in the same way – by asking Black
youth to be resilient – represents a form of systematic insanity, or
doing the same thing and expecting a different outcome. An
illustrative and contemporaneous example includes the machine
learning algorithms found within powerful tools such as ChatGPT.
This predictive text relies on script from large bodies of knowing,
being, and doing and generates a response that is aligned with such

prior input. It can therefore “learn” the ways to both embody and
respond to discourse. While youth response to racial stressors has
changed over time and proved beneficial in many regards, racism
has also been able to study and learn from these efforts and waged
new strategies and tactics in response, therefore dictating the input
and the output of processes with which to contend. Laws enacted in
2022 and 2023 which point to fears around discussion of racism
within classrooms or in libraries benefitted from understanding the
fears of voters in the 2016 election, that is, the evolution of racial
policy learned from the hope of the 2008 and 2012 elections (Fuller,
2017). If we rely solely on individuals to fight against these larger
machines, we will be woefully unprepared when that machine is
stronger and bigger than even the programmers intended it to be.

Though we acknowledge that a multisystem approach provides
a welcomed improvement from the individual perspective, we
express concern that this merely shifts from Black boys needing to
have joy and Black girls needing to be magic, to Black families,
Black teachers, and Black communities needing to be exceptional,
all with only the mere promise of adapting to the nefariousness of
racism. Holding these perspectives then, what is our recommen-
dation for where we must ascend in consideration of supporting
the optimal well-being of Black youth beset by racial prejudice,
discrimination, and oppression? What follows is our attempt to
begin answering this question, knowing that our response will be
incomplete, and hoping that it will encourage those reading to also
consider a world where adaptation is not the end goal.

Of note, we organize our charge by re-centering the goals of
resilience research from a psychological perspective, while also
integrating the recommendations and considerations made by
scholars in adjoining fields of social work, ecology, and public
health. Masten (2021) reminds us that an ultimate goal of resilience
research through a psychological perspective was to better
understand positive adaptation in the context of adversity as a
means of informing practices and policy. This begs the question of
which are the practices and policies that need to emerge from our
understanding of Black youth resilience in the face of racism?
Although it is tempting to argue for deepening our understanding
of practices such as racial socialization (Jones et al., 2021) and racial
identity (Rivas-Drake et al., 2022), or even elevating policies that
affirm racial pride in educational spaces (Iruka et al., 2021), we
maintain that such practices and policies are insufficient on their
own. Rather, we offer a question from the field of social work, akin
to what Bottrell (2009) posed in their critique of individual
approaches to resilience:

How much adversity should resilient individuals endure before social
arrangements rather than individuals are targeted for intervention? (p. 335)

We find this question particularly important to consider in the
context of Black youth’s navigation of racism. For instance, we can
conceptualize the cascading impacts of racism, such that individual
experiences of racism (e.g., being called a racial epithet) intersect
with institutional experiences of racism (e.g., being unduly
suspended for responding verbally to the peer levying the epithet).
We also know through the conceptual work of Elder et al. (2003)
and the empirical work of Jones et al. (2023) that Black youth
experience racism in dynamic, “linked lives'' ways, such that both
experiences with and sequelae associated with racism travels in
families, communities, and across generations. From this
perspective then, even adopting a multisystemic resilience
framework may omit the reality that Black parents, siblings,
neighbors, educators, and clergy are similarly attempting to adapt
despite the adversities of racism.
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Masten (2021) invokes several stakeholders in the research on
resilience, including clinicians, educators, research institutes, and
philanthropic foundations. Of note, each of these constituents, it
can be argued, wields significant relative power in the fight against
racism compared to the Black youth experiencing it. Thus, we
would submit that the social arrangements that upheld racism as a
nefarious threat to Black youth be targeted for intervention, and
invite the various stakeholders in positions of power offering the
first lines of intervening rather than Black youth or their families. It
is important to note that our call is not unique. Rather, it joins and
aligns with a recent call for paradigmatic shifts in the approach to
resilience as utilized in health services research and public health
(Suslovic & Lett, 2023). Similar to these authors, we agree with the
limitations of a “resilience as treatment” framework, and elevate
the consideration that resilience represents an “adverse event” and
“scar tissue” as a result of structural harm, often to the most
marginalized, such as Black youth (p. 2).

In imagining alternative approaches to resilience in the face of
racism, notions of agency (i.e., a capacity for action) and
transformation (i.e., substantial change) loom large. Of note,
agency is seen through a collective and relational, rather than
individualistic lens (Lister, 2015). Moreover, Lister (2015), in their
discussion of poverty, an apt social system when considering
racism, offers multiple forms of agency, viewed through two axes.
The first axis concerns a continuum between everyday and
strategic forms of action. The second axis concerns a continuum
between personal and more political or collective forms of action.
As such, Lister argues that actions in response to adversity can be
personalXeveryday, collectiveXeveryday, personalXstrategic, and
collectiveXstrategic. Indeed, Brown and Westaway (2011) in their
discussion of environmental and climate change offer a useful
taxonomy, which employs this axial approach. As seen in Figure 1,
Brown and Westaway utilized the aforementioned axes to draw
distinctions among coping (personalXeveryday), self-help
(collectiveXeveryday), adaptation (personalXstrategic), and trans-
formation (collectiveXstrategic). Although both coping and
adaptation are familiar in the psychological discourse on resilience,
we wish to briefly define transformation as offered by Hackman
and St Clair (2012). According to these scholars, transformation is
a process of altering the fundamental attributes of a system, which
can include (infra)structures and institutions, finances, attitudes
and practices, policies, and power dynamics.

In the consideration of Black youth’s navigation of racism as
adversity, we focus on the distinctions among coping, adaptation,
and transformation. We conceptualize Black youth’s ability to
read, recast, and resolve racially stressful encounters in their
everyday lives (Anderson & Stevenson, 2019); to employ both
emotion- and problem-focused approaches to experiences with
racism (Anderson et al., 2019); and to adopt culturally relevant
practices as key indicators that these youth demonstrate a
remarkable ability to cope with racism. We also concede that the
impressive, nearly four-decade research on racial socialization as a
process and a practice, centering content and competency (Hughes
et al., 2006; Jones et al., 2021; Umaña-Taylor & Hill, 2020), as well
as the companion legacy of positive racial identity development
(Rivas-Drake et al., 2022) serve as preeminent examples that Black
youth and the families from whence they come are able to adapt to
racism. And yet, we contend that coping and adaptation are
insufficient, and that, ultimately, transformation – fundamental
changes to navigating racism – is not only what is needed, but is
what is due Black babies, children, and adolescents.

Conclusion

We conclude by reflecting onMasten’s (2021) question concerning
resilience: “Whatmakes a difference?” (p. 156). Indeed, concerning
Black youth navigating racism, how would a model(s) of resisting
racism in a multisystemic and collective manner look differently
than the individual and multisystemic resilience approaches for
Black youth? How might that interdisciplinary model or models
differentially respond to the complex and involving system that is
racism, not allowing it to run roughshod over Black youth, but
rather, offer avenues for thwarting racism’s attempts at continued
resilience and existence? And ultimately, how would such a
model(s) make the difference? As scholars and practitioners
concerned with social and behavioral health, we posit this needed
framework and practice would optimally support the psychosocial
well-being and thriving of Black youth, in turn supporting the well-
being and thriving of our society more broadly. Importantly,
however, the solution would not rest in any individual system. It
requires the understanding, interlocking, and retooling of each
system to ensure that the psychosocial outcomes of youth are
optimal. As humans, organizations, and societies come together to
actively eradicate racism from its systems, it is critical to move
lockstep in the provision of resources and resistance across
systems. As a practical example, when “busing” opportunities are
offered to Black youth to provide them with exposure to a new
educational experience, are we simultaneously reassessing: a)
asbestos-free buildings and residences; b) tax-based educational
policies; c) outdated pedagogy, and d) beliefs that by virtue of Black
youth being around youth who do not look like them, they will
have optimal outcomes? Are we providing identity-based support
for their out-of-school time to ensure they get all of the benefits of
being around people who share their identity? In total, are we
thinking, behaving, and planning collectively or focusing solely
within our silo or for individual youth?

In our acknowledgment that even our own sub-discipline of
racial socialization is insufficient in tackling this gargantuan task,
we must also shine a light on the challenges to move forward
conjointly if scholars across disciplines are not citing and or
reading each other’s work. In preparation for this paper, we were
astonished by the wealth of thought on resilience outside of the
social and behavioral sciences, yet also amazed at the lack of cross-
disciplinary acknowledgment of this work. Future research will
require these multidisciplinary teams of scholars across “levels and

Figure 1. A taxonomy of response to climate change. Reprinted from Brown &
Westaway, 2011.
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lanes” such that eminent scholars from psychology to ecology
should all join forces for this wicked problem. Moving collectively
and en masse is required as we advance multisystemic resilience
theory and practice for Black youth in the next generation until
there is no racialized stressor for which Black youth need to be
resilient.

References

Anderson, R. E., Heard-Garris, N., & DeLapp, R. C. (2021). Future directions
for vaccinating children against the American endemic: Treating racism as a
virus. Journal of Clinical Child & Adolescent Psychology, 51(1), 127–142.
https://doi.org/10.1080/15374416.2021.1969940

Anderson, R. E., Jones, S., Anyiwo, N., McKenny, M., & Gaylord-Harden, N.
(2019). What’s race got to do with it? Racial socialization’s contribution to
Black adolescent coping. Journal of Research on Adolescence, 29(4), 822–831.
https://doi.org/10.1111/jora.12440

Anderson, R. E., & Jones, S. C. T. ‘Managing racial stress and teaching kids to
do the same, 2021. https://www.embracerace.org/resources/managing-
racial-stress-and-teaching-kids-to-do-the-same.

Anderson, R. E., & Stevenson, H. C. (2019). Recasting racial stress and trauma:
Theorizing the healing potential of racial socialization in families. American
Psychologist, 74(1), 63–75. https://doi.org/10.1037/amp0000392

Anderson, R., Jones, S. C. T., & Stevenson, H. (2021). Not the same old song
and dance: Viewing racial socialization through a family systems lens to resist
racial trauma. Adversity and Resilience Science, 2(4), 225–233.

Anyiwo, N., Anderson, R. E., Marchand, A. D., Diemer, M. A., & Garrett,
J. M. (2023). They raised me to resist: Examining the sociopolitical pathways
between parental racial socialization and Black youth’s racial justice action.
Journal of Community & Applied Social Psychology, 33(2), 270–286.

Austin, J. L., Jeffries, E. F., Winston, W., & Brady, S. S. (2022). Race-related
stressors and resources for resilience: Associations with emotional health,
conduct problems, and academic investment among African American early
adolescents. Journal of the American Academy of Child & Adolescent
Psychiatry, 61(4), 544–553. https://doi.org/10.1016/j.jaac.2021.05.020

Bottrell, D. (2009). Understanding ‘marginal’ perspectives: Towards a social
theory of resilience. Qualitative Social Work, 8(3), 321–339. https://doi.org/
10.1177/1473325009337840

Bowman, P. J., & Howard, C. (1985). Race-related socialization, motivation,
and academic achievement: A study of black youths in three-generation
families. Journal of the American Academy of Child Psychiatry, 24(2),
134–141. https://doi.org/10.1016/S0002-7138(09)60438-6

Boykin, W., & Toms, F. (1985). Black child socialization: A conceptual
framework. In H. P. McAdoo, & J. L. McAdoo (Eds.), Black children: Social,
educational, and parental environments (Sage focus editions). vol. 72,
p. 33–51. Sage Publications, Inc.

Brashers, D. E., Haas, S. M., Neidig, J. L., & Rintamaki, L. S. (2002). Social
activism, self-advocacy, and coping with HIV illness. Journal of Social and
Personal Relationships, 19(1), 113–133. https://doi.org/10.1177/
0265407502191006

Brody, G. H., Chen, Y.-F., Murry, V.M., Ge, X., Simons, R. L., Gibbons, F. X.,
Gerrard, M., & Cutrona, C. E. (2006). Perceived discrimination and the
adjustment of African American youths: A five-year longitudinal analysis with
contextual moderation effects. Child Development, 77(5), 1170–1189. https://
doi.org/10.1111/j.1467-8624.2006.00927.x

Bronfenbrenner, U. (1977). Toward an experimental ecology of human
development. American Psychologist, 32(7), 513–531. https://doi.org/10.
1037/0003-066X.32.7.513

Brown, A. F., Ma, G. X., Miranda, J., Eng, E., Castille, D., Brockie, T., Jones,
P., Airhihenbuwa, C. O., Farhat, T., Zhu, L. (2019). Structural
interventions to reduce and eliminate health disparities. American Journal
of Public Health, 109(S1), S72–S78. https://doi.org/10.2105/AJPH.2018.
304844

Brown, K., & Westaway, E. (2011). Agency, capacity, and resilience to
environmental change: Lessons from human development, well-being, and
disasters. Annual Review of Environment and Resources, 36(1), 321–342.
https://doi.org/10.1146/annurev-environ-052610-092905

Brown, T. L., Linver, M. R., Evans, M., & DeGennaro, D. (2009). African-
American parents’ racial and ethnic socialization and adolescent academic
grades: Teasing out the role of gender. Journal of Youth and Adolescence,
38(2), 214–227. https://doi.org/10.1007/s10964-008-9362-z

Brunson, R. K., & Miller, J. (2006). Gender, race, and urban policing: The
experience of African American youths. Gender & Society, 20(4), 531–552.
https://doi.org/10.1177/0891243206287727

Carlson, E. B. (1997). Trauma assessments: A clinician’s guide. Guilford Press.
Carter, R. T. (2007). Racism and psychological and emotional injury:

Recognizing and assessing race-based traumatic stress. The Counseling
Psychologist, 35(1), 13–105. https://doi.org/10.1177/0011000006292033

Charles, R., Collyer, S., & Wimer, C. The role of government transfers in the
Black-White child poverty gap. 2022. https://www.povertycenter.columbia.
edu/s/Role-of-Government-Transfers-Black-White-Child-Poverty-Gap-
CPSP-2022.pdf.

Chavous, T. M., Harris, A., Rivas, D., Helaire, L., & Green, L. (2004). Racial
stereotypes and gender in context: An examination of African American
college student adjustment. Sex Roles, 51(1/2), 1–16.

Chavous, T. M., Rivas-Drake, D., Smalls, C., Griffin, T., & Cogburn, C.
(2008). Gender matters, too: The influences of school racial discrimination
and racial identity on academic engagement outcomes among African
American adolescents. Developmental Psychology, 44(3), 637–654.
https://doi.org/10.1037/0012-1649.44.3.637

Clark, R., Anderson, N. B., Clark, V. R., &Williams, D. R. (1999). Racism as a
stressor for African Americans: A biopsychosocial model. American
Psychologist, 54(10), 805–816. https://doi.org/10.1037/0003-066X.54.10.805

Coard, S. I., Wallace, S. A., Stevenson, H. C., & Brotman, L. M. (2004).
Towards culturally relevant preventive interventions: The consideration of
racial socialization in parent training with African American families.
Journal of Child and Family Studies, 13(3), 277–293. https://doi.org/10.1023/
B:JCFS.0000022035.07171.f8

Cogburn, C. D., Chavous, T. M., & Griffin, T. M. (2011). School-based racial
and gender discrimination among African American adolescents: Exploring
gender variation in frequency and implications for adjustment. Race and
Social Problems, 3(1), 25–37. https://doi.org/10.1007/s12552-011-9040-8

Constantine, M. G., Alleyne, V. L., Wallace, B. C., & Franklin-Jackson, D. C.
(2006). Africentric cultural values: Their relation to positive mental health in
African American adolescent girls. Journal of Black Psychology, 32(2), 141–
154. https://doi.org/10.1177/0095798406286801

Cooper, H. L., & Fullilove, M. (2016). Excessive police violence as a public
health issue. Journal of Urban Health, 93(S1), 1–7. https://doi.org/10.1007/
s11524-016-0040-2

Cowen, E. L., Wyman, P. A., Work, W. C., Kim, J. Y., Fagen, D. B., &
Magnus, K. B. (1997). Follow-up study of young stress-affected and stress-
resilient urban children. Development and Psychopathology, 9(3), 565–577.
https://doi.org/10.1017/S0954579497001326

Dankwa-Mullan, I., Rhee, K. B., Stoff, D. M., Pohlhaus, J. R., Sy, F. S.,
Stinson, N, & Ruffin, J. (2010). Moving toward paradigm-shifting research
in health disparities through translational, transformational, and trans-
disciplinary approaches. American Journal of Public Health, 100(S1),
S19–S24. https://doi.org/10.2105/AJPH.2009.189167

Darling-Hammond, L. (2018). From, separate but equal, to “No Child Left
Behind”: The collision of new standards and old inequalities. In Thinking
about schools (pp. 419–437). Routledge.

Davis, J. E. (2003). Early schooling and academic achievement of African
American males. Urban Education, 38(5), 515–537. https://doi.org/10.1177/
0042085903256220

Doan, S. N., Yu, S. H., Wright, B., Fung, J., Saleem, F., & Lau, A. S. (2022).
Resilience and family socialization processes in ethnic minority youth:
Illuminating the achievement-health paradox. Clinical Child and Family
Psychology Review, 25(1), 75–92. https://doi.org/10.1007/s10567-022-
00389-1

Dominguez, T. P., Dunkel-Schetter, C., Glynn, L. M., Hobel, C., & Sandman,
C. A. (2008). Racial differences in birth outcomes: The role of general,
pregnancy, and racism stress. Health Psychology, 27(2), 194–203.

Duckworth, A., & Gross, J. J. (2014). Self-control and grit: Related but
separable determinants of success. Current Directions in Psychological
Science, 23(5), 319–325. https://doi.org/10.1177/0963721414541462

2138 Shawn C.T. Jones et al.

https://doi.org/10.1017/S0954579423000986 Published online by Cambridge University Press

https://doi.org/10.1080/15374416.2021.1969940
https://doi.org/10.1111/jora.12440
https://www.embracerace.org/resources/managing-racial-stress-and-teaching-kids-to-do-the-same
https://www.embracerace.org/resources/managing-racial-stress-and-teaching-kids-to-do-the-same
https://doi.org/10.1037/amp0000392
https://doi.org/10.1016/j.jaac.2021.05.020
https://doi.org/10.1177/1473325009337840
https://doi.org/10.1177/1473325009337840
https://doi.org/10.1016/S0002-7138(09)60438-6
https://doi.org/10.1177/0265407502191006
https://doi.org/10.1177/0265407502191006
https://doi.org/10.1111/j.1467-8624.2006.00927.x
https://doi.org/10.1111/j.1467-8624.2006.00927.x
https://doi.org/10.1037/0003-066X.32.7.513
https://doi.org/10.1037/0003-066X.32.7.513
https://doi.org/10.2105/AJPH.2018.304844
https://doi.org/10.2105/AJPH.2018.304844
https://doi.org/10.1146/annurev-environ-052610-092905
https://doi.org/10.1007/s10964-008-9362-z
https://doi.org/10.1177/0891243206287727
https://doi.org/10.1177/0011000006292033
https://www.povertycenter.columbia.edu/s/Role-of-Government-Transfers-Black-White-Child-Poverty-Gap-CPSP-2022.pdf
https://www.povertycenter.columbia.edu/s/Role-of-Government-Transfers-Black-White-Child-Poverty-Gap-CPSP-2022.pdf
https://www.povertycenter.columbia.edu/s/Role-of-Government-Transfers-Black-White-Child-Poverty-Gap-CPSP-2022.pdf
https://doi.org/10.1037/0012-1649.44.3.637
https://doi.org/10.1037/0003-066X.54.10.805
https://doi.org/10.1023/B:JCFS.0000022035.07171.f8
https://doi.org/10.1023/B:JCFS.0000022035.07171.f8
https://doi.org/10.1007/s12552-011-9040-8
https://doi.org/10.1177/0095798406286801
https://doi.org/10.1007/s11524-016-0040-2
https://doi.org/10.1007/s11524-016-0040-2
https://doi.org/10.1017/S0954579497001326
https://doi.org/10.2105/AJPH.2009.189167
https://doi.org/10.1177/0042085903256220
https://doi.org/10.1177/0042085903256220
https://doi.org/10.1007/s10567-022-00389-1
https://doi.org/10.1007/s10567-022-00389-1
https://doi.org/10.1177/0963721414541462
https://doi.org/10.1017/S0954579423000986


Elder, G. H., Johnson, M. K., & Crosnoe, R. (2003). The emergence and
development of life course theory. In J. T.Mortimer, &M. J. Shanahan (Eds.),
Handbook of the life course (pp. 3–19). Springer US, https://doi.org/10.1007/
978-0-306-48247-2_1

Ferguson, S. L. (1998). Peer counseling in a culturally specific adolescent
pregnancy prevention program. Journal of Health Care for the Poor and
Underserved, 9(3), 322–340. https://doi.org/10.1353/hpu.2010.0291

Fuller, M. M. The Pendulum Effect: The Science that took us from Obama to
Trump, 2017. https://www.100daysinappalachia.com/2017/02/20/pendulum-
effect-science-took-us-obama-trump/

Garcia Coll, C., Crnic, K., Lamberty, G., Wasik, B. H., Jenkins, R., Garcia,
H. V., & McAdoo, H. P. (1996). An integrative model for the study of
developmental competencies inminority children.Child Development, 67(5),
1891–1914. https://doi.org/10.1111/j.1467-8624.1996.tb01834.x

Gaskin, A. L., Jones, S. C. T., Lee, D. B., &Neblett, E.W. (2013). Socialization.
In Encyclopedia of race and racism. vol. 4, (2nd ed. pp. 80–83). Macmillan
Reference USA.

Goff, P. A., Jackson, M. C., Di Leone, B. A. L., Culotta, C. M., & DiTomasso,
N. A. (2014). The essence of innocence: Consequences of dehumanizing
Black children. Journal of Personality and Social Psychology, 106(4), 526–545.
https://doi.org/10.1037/a0035663

Golden, A. R., Anderson, R. E., Cooper, S. M., Hope, E. C., & Kloos, B. (2021).
With politics, it’s easier to talk to them about it”: Peer racial socialization and
sociopolitical development among black college students. Emerging
Adulthood, 10( 4), 938–951. https://doi.org/10.1177/21676968211040321

Grantham, T. C., & Ford, D. Y. (1998). A case study of the social needs of
Danisha: An underachieving gifted African-American female. Roeper
Review, 21(2), 96–101. https://doi.org/10.1080/02783199809553938

Greene, L. W., Smith, M. S., & Peters, S. R. (1995). "I Have a Future"
Comprehensive adolescent health promotion: Cultural considerations in
program implementation and design. Journal of Health Care for the Poor and
Underserved, 6(2), 267–281. https://doi.org/10.1353/hpu.2010.0636

Grills, C. (2004). African psychology. In R. Jones (Eds.), African psychology
(pp. 171–208). Cobb and Henry.

Hackman, H., & St Clair, A. L. (2012). Transformative cornerstones of social
science research for global change. Mundo Amazonico.

Harrell, S. P. (2000). A multidimensional conceptualization of racism-related
stress: Implications for the well-being of people of color. American Journal of
Orthopsychiatry, 70(1), 42–57. https://doi.org/10.1037/h0087722

Harriman, N., Shortland, N., Su, M., Cote, T., Testa, M. A., & Savoia, E.
(2020). Youth exposure to hate in the online space: An exploratory analysis.
International Journal of Environmental Research and Public Health, 17(22),
8531. https://doi.org/10.3390/ijerph17228531

Hatter, D. Y., & Ottens, A. J. (1998). Afrocentric world view and Black
students’ adjustment to a predominantly White university: Does worldview
matter? College Student Journal, 32, 472–480.

Hope, E. C., Hoggard, L. S., & Thomas, A. (2015). Emerging into adulthood in
the face of racial discrimination: Physiological, psychological, and
sociopolitical consequences for African American youth. Translational
Issues in Psychological Science, 1(4), 342–351. https://doi.org/10.1037/
tps0000041

Hope, E. C., Velez, G., Offidani-Bertrand, C., Keels, M., & Durkee, M. I.
(2018). Political activism and mental health among Black and Latinx college
students. Cultural Diversity and Ethnic Minority Psychology, 24(1), 26–39.

Hughes, D., Rodriguez, J., Smith, E. P., Johnson, D. J., Stevenson, H. C., &
Spicer, P. (2006). Parents’ ethnic-racial socialization practices: A review of
research and directions for future study. Developmental Psychology, 42(5),
747–770. https://doi.org/10.1037/0012-1649.42.5.747

Hughes, D., Witherspoon, D., Rivas-Drake, D., & West-Bey, N. (2009).
Received ethnic-racial socialization messages and youths’ academic and
behavioral outcomes: Examining the mediating role of ethnic identity and
self-esteem. Cultural Diversity and Ethnic Minority Psychology, 15(2),
112–124. https://doi.org/10.1037/a0015509

Iruka, I. U., Curenton, S. M., Sims, J., Harris, K., & Ibekwe-Okafor, N.
(2021). Ethnic-racial identity formation in the early years. Durham, NC:
Hunt Institute.

James, C., & Iruka, I. (2018). Delivering on the promise of effective early
childhood education. National Black Child Development Institute.

Jargowsky, P. A. (2016). Neighborhoods and segregation. In Shared prosperity
in america’s communities (pp. 20–40).

Jones, C. P. (2000). Levels of racism: A theoretic framework and a gardener’s
tale.American Journal of Public Health, 90(8), 1212–1215. https://doi.org/10.
2105/ajph.90.8.1212

Jones, J. M. (1997). Prejudice and racism. McGraw-Hill Companies.
Jones, S. C. T.,McNeil Smith, S., Shepard, B. D., Sutton, N., &Winchester, L.

B. (2023). Parent-teen dyadic experiences of racism: Implications for Black
familial racial socialization [Manuscript submitted for publication].

Jones, S. C., Anderson, R. E., Gaskin-Wasson, A. L., Sawyer, B. A.,
Applewhite, K., & Metzger, I. W. (2020). From “crib to coffin”: Navigating
coping from racism-related stress throughout the lifespan of Black
Americans. American Journal of Orthopsychiatry, 90(2), 267–282.
https://doi.org/10.1037/ort0000430

Jones, S. C. T., Anderson, R. E., & Stevenson, H. C. (2021). Not the same old
song and dance: Viewing racial socialization through a family systems lens to
resist racial trauma. Adversity and Resilience Science, 2(4), 225–233.
https://doi.org/10.1007/s42844-021-00044-8

Jones, S. C. T., Anderson, R. E., & Stevenson, H. C. (2022). Differentiating
competency from content: Parental racial socialization profiles and their
associated factors. Family Process, 61(2), 705–721. https://doi.org/10.1111/
famp.12699

Jones, S. C. T., & Neblett, E. W. (2016). Racial-ethnic protective factors and
mechanisms in psychosocial prevention and intervention programs for Black
youth. Clinical Child and Family Psychology Review, 19(2), 134–161.
https://doi.org/10.1007/s10567-016-0201-6

Lesane-Brown, C. L. (2006). A review of race socialization within Black
families.Developmental Review, 26(4), 400–426. https://doi.org/10.1016/j.dr.
2006.02.001

Lister, R. (2015). To count for nothing’: Poverty beyond the statistics. Journal of
the British Academy, 3(0), 139–165. https://doi.org/10.5871/jba/003.139

Luthar, S. S., Cicchetti, D., & Becker, B. (2000). The construct of resilience:
A critical evaluation and guidelines for future work. Child Development,
71(3), 543–562. https://doi.org/10.1111/1467-8624.00164

Luthar, S. S., & Cushing, G. (2002). Measurement issues in the empirical study
of resilience. In M. D. Glantz, & J. L. Johnson (Eds.), Resilience and
development: Positive life adaptations (pp. 129–160). Springer US. https://
doi.org/10.1007/0-306-47167-1_7

Luthar, S. S., Doernberger, C. H., & Zigler, E. (1993). Resilience is not a
unidimensional construct: Insights from a prospective study on inner-city
adolescents. Development and Psychopathology, 5(4), 703–717.

Masten, A. S. (2021). Multisystem resilience: Pathways to an integrated
framework. Research in Human Development, 18(3), 153–163. https://doi.
org/10.1080/15427609.2021.1958604

Masten, A. S., Lucke, C. M., Nelson, K. M., & Stallworthy, I. C. (2021).
Resilience in development and psychopathology: Multisystem perspectives.
Annual Review of Clinical Psychology, 17(1), 521–549. https://doi.org/10.
1146/annurev-clinpsy-081219-120307

McAdoo, H. P. (2002). The village talks: Racial socialization of our children. In
H. P. McAdoo (Ed.), Black children: Social, educational, and parental
environments (pp. 47–55). Sage Publications, Inc.

Moffitt, T. E., Arseneault, L., Belsky, D., Dickson, N., Hancox, R. J.,
Harrington, H., Houts, R., Poulton, R., Roberts, B. W., Ross, S., Sears, M.
R., Thomson, W. M., Caspi, A. (2011). A gradient of childhood self-control
predicts health, wealth, and public safety. Proceedings of The National
Academy of Sciences of The United States of America, 108(7), 2693–2698.
https://doi.org/10.1073/pnas.1010076108

Moynihan,D. P. (1965).TheNegro family: The case for national action (Issue 3).
US Government Printing Office.

Neblett, E. W., Rivas-Drake, D., & Umaña-Taylor, A. J. (2012). The promise
of racial and ethnic protective factors in promoting ethnic minority youth
development.Child Development Perspectives, 6(3), 295–303. https://doi.org/
10.1111/j.1750-8606.2012.00239.x

Neblett, E. W., White, R. L., Ford, K. R., Philip, C. L., Nguyên, H. X., &
Sellers, R. M. (2008). Patterns of racial socialization and psychological
adjustment: Can parental communications about race reduce the impact of
racial discrimination? Journal of Research on Adolescence, 18(3), 477–515.
https://doi.org/10.1111/j.1532-7795.2008.00568.x

Development and Psychopathology 2139

https://doi.org/10.1017/S0954579423000986 Published online by Cambridge University Press

https://doi.org/10.1007/978-0-306-48247-2_1
https://doi.org/10.1007/978-0-306-48247-2_1
https://doi.org/10.1353/hpu.2010.0291
https://www.100daysinappalachia.com/2017/02/20/pendulum-effect-science-took-us-obama-trump/
https://www.100daysinappalachia.com/2017/02/20/pendulum-effect-science-took-us-obama-trump/
https://doi.org/10.1111/j.1467-8624.1996.tb01834.x
https://doi.org/10.1037/a0035663
https://doi.org/10.1177/21676968211040321
https://doi.org/10.1080/02783199809553938
https://doi.org/10.1353/hpu.2010.0636
https://doi.org/10.1037/h0087722
https://doi.org/10.3390/ijerph17228531
https://doi.org/10.1037/tps0000041
https://doi.org/10.1037/tps0000041
https://doi.org/10.1037/0012-1649.42.5.747
https://doi.org/10.1037/a0015509
https://doi.org/10.2105/ajph.90.8.1212
https://doi.org/10.2105/ajph.90.8.1212
https://doi.org/10.1037/ort0000430
https://doi.org/10.1007/s42844-021-00044-8
https://doi.org/10.1111/famp.12699
https://doi.org/10.1111/famp.12699
https://doi.org/10.1007/s10567-016-0201-6
https://doi.org/10.1016/j.dr.2006.02.001
https://doi.org/10.1016/j.dr.2006.02.001
https://doi.org/10.5871/jba/003.139
https://doi.org/10.1111/1467-8624.00164
https://doi.org/10.1007/0-306-47167-1_7
https://doi.org/10.1007/0-306-47167-1_7
https://doi.org/10.1080/15427609.2021.1958604
https://doi.org/10.1080/15427609.2021.1958604
https://doi.org/10.1146/annurev-clinpsy-081219-120307
https://doi.org/10.1146/annurev-clinpsy-081219-120307
https://doi.org/10.1073/pnas.1010076108
https://doi.org/10.1111/j.1750-8606.2012.00239.x
https://doi.org/10.1111/j.1750-8606.2012.00239.x
https://doi.org/10.1111/j.1532-7795.2008.00568.x
https://doi.org/10.1017/S0954579423000986


Nicolas, G., Helms, J. E., Jernigan, M. M., Sass, T., Skrzypek, A., & DeSilva,
A. M. (2008). A conceptual framework for understanding the strengths of
Black youths. Journal of Black Psychology, 34(3), 261–280. https://doi.org/10.
1177/0095798408316794

Noguera, P. A. (2003). The trouble with Black boys: The role and influence of
environmental and cultural factors on the academic performance of African
American males. Urban Education, 38(4), 431–459. https://doi.org/10.1177/
0042085903038004005

Parker, J. S., Haskins, N., Lee, A., Hailemeskel, R., & Adepoju, O. A. (2021).
Black adolescents’ perceptions of COVID-19: Challenges, coping, and
connection to family, religious, and school support. School Psychology, 36(5),
303–312. https://doi.org/10.1037/spq0000462

Pieterse, A., & Powell, S. (2016). A theoretical overview of the impact of racism
on people of color. In A. N. Alvarez, C. T. H. Liang, & H. A. Neville (Eds.),
The cost of racism for people of color: Contextualizing experiences of
discrimination (pp. 11–30). American Psychological Association.
https://doi.org/10.1037/14852-002

Redfield, S. E., & Nance, J. P. (2016). School-to-prison pipeline preliminary
report. American Bar Association. https://heinonline.org/HOL/
LandingPage?handle=hein.journals/umem47&div=4&id=&page=

Rivas-Drake, D., Pinetta, B. J., Juang, L. P., & Agi, A. (2022). Ethnic-racial
identity as a source of resilience and resistance in the context of racism and
xenophobia. Review of General Psychology, 26(3), 317–326. https://doi.org/
10.1177/10892680211056318

Rothstein, R. (2017). The color of law: A forgotten history of how our
government segregated America. Liveright Publishing.

Saleem, F. T., & Byrd, C. M. (2021). Unpacking school ethnic-racial
socialization: A new conceptual model. Journal of Social Issues, 77(4),
1106–1125. https://doi.org/10.1111/josi.12498

Seaton, E. K., Caldwell, C. H., Sellers, R. M., & Jackson, J. S. (2010).
Developmental characteristics of African American and Caribbean Black
adolescents’ attributions regarding discrimination: Discrimination attribu-
tions in Black adolescents. Journal of Research on Adolescence, 20(3),
774–788. https://doi.org/10.1111/j.1532-7795.2010.00659.x

Seaton, E. K., & Yip, T. (2009). School and neighborhood contexts, perceptions
of racial discrimination, and psychological well-being among African
American adolescents. Journal of Youth and Adolescence, 38(2), 153–163.
https://doi.org/10.1007/s10964-008-9356-x

Sellers, R. M., Copeland-Linder, N., Martin, P. P., & Lewis, R. L. (2006).
Racial identity matters: The relationship between racial discrimination and
psychological functioning in African American adolescents. Journal of
Research on Adolescence, 16(2), 187–216. https://doi.org/10.1111/j.1532-
7795.2006.00128.x

Sellers, R. M., Smith, M. A., Shelton, J. N., Rowley, S. A. J., & Chavous, T. M.
(1998). Multidimensional model of racial identity: A reconceptualization of
African American racial identity. Personality and Social Psychology Review,
2(1), 18–39. https://doi.org/10.1207/s15327957pspr0201_2

Singh, G. K., Siahpush, M., & Kogan, M. D. (2010). Neighborhood
socioeconomic conditions, built environments, and childhood obesity.
Health Affairs, 29(3), 503–512. https://doi.org/10.1377/hlthaff.2009.0730

Spencer, M. B., Dupree, D., & Hartmann, T. (1997). A Phenomenological
variant of ecological systems theory (PVEST): A self-organization
perspective in context. Development and Psychopathology, 9(4), 817–833.
https://doi.org/10.1017/S0954579497001454

Stevenson, H. C. (1995). Relationship of adolescent perceptions of racial
socialization to racial identity. Journal of Black Psychology, 21(1), 49–70.
https://doi.org/10.1177/00957984950211005

Stewart, A., Schuschke, J., & Tynes, B. (2019). Online racism: Adjustment
and protective factors among adolescents of color. In Handbook of children
and prejudice: Integrating research, practice, and policy (pp. 501–513).
https://doi.org/10.1007/978-3-030-12228-7_28

Suslovic, B., & Lett, E. (2023). Resilience is an adverse event: A critical
discussion of resilience theory in health services research and public health.
Community Health Equity Research & Policy, 0( 0), 2752535X2311597.
https://doi.org/10.1177/2752535X231159721

Swanson, D. P., Cunningham, M., & Spencer, M. B. (2003). Black males'
structural conditions, achievement patterns, normative needs, and “oppor-
tunities. Urban Education, 38(5), 608–633. https://doi.org/10.1177/
0042085903256218

Thomas, D. E., Townsend, T. G., & Belgrave, F. Z. (2003). The influence of
cultural and racial identification on the psychosocial adjustment of inner-city
african american children in school. American Journal of Community
Psychology, 32(3-4), 217–228. https://doi.org/10.1023/B:AJCP.0000004743.
37592.26

Tolan, P. T. (1996). How resilient is the concept of resilience? The Community
Psychologist, 29, 12–15.

Troy, A. S., & Mauss, I. B. (2011). Resilience in the face of stress: Emotion
regulation as a protective factor. In S. M. Southwick, B. T. Litz, D. Charney, &
M. J. Friedman (Eds.), Resilience and mental health (1st ed. pp. 30–44).
Cambridge University Press. https://doi.org/10.1017/CBO9780511994791.
004

Tynes, B. M., Willis, H. A., Stewart, A. M., & Hamilton, M. W. (2019). Race-
related traumatic events online and mental health among adolescents of
color. Journal of AdolescentHealth, 65(3), 371–377. https://doi.org/10.1016/j.
jadohealth.2019.03.006

Umaña-Taylor, A. J., & Hill, N. E. (2020). Ethnic-racial socialization in the
family: A decade’s advance on precursors and outcomes. Journal of Marriage
and Family, 82(1), 244–271. https://doi.org/10.1111/jomf.12622

Ungar, M., & Theron, L. (2020). Resilience and mental health: How
multisystemic processes contribute to positive outcomes. The Lancet
Psychiatry, 7(5), 441–448. https://doi.org/10.1016/S2215-0366(19)30434-1

US Department of Education Office for Civil Rights. (2014). Civil rights data
collection data snapshot: College and career readiness, Issue Brief No. 3.
https://ocrdata.ed.gov/assets/downloads/CRDC-School-Discipline-
Snapshot.pdf

Velez, G., & Spencer, M. B. (2018). Phenomenology and intersectionality:
Using PVEST as a frame for adolescent identity formation amid intersecting
ecological systems of inequality. New Directions for Child and Adolescent
Development, 2018(161), 75–90. https://doi.org/10.1002/cad.20247

Wang, Y., & Benner, A. D. (2016). Cultural socialization across contexts:
Family-peer congruence and adolescent well-being. Journal of Youth and
Adolescence, 45(3), 594–611. https://doi.org/10.1007/s10964-016-0426-1

Wong, C. A., Eccles, J. S., & Sameroff, A. (2003). The influence of ethnic
discrimination and ethnic identification on African American adolescents’
school and socioemotional adjustment. Journal of Personality, 71(6),
1197–1232. https://doi.org/10.1111/1467-6494.7106012

2140 Shawn C.T. Jones et al.

https://doi.org/10.1017/S0954579423000986 Published online by Cambridge University Press

https://doi.org/10.1177/0095798408316794
https://doi.org/10.1177/0095798408316794
https://doi.org/10.1177/0042085903038004005
https://doi.org/10.1177/0042085903038004005
https://doi.org/10.1037/spq0000462
https://doi.org/10.1037/14852-002
https://heinonline.org/HOL/LandingPage?handlehein.journals/umem47&div4&id&page
https://heinonline.org/HOL/LandingPage?handlehein.journals/umem47&div4&id&page
https://heinonline.org/HOL/LandingPage?handlehein.journals/umem47&div4&id&page
https://heinonline.org/HOL/LandingPage?handlehein.journals/umem47&div4&id&page
https://heinonline.org/HOL/LandingPage?handlehein.journals/umem47&div4&id&page
https://doi.org/10.1177/10892680211056318
https://doi.org/10.1177/10892680211056318
https://doi.org/10.1111/josi.12498
https://doi.org/10.1111/j.1532-7795.2010.00659.x
https://doi.org/10.1007/s10964-008-9356-x
https://doi.org/10.1111/j.1532-7795.2006.00128.x
https://doi.org/10.1111/j.1532-7795.2006.00128.x
https://doi.org/10.1207/s15327957pspr0201_2
https://doi.org/10.1377/hlthaff.2009.0730
https://doi.org/10.1017/S0954579497001454
https://doi.org/10.1177/00957984950211005
https://doi.org/10.1007/978-3-030-12228-7_28
https://doi.org/10.1177/2752535X231159721
https://doi.org/10.1177/0042085903256218
https://doi.org/10.1177/0042085903256218
https://doi.org/10.1023/B:AJCP.0000004743.37592.26
https://doi.org/10.1023/B:AJCP.0000004743.37592.26
https://doi.org/10.1017/CBO9780511994791.004
https://doi.org/10.1017/CBO9780511994791.004
https://doi.org/10.1016/j.jadohealth.2019.03.006
https://doi.org/10.1016/j.jadohealth.2019.03.006
https://doi.org/10.1111/jomf.12622
https://doi.org/10.1016/S2215-0366(19)30434-1
https://ocrdata.ed.gov/assets/downloads/CRDC-School-Discipline-Snapshot.pdf
https://ocrdata.ed.gov/assets/downloads/CRDC-School-Discipline-Snapshot.pdf
https://doi.org/10.1002/cad.20247
https://doi.org/10.1007/s10964-016-0426-1
https://doi.org/10.1111/1467-6494.7106012
https://doi.org/10.1017/S0954579423000986

	When resilience is not enough: Imagining novel approaches to supporting Black youth navigating racism
	Introduction
	Answering resilience research's big three inquiries in the context of racism and Black youth
	Racism as a critical challenge, risk, and adversity for Black youth
	Racial-ethnic protective factors for Black youth experiencing racism
	Racial identity
	Africentric worldview
	Racial socialization


	Defining Black youth's ``successful'' adaptation from racism: resilience science's evolution and limitations
	Historical focus on individual traits
	Multisystemic approaches: a welcome addition to the discourse
	Why Black youth deserve more than successful adaption to racism
	Where we are and where we need to go: moving from coping and adaptation to agency and transformation

	Conclusion
	References


