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ABSTRACT The COVID-19 pandemic abruptly changed political science higher education—
shifting courses and instructors online with little preparation. What might be the long-
term effects of teaching through this crisis? Combining both open-ended and forced-choice
survey questions with focus-group conversations, the data reveal a picture of faculty who
are doing more for students and feeling strained by the efforts. Despite the challenges of
teaching online during these difficult circumstances, attitudes toward online teaching did
not decline universally. Those with more experience teaching online before the pandemic
held a more favorable view of online teaching when they were surveyed during the
pandemic. The data also show that the emotional burden on faculty increased, with female
faculty members carrying a particularly heavy load. Because online classes likely will play a
major role in the future of teaching political science, understanding the pandemic’s effects
—both positive and negative—is critical.

Evenbefore the COVID-19 pandemic began in March
2020, online courses were growing in importance and
relevance, with more students taking online classes
(Seaman, Allen, and Seaman 2018, 3) and more
faculty teaching online classes (King and Alperstein

2014, 46). When the pandemic forced most college courses online,
faculty members were introduced to new teaching techniques,
forced to communicate through sometimes unfamiliar mediums,
and experienced what often was a mutually traumatic experience
along with their students.

Political scientists immediately engaged in introspection and
assessment of the way these shared pandemic experiences influ-
enced their pedagogy. Research and reflections drew attention to
troubling pandemic outcomes such as faculty and student well-
being (Greaves 2021; Grussendorf 2022) and exacerbation of ineq-
uities in access for both students and campuses to technology and
resources (Ba 2021; Leonard 2022; Rosen 2022). Yet, this research
also highlighted positive transformations as faculty members ree-
valuated their learning priorities (Roberts 2021; Taylor 2022) and
connections between political science’s foundational work and
students’ lived experiences (Enia 2022; Lantis 2022); found creative

ways to promote student engagement (Glazier 2021); and embraced
an ethic of care (Ba 2021; Hutchison 2021; Martel et al. 2021).1

Yet, whatmight be the long-term impacts on teaching in our field
of political science as a result of these pandemic-influenced teaching
changes? Are the dramatic pedagogical shifts described in teacher-
scholars’ largely reflective and campus-specific accounts capable of
triggering a disciplinary-wide shift in our approach to teaching?
Furthermore, going forward, how many political science professors,
faced with pressure to reembrace the status quo, will be capable of
sustaining pedagogical approaches grounded in engagement, con-
nected to lived experiences, and prioritizing an ethic of care?

We designed a multimethod study to better understand not
only political science instructors’ experiences teaching during the
pandemic but also their own expectations for the long-term effects
of the pandemic on their teaching. This study surveyed political
science faculty using both forced-choice and open-ended ques-
tions and also collected qualitative data through a series of focus
groups. What long-lasting effects might emerge as a result of
political science faculty members’ experiences with emergency
remote online teaching during the pandemic? We found reasons
for optimism as well as cause for concern.

THE CHALLENGES AND OPPORTUNITIES OF TEACHING
DURING A PANDEMIC

The COVID-19 pandemic that began in March 2020 presented
several challenges and opportunities for political science
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instructors. We expect that some of these challenges and oppor-
tunities will have long-term consequences for the field. In partic-
ular, we tested three hypotheses.

First, we expect that being introduced to online teaching
during the COVID-19 pandemic will lead to a more negative
view of online teaching (Hypothesis 1). Even under non-
pandemic conditions, preparing a new online class or teaching
a fully online class requires a major upfront investment of time
(Bacow et al. 2012; Conceição 2006; Green, Alejandro, and Brown
2009). Moreover, online students tend to expect a high degree of
responsiveness from faculty members (Hiltz, Kim, and Shea
2007), adding even more to the online workload (Wingo, Ivan-
kova, and Moss 2017).

Although previous literature indicates that experience teaching
online tends to make faculty more supportive of online teaching
(Shea, Pickett, and Li 2005; Ulmer, Watson, and Derby 2007),
these previous studies were not conducted during a pandemic. In
particular, given that faculty report relying heavily on past online
experience to successfully transition pandemic courses (Akbaba
2022; Grussendorf 2022; Sweet-Cushman 2021), we expect that
those who moved online for the first time as a result of the
pandemic will hold a more negative view toward online teaching.
This introduction to online teaching under less-than-ideal cir-
cumstances may have long-term consequences for online higher
education. Because many of these faculty members did not choose
to teach online, were not prepared and trained for it, and their
students also did not opt into online courses, it is more likely that
they will have a negative response to online teaching and will not
want to participate in the future.

Second, for many faculty members, the COVID-19 pandemic
brought into sharp focus what it is like to teach students who are in
crisis. Suddenly, our entire classes were filled by students dealing
with various levels of trauma and crisis. Under these conditions,
we expect to find that teaching during the COVID-19 pandemic
will lead to more empathetic teaching (Hypothesis 2).

The pandemic situation led many faculty members to adopt
positions of flexibility and accommodation in their policies and
grading and to make themselves more available to their students
as they witnessed the crises that their students were going
through. What is unique about a pandemic is that everyone is in
crisis, including the professors, so it may be easier—as well asmore
important—to be compassionate (Meluch and Hannah 2021).
However, every semester, some of our students will experience
personal crises that are at least as disruptive as COVID-19. They
lose jobs, their familymembers become sick and even die, and they
have overwhelming caregiving responsibilities. The experience of
going through a pandemic with our students and making adjust-
ments to accommodate them could make faculty members more
empathetic in the future.

Third, the political challenges posed by the COVID-19 pan-
demic are uniquely interesting for political scientists and our
students. The problems we are experiencing in our lives during
the pandemic often were political concerns that we could bring
into the classroom. Thus, we expect to see faculty members
teaching during the COVID-19 pandemic making more use of
current events (Hypothesis 3).

Indeed, many faculty members reported doing just that. Ba
(2021) described adjusting the final exam in his “Introduction to
International Relations” course from a short-answer andmultiple-
choice format to a long essay that specifically addressed how IR

theories could make sense of the COVID-19 pandemic and its
implications for world politics. Sun (2020) involved students in
thinking creatively about adjusting their course on civic engage-
ment to engage with the local community—creating a “walk with
us” program to encourage people to exercise during quarantine.
These creative ways of bringing current events into the political
science classroom may or may not be pandemic-specific. Because
the field of political science is known for its topical relevance
(Kingsbury 2021), we expect the pandemic may have provided a
key opportunity for greater current-events teaching application.

METHODS

To test these three hypotheses and to better understand how
political science instructors’ view the pandemic affecting their
teaching for the long term, we designed a multimethod study. In
the first stage, we deployed a survey as part of the American
Political Science Association (APSA) annual membership survey.
Our portion of the survey had 28 questions that included both
forced-choice and open-ended questions. The survey was in the
field fromMay 20 to June 28, 2021. The full surveywas distributed to
10,442 people, with our questions about COVID-19 and teaching
randomly assigned to 2,115 people. Our survey questions received
approximately 308 responses (with some variation by question) for
a response rate of 14.5%. Question wording and summary statistics
are in online appendix A1 and descriptive statistics about the
sample population are in online appendix A2. Of importance is
the unique nature of the sample. Because the sample population
was APSA members, it overrepresents PhD-granting institutions
and faculty members who either are tenured or on the tenure track
(The Chronicle of Higher Education 2021). This is likely because the
expense of belonging to APSA is beyond the means of many
contingent and community college faculty. We attempted to com-
pensate for this skewed sample by inviting community college
professors, contingent faculty, doctoral students, and faculty mem-
bers teaching at institutions located outside of the United States to
participate in our focus groups.

To test our first hypothesis, we used a summary measure of
negative views of online teaching, which was constructed using
seven attitudinal questions with a five-point Likert scale of agree-
ment for response options (variable construction and summary
statistics are in online appendix A1). We measured empathy
through a question about how often a faculty member meets with
students one on one to discuss personal problems and their
current-event usage through a question about how often they
use current events in their teaching. Question wording and
descriptive statistics for these and all independent variables are
in online appendix A1.

We also examined responses to two open-ended questions:
(1) “If you would like, please tell us more about how your attitude
to online teaching has changed since the COVID-19 pandemic
began (aroundMarch 15, 2020)”; and (2) “Please tell us about what
you think is the most important way that the COVID-19 pandemic
has changed your teaching for the long term (that is, beyond the
structural change to online learning in the short term, howwill the
pandemic affect your teaching going forward?).” We refer to the
first open-ended question as attitude change and the second as
long-term change. The open-ended responses were coded by both
authors. The codebook was developed by the authors using a
combination of inductive and deductive methods (see online
appendix A2). A subset of approximately 30% of the sample was
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coded by both researchers as a reliability test. For attitude change,
agreement was 92% and Cohen’s Kappa was 0.88. For long-term
change, agreement was 95% and Cohen’s Kappa was 0.88.

In addition to the survey data, we conducted five focus groups
in November and December of 2021. Participants were recruited
through political science listservs, Twitter, and APSA newsletters.
Each focus group contained five members (total N = 25) from
various institutional types, gender and ethnic backgrounds, and
academic ranks. We purposefully sought a more diverse set of
focus-group participants to offset the skew in the APSA-member
respondents. Respondents received a $25 gift card to the restau-
rant of their choice for participating. Focus groups lasted about
one hour andwere held virtually via Zoom. Researchers took notes
during the focus groups and analyzed the Zoom transcripts
afterwards to identify themes and to examine more closely trends
identified by the survey data. The focus-group protocol is
described in online appendix A3.

RESULTS

Our first hypothesis examines how being introduced to online
teaching during the early semesters of the pandemic affected views
of online teaching. We modeled negative views of online courses
while controlling for whether the respondent was new to teaching
online as a result of the COVID-19 pandemic; a dummy variable
for whether they were at a PhD-granting institution; an ordered
variable accounting for tenure status (i.e., not on the tenure track,
on the tenure track, or tenured); and demographic variables for
gender, race, first-generation status, age, and LGBTQ identity. We
also included a combined measure of support that accounts for
how supported respondents felt during COVID-19 by their depart-
ment, their university, and APSA, with higher numbers indicating
more support. With a continuous dependent variable, we used an
OLS model with results for both full and limited models, with the
same substantive results, in table 1. Replication data are available

for the limited models, which exclude variables that could be used
to identify respondents (Glazier and Strachan 2023).

The results of the model show that being new to teaching
online during COVID-19 and having more advanced tenure status
were the only significant predictors of a negative attitude toward
online education. The finding that being introduced to online
teaching through the emergency remote learning necessitated by
the pandemic was a significant contributing factor to a negative
view of online teaching was both intuitive and supportive of
Hypothesis 1. Of course, there are many other factors that can
influence the online teaching experience—from technology sup-
port to class size to the number of new course preps to the personal
caregiving burden.

We discuss the open-ended responses to better understand
the experiences of respondents during the early semesters of the
pandemic, for good and for bad. For instance, in coding the open-
ended responses to the question that asked respondents to indi-
cate the most important way that the COVID-19 pandemic has
changed their teaching for the long term, we found four categories
of responses that occurred most frequently: engagement
(i.e., incorporating pedagogy highlighting interactive and experi-
ential learning); technical skill (i.e., learning new platforms and
technologies); empathy (i.e., embracing efforts to accommodate
difficult circumstances); and logistics (e.g., adjusting assignment
content and/or due dates and applying new teaching approaches
to work around logistical challenges).

Figure 1 illustrates the breakdown of these responses by
valence (i.e., whether the response was negative, neutral, or pos-
itive). The highest number of positive responses were related to
logistics—for instance, one respondent indicated that they would
continue to rely on “more clearly designed and specified assign-
ments, more flipping the classroom (e.g., prerecorded lectures,
with pass/fail embedded ‘quizzes’ where students ask questions
followed by discussion and activities) when we are live.” Another
respondent stated the following:

I think the shift to a different teaching modality made it necessary
to be more explicit with myself and with students about the day-to-
daymechanics and expectations of the class, because we were all on
unfamiliar ground, and I think this greater degree of reflectiveness
and explicitness is something that I will continue to pursue after
COVID too, rather than expect that students will all basically know
what a college class is and how it is supposed to work.

The category with the highest percentage of positive responses
was empathy, as in this response from the instructor who wrote:
“It has made me more aware that many of my students have
challenges that I do not know about which affect their
performance.” Although there were few strictly negative
responses, most were in the neutral category and included
responses that provided both a positive and negative comment.
For example, this respondent, who talked about the pros and cons
of learning new technical skills through the online medium, as
follows: “It taught me Teams, but I am not sure I will use it again.”

Focus-group data further reinforce the statistical findings in
the models, showing that those faculty members who had experi-
ence teaching online had the easiest transition. Indeed, those who
described the most ease with the transition were an instructor at a
regional public university—historically serving many nontradi-
tional students via distance education—and two community col-
lege professors who had long incorporated online courses into

Tabl e 1

Regression Model of Negative Views of
Online Teaching; Positive Coefficients Are
Associated with Negative Views

Full Model Limited Model

Variable
Coefficient

(Standard Errors)
Coefficient

(Standard Errors)

Pandemic Was First Experience
with Online Teaching

1.231 (0.719)* 1.249 (0.689)*

PhD Department 0.326 (0.713) 0.258 (0.683)

Tenure Status 1.228 (0.559)** 1.084 (0.506)**

Support 0.228 (0.155) 0.211 (0.143)

First-Generation College 0.396 (0.817) 0.589 (0.755)

Female –0.856 (0.694) –0.869 (0.665)

Ethnic/Racial Minority –0.361 (0.753) –

Age –0.000 (0.032) –

LGBTQ Identifying 0.668 (1.113) –

Constant 18.193 (2.337)** 19.330 (1.744)

N 147 152

Adjusted R2 0.035 0.047

Notes: **p<0.05, *p<0.1.
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their rotation. One professor noted that the most significant
difficulty was not adapting to online teaching but rather helping
students who had not signed up for online learning because they
either preferred face-to-face instruction or lacked Internet access.
In addition, one graduate student with extensive online teaching
experience indicated that it was far more difficult to assist pro-
fessors who had never taught online than it was to quickly modify
their own courses. Experience was clearly a key indicator of how

quickly and comfortably professors were able to adapt in themidst
of the pandemic.

Although most political science instructors we interviewed
relayed both positive and negative teaching experiences during
the pandemic, they overwhelmingly focused on explaining how
their experiences would positively affect their pedagogy in the
long run and how they were adapting what they learned online for
the in-person classroom. Consider, for instance, this respondent’s
comment: “It has made me very much aware of the power and
utility of ‘break-out sessions’ in Zoom orWebex. When I return to
campus in the fall, I will need to figure out how to use this type of
teaching strategy in the physical classroom.”

Our second hypothesis specifically examined empathy in
teaching. There are many possible ways to measure empathy.
We examined empathy through a question about how often
instructors talk one on one with students about their personal
problems. We asked them how often they did this both before
and during the pandemic, with response options of “never,”
“rarely,” “sometimes,” and “often” (coded 1 to 4). We found that
the mean for all respondents before the pandemic was 2.73 but
during the pandemic it was significantly higher at 3.00. Addi-
tionally, the mean for women before the pandemic (2.90) was
significantly higher than for men before the pandemic (2.62), and
it continued to be higher during the pandemic (3.18 compared to

2.88). These means over time, presented in table 2, are supportive
of Hypothesis 2.

The open-ended comments showed a similar number and
percentage of men (N=18, 24%) and women (N=15, 30%) who
mentioned empathy in their open-ended responses. However, the
focus groups revealed that womenwere the most likely to not only
describe informal ways that they made it easier for students to
share personal problems that might affect their performance but

also to share systematic strategies for identifying and responding
to individual needs. One instructor, for example, explained how
the pandemic underscored the importance of trauma-informed
pedagogy. She described how insights gleaned from a pre-
semester survey could address not only students’ pandemic-
related struggles but also issues that first-generation and at-risk
students regularly experience (e.g., limited access to basic needs or
technology). She concluded: “A pre-course survey should not just
be something that we do when there is a COVID-19 pandemic but

Figure 1

Content of Open-Ended Comments onHowYour Attitude Toward TeachingHas Changed Since
the Pandemic Started, by Valance
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“It has made me more aware that many of my students have challenges that I do not know
about which affect their performance.”

Table 2

Mean Values for How Often Respondents
Meet with Students One on One to Discuss
Personal Problems, Coded from Never (1) to
Often (4), by Gender and Time

Men Women Full Sample

Before COVID-19 2.62 2.90 2.73

During COVID-19 2.88 3.18 3.00

Note: The differences between men and women in table 2 are statistically significant,
as are all differences comparing before and during COVID-19.
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something that we always do!” The importance of understanding
students’ limitations was underscored by international faculty
members who participated in our focus groups. They compensated
for their students’ limited access to computers by shifting inter-
actions with students to social media apps (e.g., WhatsApp and
Slack) that they could access on their smartphones. Theywere able

to accommodate their students only because they fully understood
their limited access to computers and laptops—insights that US
political scientists are less likely to have without seeking input
through a pre-semester survey.

We looked more closely at how talking one on one with
students changed from before to during the pandemic by running
two ordered logit models. For each, we included whether the
faculty member was new to teaching online during COVID-19; a
dummy variable if they were at a PhD-granting institution; an
ordered control for tenure status; ameasure of how supported they
felt; and demographic variables for age, gender, race, first-
generation status, and LGBTQ identity.

These models, presented side by side in table 3 (with both full
and limited models), reveal two important findings between the
two periods. First, as indicated by previous results, women were
more likely in both periods to have one-on-one conversations
with students about their personal problems. Second, before
COVID-19, the support measure was not a significant predictor
of whether respondents have these types of conversations; how-
ever, during COVID-19, there was a significant positive relation-
ship between feeling supported and having one-on-one
conversations with students. This finding indicates that support

from institutions is one key factor that enables faculty members to
be there for students and to extend the empathy that can be so
critical to their success.

Empathy was a major theme in our focus-group discussions.
Even those professors who described juggling their own
pandemic-related burdens—especially caregiving and technology

struggles—indicated that their experiences resulted in “reverse
empathy” from students. Most focus-group participants shared
that their willingness to be authentic with students enhanced
rapport and engagement in their courses. Ironically, focus-group
participants with childcare burdens or heavy teaching loads were
no less apt to report being empathetic to students—and were more
vocal about appreciating students’ capacity to extend grace to and
understanding of their own difficult circumstances during the
pandemic. Ideally, institutions will find creative ways to mirror
the empathy and support that students extended to the most
overwhelmed faculty members during the pandemic.

Our third hypothesis was that political science instructors
would be more likely to discuss current events in their classes
during the pandemic compared to before the pandemic. We
thought this might be the case because the events associated with
the pandemic were so politically meaningful and personally rele-
vant. We asked respondents how often they bring up current
events in class lectures and discussions—both before and during
the pandemic—with response options of “never,” “rarely,”
“sometimes,” and “often” (coded 1 to 4). The mean is quite high
in both cases and almost exactly the same: 3.691 before and 3.696
during the pandemic. It may be that there is a “ceiling effect” at

Tabl e 3

Ordered Logistic Models Predicting Talking One on One with Students, Before and During the
COVID-19 Pandemic

Before the Covid-19 Pandemic During the Covid-19 Pandemic

Full Model Limited Model Full Model Limited Model

Variables
Coefficient

(Standard Errors)
Coefficient

(Standard Errors)
Coefficient

(Standard Errors)
Coefficient

(Standard Errors)

Pandemic Was First Experience with Online Teaching 0.381 (0.358) 0.313 (0.347) 0.243 (0.370) 0.203 (0.358)

PhD Institution –0.405 (0.406) –0.397 (0.339) –0.191 (0.360) –0.350 (0.351)

Tenure Status –0.067 (0.272) 0.063 (0.245) 0.065 (0.277) –0.161 (0.257)

Support 0.076 (0.080) 0.055 (0.073) 0.213 (0.080)** 0.213 (0.074)**

Female 0.933 (0.342)** 0.844 (0.332) 1.180 (0.367)** 1.198 (0.353)**

First-Generation College 0.277 (0.396) 0.231 (0.369) –0.428 (0.411) –0.354 (0.378)

Ethnic/Racial Minority 0.605 (0.382) – –0.261 (0.384) –

Age 0.022 (0.015) – –0.013 (0.016) –

LGBTQ Identifying 0.416 (0.536) – 0.894 (0.567) –

N 147 152 147 152

Pseudo R2 0.04 0.04 0.09 0.07

Notes: **p<0.05, *p<0.1.

This finding indicates that support from institutions is one key factor that enables faculty
members to be there for students and to extend the empathy that can be so critical to their
success.
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play here—political science professors already are giving all of the
class time that they are willing to devote to current-events discus-
sion.

The focus-group discussions revealed additional complexities
that instructors consider when incorporating potentially divisive
current events in the classroom. Several participants expressed
concern about teaching online or hybrid courses in a polarized
political environment. They were concerned that recordings of
their lectures and their students’ contributions to class discus-
sion could be taken out of context and used against them in the
future. Several indicated that they had changed their typical
course rotation to avoid teaching those about women and politics
or about racial and class-based inequality in an online format.
One participant explained this choice by noting: “We [she and
her women and politics students] talk about things like sexual
assault…about a lot of things that are very delicate, and online
just did not seem right.” Another expressed concern not only
about her students’ privacy but also that she and her campus
could be accused of teaching so-called divisive content connected
to concerns about critical-race and critical-feminist theory.

These types of concerns may discourage discussion of current
events despite the way the pandemic highlighted the connection
among politics, public policy, and students’ lived experiences–and
may explain the lack of significant change between periods.

CONCLUSION

The COVID-19 pandemic is a moment of crisis for higher educa-
tion and for political science. Although thismoment is challenging

in ways that we never imagined, the data from our study indicate
that there is reason for hope. Most political scientists are learning
from their pandemic teaching experiences. The empathy and
understanding that we are fostering with our students now can
create a more positive, rapport-filled learning environment in the
future (Glazier 2021).

However, there is reason for caution as well. The empathy
burdens of the pandemic are not distributed equally, with women
carrying a heavier load than men. We also discovered just how
important institutional support can be, enabling both men and
women to be the type of empathetic facultymembers that students
need. Given that our sample is skewed toward faculty who are at
better-resourced institutions and are in less-precarious employ-
ment situations than many in higher education, we imagined that
this support would make an even more significant difference for a
more representative sample.

In many ways, these recommendations are likely to general-
ize across academic disciplines. Given that professors who fared
better during the pandemic had experience teaching online,
departments should ensure that all faculty—not only junior or
contingent faculty or those from demographic groups dispro-
portionately called on to provide department service—are well

prepared to teach online. Incentives should include not only
professional development and assistance with technical skills
but also a flexible array of incentives that might include smaller
class sizes, additional compensation, and release time
(Gümrükçü 2022).

Institutionalizing student-focused care with appropriate staff
and programs is an essential step in sustaining the well-being of
faculty members, which in turn enables them to be a resource for
students.2 This support is especially important in male-dominated
disciplines such as political science, inwhich the burden of support-
ing students often disproportionately falls on a smaller percentage
of women faculty (Dionne 2019), who we know have been harder
impacted professionally by COVID-19 (Kim and Patterson 2021;
Shalaby, Allam, andButtorff 2021). Especially given that the burden
of supporting students falls disproportionately on women, institu-
tions should attempt to minimize damage to caregiving faculty
members by modifying retention, tenure, and promotion criteria
and/or by stopping the tenure clock for assistant professors who
faced the daunting task of transitioning to online teaching for the
first time in the midst of a pandemic (Sotto-Santiago et al. 2021).

The pandemic not only heightened the connection between
foundational political science work and current events; it also
exacerbated existing inequity in higher education. Therefore,
institutional support also must extend to protecting academic
freedom to ensure that faculty members feel safe enough to
continue offering courses that address equity and inclusion—and
that students are comfortable to authentically engage in class
discussion and activities.

Hence, although instructors, on average, view positives in the
new technical skills they have learned, there were many comments
lamenting what has been lost. One respondent said that teaching
during the pandemic led to “value face-to-face instruction even
more than I did before.”Moreover, teaching during the pandemic
fundamentally has taken a toll on faculty members. We witnessed
this in open-ended comments such as the following: “I feel I have
far less emotional energy, enthusiasm, motivation, and creativity
to put into my teaching than I used to. I am burnt out. I cannot
continue to perform at this level without breaking my heart or my
brain or both.”

Although the data used in this study are not representative
of all political science instructors, the multimethod approach
we used provides valuable insights into how the COVID-19
pandemic is changing political science teaching for the long
run. One major change is the increased use of the online
medium. Although the abrupt change to emergency remote
learning in the early semesters of the pandemic was challeng-
ing—especially for those faculty members who had not taught
online before—many see positives in their pandemic teaching
experiences. As one survey respondent explained when asked
about the long-term impact of the pandemic: “The structural

…institutional support also must extend to protecting academic freedom to ensure that
faculty members feel safe enough to continue offering courses that address equity and
inclusion—and that students are comfortable to authentically engage in class discussion
and activities.
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change to online learning *is* the impact….It creates new
possibilities for engagement and flexibility….” By better under-
standing how political scientists are teaching during this pan-
demic and going forward, we can be prepared to ask for and
provide better institutional support as described herein.
Despite the resilience and optimism displayed by many of our
respondents, we believe that faculty members and students
both need greater support.
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NOTES

1. For overviews of pandemic experiences, see Lantis (2022), Loepp (2021), Murphy
(2021), and Smith and Hornsby (2021).

2. For concrete examples of how staff can cultivate deep relationships with students
to address personal issues that affect persistence, we suggest an interview from
September 19, 2022, about tactics that success coaches at Arizona State University
Online use to retain students (https://campustechnology.com/articles/2022/09/19/
podcast-at-asu-online-empathy-is-the-foundation-of-student-success.aspx?s=ct_le
_210922&oly_enc_id=2216G5630190C9G).
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