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Abstract
In the mid to late nineteenth century, many missionary women from Western countries
arrived in Japan to engage in educational work. They made a significant impact not only
on the establishment of Christian kindergartens and kindergarten teacher training schools
but also on the dissemination of Friedrich Froebel’s theory of kindergarten education
across Japan. This paper considers the role of religion in the missionary women’s imple-
mentation of Froebel’s theory to understand how Christian faith and values have influ-
enced pedagogy and practice at their training schools, with a particular focus on the
case of prominent American missionary and Froebelian Annie L. Howe (1852-1943)
and her Glory Kindergarten teacher training school in Japan. By highlighting the curric-
ulum and day-to-day training experiences at Howe’s Froebelian kindergarten teacher
training school, this study contributes to the body of knowledge about how teaching,
learning, curriculum, and pedagogic discourse were transformed not just by the decisions
of the Froebelians but also by Howe’s Christian faith and values.

Keywords: Missionary women; Christianity; Froebel’s theory; Annie L. Howe; Froebelian pedagogy and
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In the nineteenth century, after the banning of kindergartens in Germany in 1851
and the death of Friedrich Froebel (1782-1852), many women who had been trained
by the education pioneer departed from Germany, sharing his theory across the world
as they traveled. These known as Froebelians. As they disseminated Froebel’s theory of
education from Germany to other countries, Froebelians translated his kindergarten
principles into different languages and adapted and altered Froebel’s concepts as they
developed kindergartens in new cultural contexts.

Scholars have developed several theories to explain such adaptations and alterna-
tions. Both Edward W. Said’s “traveling theory” and Thomas S. Popkewitz’s theory of
the “traveling library” assert that all ideas travel from one place and time to another;
however, during the process of indigenization and adaption, those ideas weaken or
strengthen according to how they are translated in a particular country, society,
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culture, or period. This is known as “transformation theory”.1 In the field of compar-
ative education, Robert Cowen has developed a related theory, known as “transitology
theory,” to explain how the metamorphosis or the process of “shape shifting” occurs.
He says of the process: “As it moves, it morphs.”2 In other words, if an educational
theory transfers from one place or country to another, a translation or transformation
of that theory is required. The dissemination, or shape-shifting, require both locali-
zation and the extinction of translated forms.3 Froebel’s theory is no exception to
this. The education field in the past two decades has undertaken substantial interna-
tional research on the transfer, translation, and transformation of Froebelian theories
and pedagogies. In the process of indigenization that guided the development of
kindergartens in Japan, Froebel’s theory was transformed not only as a result of
local and national pressures and the balance of political control, but also by the coun-
try’s culture and history. Significantly, the translation and transformation of Froebel’s
theory were also deeply influenced by the personal beliefs of Froebelians and the val-
ues of early childhood education.4

In the mid to late nineteenth century, many missionary women from Europe and
North America arrived in Japan. They faithfully engaged in educational work and dis-
seminated their faith while contributing to the establishment of the modern nation-
state of Japan following the opening of the country to the West, in what is known as
the Meiji Restoration of 1868. Missionary women played a large role in the field of
education and were responsible for establishing various educational institutions.5

They believed education to be one of the most powerful tools and services that
they could offer as they disseminated Christianity in Japan. Missionary women pio-
neered education for young children and girls. In particular, these missionaries had a
significant impact not only on the establishment of Christian kindergartens and kin-
dergarten teacher training schools but also on the dissemination of Froebel’s theory in
Japan.

In the process of modernization during the Meiji period, a modern nation of civ-
ilization and enlightenment was constructed in the Japanese cultural and ideological
landscape, a dramatic period of Westernization that brought about an almost whole-
sale rejection of Japanese traditional values. However, Japan never fully welcomed

1Edward W. Said, The World, the Text, and the Critic (Cambridge, MA: Harvard University Press,
1983), 226; Thomas S. Popkewitz, Inventing the Modern Self and John Dewey: Modernities and the
Traveling of Pragmatism in Education (New York: Palgrave Macmillan, 2005).

2Robert Cowen, “The Transfer, Translation and Transformation of Educational Processes: and Their
Shape-Shifting?,” Comparative Education 45, no. 3 (Aug. 2009), 315–27, 315.

3Robert Cowen, “Acting Comparatively Upon the Educational World: Puzzles and Possibilities,” Oxford
Review of Education 32, no. 5 (Nov. 2006), 561–73, 566.

4Helen May, Kristen Nawrotzki, and Larry Prochner, Kindergarten Narratives on Froebelian Education:
Transnational Investigations (London: Bloomsbury Publishing, 2017); Tina Bruce, Peter Elfer, Sacha
Powell, and Louie Werth, eds., The Routledge International Handbook of Froebel and Early Childhood
Practice: Re-articulating Research and Policy (London: Routledge, 2019); Roberta Wollons, ed.,
Kindergartens and Cultures: The Global Diffusion of an Idea (New Haven, CT: Yale University Press,
2000).

5Helen Ballhatchet, “Confucianism and Christianity in Meiji Japan: The Case of Kozaki Hiromichi,”
Journal of the Royal Asiatic Society of Great Britain and Ireland 1, no. 2 (1988), 349–69; Noriko
Kawamura Ishii, American Women Missionaries at Kobe College, 1873–1909 (London: Routledge, 2004).
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Christianity, and as a result, an inevitable backlash emerged in response to the dra-
matic social changes of this era. Though many Japanese leaders viewed
Westernization as necessary for the formation of a new nation-state, a nationalistic
reaction that sought to return Japan back to its traditional values had emerged by
the time of the Meiji government. The Meiji government began to oppose the cultural
aspects of Westernization and the Christian religion through state interventions to
promote national unity and nationalism, which, in turn, influenced the field of
education.6

The Ministry of Education promoted nationalism by prohibiting the teaching of any
religion except Shintoism, thus making it impossible for missionaries to teach students
about Christianity in their Christian schools. To achieve this, the Ministry acknowledged
that it was necessary not only to reinforce the public education system but also to control
private schools, especially with regard to the missionaries’ Christian schools. By placing
its emphasis on the sovereignty of the emperor, based on the doctrines of Shintoism, and
promoting the traditional values of Confucianism, the government thus laid the foun-
dation for several years of intense attacks on Christianity. During this period of political
and religious turmoil, a number of missionary women faced various obstacles as they
strove to keep their schools and kindergartens operational.7

However, the missionaries’ kindergarten teacher training schools were exempt
from this prohibition, because government policies applied only to the schools
affected by the nation’s the Fundamental Code of Education. The Fundamental
Code of Education mandated that all students attend school up through the second-
ary level, but no such mandate existed for post-secondary education.8 As a result,
missionary women could continue to train kindergarten teachers and disseminate
Christianity through their training schools.

This study explores how one Froebelian missionary woman, Annie L. Howe, trans-
lated and transformed Froebel’s theory at her teacher training school and how her
Christian beliefs and values influenced her pedagogy and practice at the school.
This study contributes to previous scholarship. Howe’s Glory Kindergarten has
been well researched in both Japan and internationally. Two particularly prominent
works are Roberta Wollon’s article “The Missionary Kindergarten in Japan,” and my
article “A Chrysanthemum in the Garden: A Christian Kindergarten in the Empire of
Japan.”9 Although many studies focus on Howe’s Glory Kindergarten and/or her con-
tribution to the dissemination of Froebel’s theory and the development of kindergar-
tens in Japan, few have examined Howe’s kindergarten training school and her beliefs
and values as a missionary Froebelian, which is why this study is significant. This

6Terumichi Morikawa, “Ideals of Self-Reliance and Personal Advancement: Modern Education in the
Meiji Era 1868 to 1912,” in The History of Education in Japan (1600–2000), ed. Masashi Tsujimoto and
Yoko Yamasaki (London: Routledge, 2017), 34–60.

7Ikado Fujio “The Origin of the Social Status of Protestant Christianity in Japan (1859–1918),”
Contemporary Religions in Japan 2, no. 2 (June 1961), 30–68.

8Japan Ministry of Education, Gakusei Hyakunenshi [One-Hundred-Year History of the Fundamental
Code of Education] (Tokyo: Tekikoku Chiho Gyosei Gattsukai, 1972)

9Roberta Wollons, “The Missionary Kindergarten in Japan,” in Wollons, ed., Kindergartens and
Cultures, 113–36; Yukiyo Nishida, “A Chrysanthemum in the Garden: A Christian Kindergarten in the
Empire of Japan,” Paedagogica Historica 51, no. 3 (Jan. 2015), 280–97.
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paper, therefore, considers the role of religion in missionary women’s implementation
of Froebel’s theory to understand how Christian beliefs and values influenced peda-
gogy and practice at their training schools. Through the case of Annie L. Howe and
her Glory Kindergarten teacher training school in Japan, this paper illustrates the
importance of the individual in the development of Froebelian pedagogy and prac-
tices. By highlighting day-to-day training experiences, Froebelian theory, and curric-
ulum at Howe’s Froebelian kindergarten teacher training school, this study
contributes to the body of knowledge about how teaching, learning, curriculum,
and pedagogic discourse were transformed not just by the decisions and actions of
the Froebelians but also by Christian values and faith. It examines, in particular,
how Froebel’s theory was used to disseminate Christianity and to create
Froebelians in the spirit of Christian pedagogy. More importantly, it highlights the
importance of the individual—and the individual’s beliefs and values in the dissem-
ination of Froebel’s theory.

The study draws on the wealth of information contained in Howe’s personal mate-
rials (e.g., her kindergarten journals, articles, books, and photographs and letters to
her parents, other family members, and the American Board of Commissioners for
Foreign Missions of the Congregational Church in the US), which were mainly col-
lected from the Shoei Junior College Library Archive (Howe’s Glory College library)
as well as from the Kobe College Library Archive in Japan. These materials, which
span a period of forty years, afford an insight into Howe’s perceptions as a missionary
Froebelian involved in the education of young children, the early childhood profes-
sion, and related teacher training.

This paper focuses on the period when Howe ran the school. The study aims to
contribute to knowledge about how teaching, learning, the curriculum, and pedagogic
discourse were translated and transformed, not only by the professional decisions of
the Froebelians, but also by their Christian faith and values.

The Birth of Japanese Kindergartens

Following a period of isolation lasting approximately 215 years under the feudal
Tokugawa Shogunate, Japan officially opened its doors to the West in 1868, a histor-
ical development known as the Meiji Restoration. The Meiji period (1868-1912) was
the most turbulent and revolutionary time in Japan’s history, owing to the major
political, economic, social, cultural, and educational changes that occurred in those
years.10 The new government’s goals were initially presented in the Oath in Five
Articles, which was promulgated by Emperor Meiji in April 1868.11 The Oath’s
fifth article, in particular, encouraged the acquisition of knowledge from the West:
“Knowledge shall be sought throughout the world so as to strengthen the foundation
of the Imperial Rule.”12 The Meiji government leaders enthusiastically sought a wide

10Marius B. Jansen and Rozman Gilbert, Japan in Transition: From Tokugawa to Meiji (Princeton, NJ:
Princeton University Press, 2014).

11Mark Lincicome, Imperial Subjects as Global Citizens: Nationalism, Internationalism, and Education
in Japan (New York: Lexington books, 2009), 10.

12Donald Keene provides this translation of the Oath Act in Keene, Emperor of Japan: Meiji and His
World, 1852–1912 (New York: Columbia University Press, 2005), 139.
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range of knowledge and skills from a number of Western countries, believing that
such sources of knowledge and skills and their industries could be the key to national
survival in the face of Western power.13 The Meiji government was particularly intent
on escaping Western subjugation. Therefore, it perceived rapid modernization,
enlightenment, and industrialization without the loss of national identity as being
essential to gaining parity with Western nations. Education was regarded as a key
instrument in the formation and consolidation of the new nation-state of Japan.
The Meiji government created the Ministry of Education in 1871. It also promulgated,
in 1872, the Fundamental Code of Education, along with establishing a compulsory
education system.14 Although kindergarten education was not included in the official
public education system, it was introduced as an educational institution for young
children between the ages of three and six. The Ministry of Education established kin-
dergartens primarily to increase the elementary school enrollment rate and foster a
high level of academic performance, especially in reading, writing, and arithmetic,
as well as prepare children for the next school level.15 The Meiji government author-
ities and the Ministry also considered the development of kindergartens to represent
the process of modernization.16

With the establishment of the first kindergarten, a wide range of literature on kin-
dergarten education was brought from Europe and the US to Japan. These texts and
books were translated into Japanese and introduced during the first two decades of
the Meiji era. They were useful for the dissemination of ideas regarding the education
of young children and the development of Japanese kindergartens. In particular,
Shinzo Seki (1843-1880), who later became the first principal of the first Japanese
kindergarten, introduced the ideas of kindergarten education to Japan by translating
Douai’s The Kindergarten: A Manual for the Introduction of Froebel’s System of
Primary Education into Public Schools; and for the Use of Mothers and Private
Teachers.17

Fundamentally, Froebel’s theory has a religious aspect. Froebel believed that the
Christian religion serves to wholly complete the mutual relationship between God
and man, and all education that is not founded on Christianity is one-sided, defective,
and fruitless.18

13Brian Platt, “Japanese Childhood, Modern Childhood: The Nation-State, the School, and 19th-Century
Globalization,” Journal of Social History 38, no. 4 (Summer 2005), 965–85.

14Makoto Aso and Ikuo Amano, Education and Japan’s Modernisation (Tokyo: Ministry of Foreign
Affairs, 1972), 5.

15Yukiyo Nishida, “Froebelians, ‘Made in Japan’: A History of Kindergarten Teacher Training Courses in
Nineteenth-Century Japan,” History of Education Researcher 105 (May 2020), 10–20.

16Japan Ministry of Education, Yochien Kyoiku Hyakunenshi [One-Hundred-Year History of
Kindergarten Education in Japan] (Osaka: Hikarinokuni, 1979), 90.

17Shinzo Seki, Yochien ki [A History of Kindergarten] (Tokyo: Tokyo Women’s Normal School Press,
1877), 2; Tomoko Nasukawa, “A Study on the Process of Formation of Thought of Plays and Songs in
Japan: A History of Changes in Songs and Plays for Young Children,” Bulletin of Hyogo University of
Teacher Education, 19 (Jan. 1999), 145–52; Adolf Douai, The Kindergarten: A Manual for the
Introduction of Froebel’s System of Primary Education into Public Schools; and for the Use of Mothers
and Private Teachers (New York: E. Steiger, 1872).

18See Bertha von Marenholtz-Bülow, Reminiscences of Friedrich Froebel (Boston: Lee and Shepard,
1877), 28–30, 164.
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However, although Seki referred to the concept of God many times in his work,
the specific word “God” hardly ever appears in his translation, an expression of the
contemporary Japanese social and political milieu. Instead, Seki created an edited
translation where God is referred to as Sozobutsu shu (the Creator).19 Seki did not
introduce Froebel’s theological perspectives, as he considered Froebel’s ideas to be
abstract, metaphysical, and extremely religious and therefore too complex for
Japanese people to understand. Moreover, these ideas were unsuitable for the contem-
porary social and political context, as Japanese people had no idea what kindergarten
education was. Johann and Bertha Ronge’s Practical Guide to the English Kinder
Garten (Children’s Garden): For the Use of Mothers, Nursery Governesses, and
Infant Teachers; Being an Exposition of Froebel’s System Of Infant Training (1858)
was also widely used during the initial stages of the establishment of kindergartens
in Japan.20 This book focused on the methodology of Froebel’s Gifts (wooden blocks)
and Occupations (a series of hands-on activities such as paper-weaving and paper-
folding). However, none of Froebel’s works, such as The Education of Man (1826)
and Mother-Play and Nursery Songs (1844), were on the list of required literature
for the development of kindergartens in Japan. Following Seki’s concerns, the
Ministry of Education pondered on the notion that Froebel’s Christian ideology fig-
ured significantly in his kindergarten educational principles, which were not in line
with the national religion of Shintoism and its veneration of the emperor of Japan.
Under the emperor, children were not to be exposed to Froebel’s Christian view-
points, as they were mystical and metaphysical and rooted in a firm Christian ideol-
ogy.21 In order to properly indigenize and localize kindergarten education as Japanese
centers for pre-school learning, the ideas about kindergarten education were trans-
lated according to Japan’s political, social, cultural, and educational needs.

In 1876, the first kindergarten was established as part of the Tokyo Women’s
Normal School (today known as Ochanomizu University Kindergarten). Its initial
intake was seventy-five children aged between three and six who were mainly from
upper-class families.22 The teachers at the kindergarten included Clara Zitelmann
Matsuno,23 whose German background exposed her to Froebel’s kindergarten prin-
ciples; Fuyu Toyoda; and Hama Kondo.24 The Ministry of Education wanted to

19Seki, Yochien Ki [A History of Kindergarten], 15.
20Makoto Tsumori, Ito Kubo, and Kazuko Honda, Youchien No Rekishi [The History of Kindergarten]

(Tokyo: Koseisya Koseikaku, 1959).
21Reiko Sakai, Wagakuni Ni Miru Fure-beru Kyoiku No Tankyu [The Study of Froebel Education in

Japan] (Hokkaido: Kyodo-Bunkasha, 2011).
22Yukiko Matsukawa, “The First Japanese Kindergartens,” International Journal of Early Childhood 22,

no. 1 (March 1990), 32–38; Joy Hendry, Becoming Japanese: The World of the Pre-School Child
(Honolulu: University of Hawai‘i Press, 1987), 62.

23Akira Maemura, Sugako Takahashi, Fusayo Nozato, and Yoko Shimizu, Toyota Fuyu To Sousouki No
Youchien Kyoiku: Nihonjin Youchien Hobo Daiichigo [Tofuyu Toyota and Kindergarten Education: The
First Kindergartener in Japan] (Tokyo: Kensosha, 2010). Having received training at the Froebel Institution
in Germany, Clara Matsuno Zitelmann was assumed to be a qualified kindergarten educator; however, the
research of Maemura, Takahashi, Nozato, and Shimizu revealed that that was not the case.

24Juri Yoneyama, “A Critical Analysis of the Reception and Implementation of Froebel’s Educational
Philosophy in Japan,” Bulletin of Faculty of Social Work, Hirosaki Gakuin University, no. 12 (March
2012), 40–48.
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incorporate every single practical element of Froebel’s kindergarten curriculum into
that of the Japanese kindergarten. These elements included songs, games, and
Froebel’s Gifts and Occupations and other pedagogical materials. Kindergarten teach-
ers provided sets of Gifts and Occupations for children to finish or let them copy
from a drawing of Gifts and Occupations on the blackboard.25 However, while the
use and operation of Gifts and Occupations was highly stressed in the Japanese kin-
dergarten curriculum (see Figure 1), the Froebelian theological views that supported
his curriculum were excised.26

Kindergarten Teacher Training Programs in Nineteenth-Century Japan

The Ministry of Education also developed the first kindergarten teacher training
course, provided at the Tokyo Women’s Normal School in 1879. Clara Zitelmann
Matsuno was the main instructor and led the training course. The entrance require-
ments were limited to women aged between twenty and forty who were in excellent
health, were personable, and displayed high numeracy, literacy skills, and intellectual
competence. The first graduates were sent to various regional towns, such as Osaka
and Kagoshima, and took an active part in the development of kindergartens as

Figure 1. The instruction of Froebel’s Gift 1 and 2. Source: Shinzo Seki, Yochien Ho Nijyuyugi
[Kindergarten methods—twenty plays] (Tokyo: Aoyamado, 1879), 10–11. Reproduced by kind permission
of National Diet Library Digital Collection, Tokyo, Japan.

25This detail was drawn from Annie L. Howe’s observations of a Japanese kindergarten. Annie L. Howe
to her sister Mary Deming Howe Rogers, Feb. 6, 1888, Annie L. Howe Papers, Shoei Junior College Library,
Kobe, Japan.

26Nishida, “A Chrysanthemum in the Garden,” 283.
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central fixtures in these places.27 However, the course only lasted a year because there
was an insufficient number of students to facilitate its operation; it remained unavail-
able until 1896. In the nineteenth century, the promotion of elementary education
had just begun; Japanese people did not acknowledge the importance of elementary
education and in fact, relatively few children attended elementary schools. Therefore,
there were very few applications to primary teaching courses at conventional schools.
Up until the Tokyo Women’s Normal School’s reopening of the kindergarten teacher
training course in 1896, the course was combined with the school’s elementary edu-
cation teacher training course. The original kindergarten training course offered two
terms (23 hours per week) for one year. However, to qualify as kindergarten teachers,
students enrolled in the elementary education teaching training course were, for
example, only required to complete a couple of extra modules, to gain practice teach-
ing at a kindergarten and develop operational knowledge of Gifts and Occupations.
The ministerial authority reasoned that teacher did not necessarily have to be schol-
ars. As long as they were women and could teach elementary school children, they
could undoubtedly look after young children.28

During the expansion of kindergartens in the 1880s, kindergarten teacher training
courses were limited, and the shortage of kindergarten teachers was a constant
issue.29 In order to meet the immediate needs and demands of kindergarten teachers,
the quality of training courses suffered, and the work was fragmentary and inconsis-
tent. The Ministry of Education offered a number of ways for the teachers to receive
training, in the form of six pathways to becoming a kindergarten teacher: (1) the kin-
dergarten teacher training course, combined with the elementary teaching training
course at the Tokyo Women’s Normal School; (2) the intensive training courses
run by regional normal schools; (3) the short courses or workshops organized by
the Ministry of Education or the Local Department of Education; (4) the apprentice-
ship system in local kindergartens that allowed young women to serve as kindergarten
assistants; (5) evening courses organized by private institutions; and (6) the teacher
training schools organized by missionary women.30 The alternative training courses
offered by the Ministry of Education or the Local Department of Education lasted
three to six months. The short duration of the training and the lack of instruction
in the theory underpinning Froebel’s Gifts and Occupations was detrimental to the
effective application of Froebel’s methods. Also, importantly, the courses were
designed to train kindergarten teachers as rapidly as possible in order to meet the
growing demand for them. The quantity of available staff was emphasized over the

27Kiriko Ooka, “Kindai Nihon Ni Okeru Yochien Seido To Hoboyousei Seido No Seiritsukatei” [The
Development of the Kindergarten Teacher Training System in Modern Japan], Bulletin of Graduate
School of Education, Waseda University 17, no. 1 (Sept. 2009), 181–91.

28Keiko Kishii, “A Study of Training Education for Becoming a Kindergarten Teacher and Teaching
Practice,” Bulletin of Cultural Research Institute, Aoyama Gakuin Women’s Junior College, 26
(Dec. 2018), 3-18.

29Kayo Aoyama, “The Childcare Training Process at the Dawn of Kindergarten in Japan: With Special
Reference to the Portrait and Location to Train Kindergarten Teachers,” Bulletin of Aichi Konan College,
no. 45 (2016), 1-12.

30Taeko Kuze, Mitsuko Ooba, and Kyoko Asai, “Koko Hoikuka No Ayumi - Sono Rekishi To Genjyo”
[An Early Childhood Course in Secondary Education - A History and Condition], Bulletin of Aichi
University of Education, no. 11 (March 1987), 173–82.
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quality of kindergarten teacher training. The courses led to a new and more provi-
sional model of kindergarten training courses under the apprenticeship model,
with a less rigorous commitment to raising professional standards.31 There was no
regular arrangement or legislation regarding kindergarten education, nor were
there any training courses or even a rigid curriculum until the Ministry of
Education promulgated the Kindergarten Ordinance in 1926.32 Supply and demand,
funding and remuneration, and differing expectations for kindergarten teachers were
identified as the main issues. The balance between quality and quantity also remained
tenuous during the nineteenth century.

A Missionary’s Mission: The Dissemination of Christianity and the
Establishment of Christian Kindergartens and Teacher Training Schools

Historically, Japan did not have an amiable relationship with Christianity. Following
the visit of US naval officer Commodore Matthew Perry to Japan in 1853, missionary
boards eventually seized on the opportunity to travel to Japan. Their evangelical
efforts were initiated through English private tutors, because, at the time,
Christianity was still banned in Japan. Soon after the Meiji government lifted its
ban on Christianity in 1873, missionary women from various sects set foot on foreign
soil. The Meiji government repealed anti-Christian laws in order for the country to
gain Western knowledge but offered no specific protection against religious activity.33

This period was marked by Japan’s favorable reception and acceptance of Christianity
and Western culture, and was succeeded by an era of Westernization.

The first missionary group arrived in Tokyo and Yokohama in 1859. Its members
all belonged to various denominations in the US and eventually Canada, Britain, and
Europe. Missionary activities continued to proliferate, and a wider range of groups
were represented, including Catholics, Baptists, Episcopalians, Methodists, and
Presbyterians.34 These groups promoted grassroots work in the fields of construction,
medicine, social welfare, and education as a missionary tool for evangelization.

Missionary educational activities, in particular, had a significant impact on educa-
tion in Japan. The purpose of establishing educational institutions was to spread
Christianity and Western knowledge throughout the nation. Among missionary
women’s educational activities, the development of kindergartens and schools for
girls was one of the most successful activities commercially and in terms of spreading

31Tomoe Shiga, Makoto Mizuno, and Yasuko Ibe, “Yoji Kyoiku To Kirisuto Kyo” [Early Childhood
Education and Christianity], Bulletin of Cultural Research Institute, Aoyama Gakuin Junior College, no.
3 (1995), 117–19, 119.

32Japan Kindergarten Union, Fifth Annual Report of the Kindergarten Union of Japan, 1927, in the
Annual Report of the Japan Kindergarten Union, vol. 5, 1911–1914, repr. (Tokyo: Nihon Raiburari,
1985), 1. It was the first independent ordinance specifically concerning Kindergartens. According to the
Regulations for the Enforcement of the Kindergarten Order issued at the time, play, singing, observation
of nature, conversation, handicrafts, and other subjects were to be taught in kindergartens.

33Andrew Gordon, A Modern History of Japan: From Tokugawa Times to the Present (New York:
Oxford University Press, 2002), 108.

34Yoshinobu Sato, Ryoko Sugawara and Utako Irie, “Meijiki no Kirisuto Kyo to Kyoiku Jigyou -
Katoritttuku o Jireini” [Christianity in Japanese Education of the Meiji Era: In Case of Catholicism],
Bulletin of the Research Institute of Regional Area Study 10, no. 1 (March 2012), 75–81, 76.
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Christianity in Japan. “Kindergarten is our greatest educational and evangelistic
agency in Japan,” they boasted.35 American missionary women were especially com-
mitted to the belief that the best way to spread Christianity was through the develop-
ment of kindergartens, as had been done in the US between 1870 and 1900.36 This
dissemination strategy took advantage of the numerous opportunities the missionary
women had to interact with mothers, as they typically were the ones who brought
their children to kindergarten each day. Thus, by conversing with the mothers, it
was possible to deliver Christian values and faith and to propagate Christianity
efficiently.37

The majority of the missionary women had completed kindergarten training
courses in their own countries and were qualified kindergarten teachers.
Importantly, they were also advocates of Froebel. Although Froebel’s theory of
early childhood education was closely interwoven with Christianity, his pedagogy
and practice was not the same as that in Christian education. For Froebel, the funda-
mental concept of the interconnectedness of all life in this world was related to the
rules and laws of God. The undoubtedly religious nature of his theory of education
was congruent with Christian values; however, the purpose of his kindergartens
was not to create Christians.38 Missionary women understood the importance of
translating Froebel’s theory in the spirit of Christianity, but how to deliver their
Christian pedagogy and practice along with his theory in Japan was an enduring
question for discussion.39

The kindergarten program was unorganized in the days of Froebel. Froebel never
left behind any sort of manual with detailed instructions about how to create a suc-
cessful program. Today’s programs are based on the models created by earlier gener-
ations of Froebelians, who translated his principles into practice. Since Froebel had
left behind no detailed program to constrain them, the missionary women considered
his spirit and the principles that underlay his work as they began designing a model
Froebelian kindergarten for Japan. What were the principles that gave birth to
Froebel’s informal program; and how could they best be adapted to contemporary
conditions in Meiji-era Japan?40 Such questions guided their work.

In the first two decades of the Meiji era, Western theories and knowledge were,
indeed, held in particularly high regard in Japan, with people showing great

35Japan Kindergarten Union, Little Faces Toward the Sun (Karuizawa: Japan Kindergarten Union, 1923), 2.
36Tomoe Shiga, “Meiji, Taishoki Nii Okeru Kirisutokyo Shugi Hoikusha Yosei” [Christian Kindergarten

Teacher College During Meiji and Taisho Periods], Bulletin of Cultural Research Institute, Aoyama Gakuin
Women’s Junior College, no. 4 (Dec. 1996), 67–108.

37Tomoe Shiga, “Meiji, Taishoki Nii Okeru Kirisutokyo Shugi Hoikusha Yosei” [Christian Kindergarten
Teacher College During Meiji and Taisho Periods], 69.

38Sang-Wook Lee, Roy Evans, and Peter Jackson, “Froebel and Christianity,” Early Child Development
and Care 100, no. 1 (March 1994), 1-42; Yukiyo Nishida, “The Transfer, Translation and Transformation of
Froebelian Theory and Practice: Annie L. Howe and Her Glory Kindergarten and Teacher Training School
in Kobe, Japan, 1889–1929,” in The Routledge International Handbook of Froebel and Early Childhood
Practice (London: Routledge, 2019), 54.

39Japan Kindergarten Union, The Eleventh Annual Report of the Kindergarten Union of Japan, 1917, in
the Kindergarten Union of Japan, vol. 4, repr. (Tokyo: Nihon Raiburari, 1985); Friedrich Froebel, The
Education of Man (New York: D. Appleton and Company, 1887), 122.

40Japan Kindergarten Union, Fifth Annual Report of the Japan Kindergarten Union, 1927, 32.
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appreciation for virtually any Western theory. Froebel’s kindergarten theory was no
exception. Many Christian schools, including their kindergartens, were considered
to be the best places to learn and gain Western-derived knowledge. Upper-class
Japanese people, in particular, appreciated and embraced Christianity and the
Froebelian theory emphasized by missionary women. However, at the beginning of
the 1880s, there was a political backlash against Westernization and Christian evan-
gelization. A desire to preserve or revive traditional Japanese values emerged.41 The
Meiji government thought the rapid growth of Westernization was making it more
difficult to maintain national and social unity, and thus began promoting traditional
Shinto practices, most significantly by deifying Emperor Meiji and making his reign a
sacred part of Japanese ideology. As Shinto became Japan’s state religion during the
Meiji period, the government also resisted the presumption that Christianity was a
non-negotiable part of Westernization, and it grew opposed of the religion in all
its Western forms.42

Historically and culturally, Christianity was depicted as a foreign religion that was
naturally alien to, if not subversive of, the Shinto Japanese spirit. This opposition
guided the drive during the Meiji era to preserve or revive traditional Japanese values,
which supported a nationalistic reaction favorable to Shinto, causing the tide of
anti-Christian sentiment to grow ever stronger.43

The focus of these anti-Westernization and anti-Christianity reactions gradually
moved from political to educational issues. In terms of education policies, the polit-
ical dogmas of state-based Shinto and the idea of a sovereign family, headed by the
emperor, ruling Japan were enshrined as key elements of Japanese national identity
that were expected to be promoted through education. The Ministry of Education
thus acknowledged that to achieve this, it was necessary to not only reinforce the pub-
lic education system but also control private schools, especially with regard to the
missionaries’ Christian schools. By placing its emphasis on the sovereignty of the
emperor, based on Shintoism, and promoting the traditional values of
Confucianism, the government thus laid the foundation for several years of intense
attacks on Christianity. In this period of political and religious turmoil at the turn
of the twentieth century, although missionaries supported the government’s efforts
to rebuild Japan as a nation-state as they disseminated Christianity, the government
did not want Christianity to continue to spread. Christian missionaries thus faced
practical difficulties in developing Christian kindergartens.44

Two decrees in particular created turmoil for the missionary communities: the
Imperial Rescript on Education of 1890 by the Meiji government, and the Private
School Order No. 12, promulgated by the Ministry of Education in 1899, which

41Nishida, “A Chrysanthemum in the Garden,” 283.
42Hideko Yano, “Yochien No Rekishi O Saguru” [A Study of the History of Kindergarten] Studies in

Childhood Education, no. 31 (March 2012), 95–109.
43Keiko Kobayashi, Nihon No Hoiku Ni Ttsukushita Sennkyoushi JyokanI [Missionaries who Devoted

Themselves to Early Childhood Education in Japan], vol. 1 (Tokyo: Christian Newspaper, 2003).
44Reiko Sakai, “Beikoku Fujin Senkyoshi Ni Yoru Fureberu Shugi Kyoiku No Donyu” [The Introduction

of Froebelian Education by American Missionary Women], Hokusei Review, the School of Humanities, 35
(March 1998), 1-28.
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strengthened the foundations of imperial rule. The Imperial Rescript on Education
signified the country’s moral and civic ethos, accentuating the values and ideas of
Confucianism, civic obedience and loyalty, filial piety, love of country, self-sacrifice,
the requiting of blessings, and the proper practice of rituals.45 The path leading to
Japan acquiring modern-nation status would be determined by the strong and auto-
cratic rule of a new imperial system emphasizing the emperor’s divinity. The Rescript
limited Western education’s influence in Japanese schools and emphasized
Confucianism as the social norm. It also helped to build a Japanese national ideology
and identity that would endure until 1945.46

The Ministry of Education’s Order No. 12 stated that Christian schools were
required to be licensed and authorized by the Ministry of Education. It also forbade
religious education in any schools. The Order dealt a great blow to missionaries and
was ostensibly an attempt by the Ministry of Education to control and cause ruin
for Christian schools; in addition, the Ministry demanded the imperial portraits of
the incumbent emperor and empress be hung in all schools, at every level of compul-
sory education in Japan.47 Any formal occasions at a school, such as a graduation cer-
emony, required that imperial portraits and the national flag be displayed and that
students recite the Imperial Rescript on Education.48 The imperial couple’s birthdays
were also celebrated as important occasions during which children and students
were expected to draw on their own experience of parental love to reflect on their rela-
tionship to the emperor and empress, who, in their roles as father and mother to the
nation, cared for all families in Japan.49 Christian schools and kindergartens were not
exempt from these rules. Although kindergartens were not part of the system of com-
pulsory education, they were still under the control and supervision of the Ministry of
Education and its regulations.

Consequently, although missionary women strongly resisted the Order, some ulti-
mately accepted it rules for the sake of preserving their kindergartens. Others gave up
their licenses, closed down their institutions, and left Japan.50

However, teacher training schools were exempt.51 This allowed the missionary
women who ran kindergarten teacher training schools to continue their mission of
simultaneously training teachers and disseminating Christianity in Japan.

45Carol Gluck, Japan’s Modern Myths: Ideology in the late Meiji Period (Princeton, NJ: Princeton
University Press: 1980), cited in Ishii, American Women Missionaries at Kobe College 1873–1909, 9.

46Sharon H. Notle and Ōnishi Hajime, “National Morality and Universal Ethics: Ōnishi Hajime and the
Imperial Rescript on Education” Monumenta Nipponica 38, no. 3 (Jan. 1983), 283–94.

47Ishii, American Women Missionaries at Kobe College, 1873–1909, 46.
48Chido Takeda, “School Education and Religion in Japan,” Contemporary Religions in Japan 9, no. 3

(Sept. 1968), 211–32, 215.
49Herbert Passin, Society and Education in Japan (New York: Teachers College, Columbia University

Press, 1965); Murthy Narashima, The Rise of Modern Nationalism in Japan: A Historical Study of the
Role of Education in the Making of Modern Japan (New Delhi: Ashajanak Publications, 1973).

50A total of 130 Christian elementary schools were closed down nationwide, of which forty were located
in the Keihin region, in central Japan. Ishii, American Women Missionaries at Kobe College, 1873–1909,
49.

51Roberta Wollons, “The Black Forest in a Bamboo Garden: Missionary Kindergartens in Japan, 1868–
1912,” History of Education Quarterly 33, no. 1 (Spring 1993), 1-35, 9.
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Missionary Froebelians and Their Kindergarten Teacher Training Schools

Despite the growth of kindergartens in Japan in the nineteenth century, which was
particularly acute during the 1880s, kindergarten teacher training courses were
quite limited, which provided a welcome opportunity for missionary women to
meet the demand for kindergartens through teacher training.52

Missionary women were eager to improve and expand the training schools because
they were apprehensive about the quality of the kindergarten training courses pro-
vided by the Ministry of Education and the Local Departments of Education. They
were already familiar with the unpleasant conditions they had witnessed in those
courses and schools.53 Annie Howe observed:

In many kindergartens, there are teachers who suffer from inexperience, others
from lack of training and methods and some from want of knowledge of what
could and ought to be accomplished. . . Again, even in schools where the proper
techniques are in evidence the lack of Froebel’s strongest point in his philosophy,
Christianity the foundation of everything else, is left out.54

Missionary women believed that professionals well trained in Froebel’s theory and
Christian faith and values were an essential prerequisite for the effective promotion of
kindergarten education. They reasoned that although students were not Christian
when they entered the kindergarten training schools, some might convert to
Christianity and become baptized before they graduated. The long duration of the
training schools allowed ample time for evangelization and conversion.55

While the kindergarten training courses offered by the Ministry of Education and
other Japanese providers were short, with apprenticeships lasting only three to six
months, the kindergarten teacher training schools organized by missionary women
employed a rigid and advanced teacher training curriculum, with courses extending
two or three years (Table 1).56

The missionary women founded the Japan Kindergarten Union (JKU) in 1906.
The purpose of establishing it was to promote kindergarten education, disseminate
Froebel’s theory along with Christianity, and set professional standards for teacher
training schools.57 The members represented twelve different denominations includ-
ing the Presbyterian, Catholic, Congregationalist, Methodist, and Anglican Churches.
The JKU held monthly meetings and an annual conference every summer, at which

52Ooka, “Kindai Nihon Ni Okeru Yochien Seido To Hoboyousei Seido No Seiritsukatei,” 181.
53Aoyama, “The Childcare Training Process at the Dawn of Kindergarten in Japan,” 2.
54Here Howe is delivering a report as president of the JKU. Japan Kindergarten Union, Supplement to the

Second Annual Report of the Japan Kindergarten Union (Karuizawa: Japan Kindergarten Union, 1908), 7.
55Yumi Nagai, “Senzen Nihon Kirisuto Kyokei Hoboyousei Kikan Ni Okeru Hoboyousei No Tokuthistu:

Amerikajin Senkyoshi No Hobozou Ni Chakumoku Shite” [The Characteristics of Kindergarten Teacher
Training at Christian Kindergarten Teacher Training Schools in Japan before World War II: Focusing
on the Image of American Christian Missionaries], Japanese Journal of the Historical Studies of Early
Childhood Education and Care 14 (March 2019), 42–54.

56Japan Kindergarten Union, Supplement to the Second Annual Report, 8.
57Nishida, “A Chrysanthemum in the Garden,” 294.
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Table 1. The Main Christian Kindergarten Teacher Training Schools in Japan in the early Meiji Era.

Year founded Location Name of the college Religious sect Founder Training duration (years)

1884 Tokyo Sakurai kindergarten training school Presbyterian Mary. T. True 2

1889 Kobe Glory Kindergarten teacher training school Congregational Annie L. Howe 2

1895 Hiroshima Hiroshima women’s kindergarten training school Methodist Nannie Bett Gaines 2

1896 Tokyo Tokyo kindergarten training school Baptist Genevieve Topping 2

1898 Nagoya Yanagi kindergarten training school Anglican Margaret Young 3

1905 Nagasaki Kwassui kindergarten teacher training school Methodist Mary A. Cody 2

1906 Ueda Ueda hobo denshu sho (training school) Methodist H. E. Dowolfe 2

Source: Tomoe Shiga, “Meiji, Taishoki Nii Okeru Kirisutokyo Shugi Hoikusha Yosei” [Christian Kindergarten Teacher College During Meiji and Taisho Periods], Bulletin of Cultural Research Institute,
Aoyama Gakuin Women’s Junior College, no. 4 (Dec. 1996), 68.
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members shared their practices with one another. It also released annual reports,
publishing the first report in 1907 and continuing to release subsequent ones for
three more decades until 1939, the year the union was merged to form the Japan
Christian Federation on Early Childhood Care and Education, which remains in
operation today. At the JKU meetings, the sharing of Froebelian practices and curric-
ula was considered a strategy for improving the quality of kindergarten education and
teacher training schools. The meetings also covered international trends and research
on kindergarten education.58 In addition to the goals of maintaining a high quality of
kindergarten education and disseminating Froebel’s kindergarten theory, the mis-
sionaries also highly prioritized evangelization.59 Back in the West, in the missionary
women’s home countries, many Froebelian women, like their counterparts in Japan,
established kindergarten teacher training courses along with kindergartens, as teacher
training was at the center of the kindergarten movements, tied as it was to the critical
issues of “programmatic quality and professionalisation.”60

Given the growing appreciation in Japan for Western theories and knowledge
and the adoption of Western values, Christian kindergartens were often considered
to provide a better quality of education to young Japanese children than the kinder-
gartens that were supported by the Japanese government. Some of the missionary
women’s practices started to appear in the curricula of those other kindergartens.
For example, Miss Fannie Caldwell Macaulay, principal of the Hiroshima Girl’s
School Kindergarten, introduced hopping and skipping dance to Japanese kinder-
gartens. Annie L. Howe introduced gardening as a pedagogical element into
Japanese kindergartens.61 The Christian institutions, as a result, became increasingly
popular in the 1890s. Their teacher training schools were also acknowledged as
institutions that provided virtuous training courses.62 Their curriculum emphasized
academic subjects, beginning with the study of Froebel’s theory and methods and
including child development theory and psychology. Eventually, the two-year

58Japan Kindergarten Union, First Annual Report of the Kindergarten Union of Japan, in the
Kindergarten Union of Japan, vol. 1, 1907–1910, repr. (Tokyo: Nihon Raiburari, 1985), 1-3.

59Japan Kindergarten Union, First Annual Report of the Kindergarten Union of Japan, 1-3.
60Nishida, “Froebelians, “‘Made in Japan’: A History of Kindergarten Teacher Training Courses in

Nineteenth-Century Japan,” 11; Ann Taylor Allen, “Spiritual Motherhood: German Feminists and the
Kindergarten Movement, 1848–1911,” History of Education Quarterly 22, no. 3 (Autumn 1982), 319–
39; Kristen Dombkowski, “Kindergarten Teacher Training in England and the United States 1850–
1918,” History of Education 31, no. 5 (Nov. 2002), 475–89; Jane Read, “The Froebel Movement in
Britain 1900–1939” (unpublished PhD thesis, University of Roehampton, London, 2002); Jo Ailwood,
Early Childhood in Australia: Historical and Comparative Contexts (Frenchs Forest, New South Wales:
Pearson Education Australia, 2007).

61Yukiyo Nishida and Fusa Abe, “‘Come, Let Us Live with Our Children’: Undōkai, the Children’s Play
Festival at a Froebelian Kindergarten in Japan, 1889–2015,” In Kindergarten Narratives on Froebelian
Education: Transnational Investigations, ed. Helen May, Kristen Nawrotzki, and Larry Prochner
(London: Bloomsbury Publishing, 2016), 158; Yoko Mochida, “Hiroshima Jyogattsuko Fuzoku Yochien
Ni Okeru Ongaku Katsudou Ni Tsuite: Hiroshima Jyogattsuko Fuzoku Youchien・ Hoboshihanka
Henshu ‘Yugi Shoka’ No Kosatsu O Toshite [A Study of Children’s Music Activity at Hiroshima Girls’
School Kindergarten - Focusing on Yugishoka (Game and Songs) Complied at Hiroshima Girls’ School
Kindergarten], Seiwa Bulletin, no. 1 (March 2016), 39–47.

62Katsuo Takano, E Eru Hau Jyoshi To Shouei No Ayumi [Miss A. L. Howe and the History of Glory
Kindergarten and Training School] (Kobe: Shoei Junior College, 1973).
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kindergarten teacher training course and its curriculum became the foundation for
kindergarten teacher training and early childhood qualification courses in Japan,
and that remains the case today.63 With the assistance of missionary women, a
good number of qualified kindergarten teachers advanced kindergarten education
in the late nineteenth century in Japan. Most of the graduates of missionary wom-
en’s kindergarten training schools were sent to large cities and various regional
towns, where they played an active role in the development of both Christian
and non-Christian kindergartens.64

An American Missionary Froebelian Woman: Annie L. Howe and Her
Kindergarten Teacher Training School

One highly prominent missionary Froebelian woman who had a significant impact
on the development of kindergarten education in Japan was Annie L. Howe. She is
often acknowledged as a “true” Froebelian and disseminator of Froebel’s kindergarten
theory of early childhood education.

Annie L. Howe was born into a strict Congregationalist family in Brookline,
Massachusetts, in 1852, to Charles Howe (1822-1915) and Mary Howe
(1829-1918). She graduated from Rockford Seminary in Chicago, where she studied
music, after which she attended the Chicago Froebel Association Training School to
pursue a career as a kindergarten teacher. Soon after completing the course, Howe
opened a kindergarten in Chicago and worked there as a headteacher for nine
years with her younger sister, Mary Deming Howe Rogers (1854-1935). In 1886,
Howe learned that the women of the Kobe Congregational Church in Japan were
planning to establish a Christian kindergarten and looking to employ a kindergarten
teacher. Her application to the position was accepted, and in 1887 she was sent to
Japan as a Congregational educational missionary by the American Board of
Commissioners for Foreign Missions.65 Howe had a twofold mission: establish a
Christian kindergarten in Japan and communicate the importance of a kindergarten
education founded on Froebel’s theory and dedicated to the glory of God.

Upon arriving in Japan, Howe visited many Japanese kindergartens and teacher
training schools in preparation for establishing her Christian kindergarten. She was
also frequently invited to the Tokyo Women’s Normal School and other regional nor-
mal schools, as there were few educators available to train kindergarten teachers.66

Howe lamented that in implementing Froebel’s theory, the Japanese kindergarten

63Japan Ministry of Education, Yochien Kyoiku Hyakunenshi, 88–89.
64Katsuo Takano, E Eru Hau jyoshi To Shouei No Ayumi.
65Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 1-8. Annie L. Howe and her sister opened one of the

first kindergartens in Chicago in the home of Eliphalet. Howe was also very active in her church and was a
member of the Woman’s Board of Missions of the Interior. The information was retrieved from the
Newberry Archive: https://mms.newberry.org/repositories/2/archival_objects/68010.

66Keiko Ootsuchi, “Kirisutokyo Hoiku To Nihon No Yoji Kyoiku - Kyouiku Houhou to Kyouiku Katei
no Dounyuukanntennkara” [Christian Early Childhood Education and Japanese Early Childhood
Education - A Perspective of Pedagogy and Curriculum], St. Andrew’s University of Education Bulletin
of the Research Institute, no. 1 (April 2018), 71–82, 78.
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training schools lacked a philosophical basis and were too heavily focused on the
technical use of the Gifts and Occupations.67 But most evident for her in the imple-
mentation of the Gifts and Occupations was what she felt was the strongest element of
Froebel’s theory and that which ought to underline its implementation: Christianity.68

In a letter to her sister Mary, she stated:

There is a lack of great world ideals. Japanese normal school education is narrow,
and a common school teacher with a truly broad outlook is not rare but is in an
unenviable position. . . . Here in Japan, I find beautiful buildings and fine mate-
rials (the Gifts and Occupations) manufactured but they have not the foundation
principles [Froebel’s theory].69

Howe acknowledged that the desired standard of excellence in kindergartens in Japan
required the training of kindergarten teachers who understood the importance of
Froebel’s theory.70

In 1889, a month before opening a kindergarten, Howe opened a teacher training
school named Shoei hobo denshusho. The English translation was “Glory teacher
training,” or “Glory,” for short. 71 It had an enrollment of twelve students.72 The
entrance requirements for the women enrolling in the Glory Kindergarten training
school were that they were between twenty and thirty years old, had a good-natured
personality, and possessed a satisfactory high school academic record.73

Today, both the Glory Kindergarten and the teacher training school still operate in
Kobe, Japan. Since its founding, the Glory Kindergarten teacher training school
(today Shoei Junior College) has continued to offer Christian-based character educa-
tion along with training based in Froebel’s theory, and has remained faithful to their
original teachings. Traditionally, both the dean of Shoei Junior College and the Glory
Kindergarten principal have been Christians. Although the college has lost the evan-
gelical zeal that characterized its early years, Christianity still holds a central place in
the structure and operation of the teacher education program, although it is seen
more as a moral abstraction than a religious doctrine.

Howe was passionate about training kindergarten teachers, as she believed that
there were no kindergartens without them. She acknowledged that the Glory
Kindergarten, as a Japanese kindergarten, was under the government and local gov-
ernment’s official control; however, she believed that the Glory Kindergarten teacher
training school was hers.74 For her, a well-trained and qualified kindergarten teacher

67Kobayashi, Nihon No Hoiku Ni Tsukushita Sennkyoushi JyokanI, 22.
68Japan Kindergarten Union, Supplement to the Second Annual Report of the Japan Kindergarten

Union, 7.
69Howe to Mary Deming Howe Rogers, Feb. 6, 1888, Annie L. Howe Papers.
70Japan Kindergarten Union, Twelfth Annual Report of the Japan Kindergarten Union, in Japan

Kindergarten Union, vol. 4, 1919–1922, repr. (Tokyo: Nihon Raiburari, 1985), 194.
71The school was renamed Shoei Junior College in 1950.
72Japan Kindergarten Union, Seventeenth Annual Report of the Japan Kindergarten Union, in Japan

Kindergarten Union, vol. 5, 1923–1927, repr. (Tokyo: Nihon Raiburari, 1985), 38–41.
73Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 44.
74Annie L. Howe, “Glory Kindergarten 1922,” in Report of Glory Kindergarten and Training School

(Kobe: Shoei Hobo Denshusho, 1922), 8.
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was not just someone with the skill to operate Froebel’s Gifts and Occupations, but
rather someone who recognized the importance of education for young children
and the dignity of working with young children. She also expected kindergarten
teachers to have a sincere and sympathetic nature. In the larger picture, she believed
the purpose of training kindergarten teachers was to promote and disseminate kin-
dergarten education in Japan.75 And in addition to producing knowledgeable and
skillful kindergarten teachers through Froebel’s theory and disseminating the princi-
ples of kindergarten education, she strongly wished to propagate Christianity in
Japan.

On completion of the Glory Kindergarten teacher training course, candidates were
expected to have the knowledge of Froebelian theory and skills to deliver the best edu-
cation for young children. Howe created five principles that served as the foundation
of young children’s education at the Glory Kindergarten; they also applied to the kin-
dergarten teacher training school and were shared with parents:

1. Wisdom, power, and beauty in the world are God’s work, and the education of
young children should recognize the importance of awakening respectful love
and praise to God;

2. Educate children in an imaginative way. Tell many good stories to them and
use the most beautiful materials and sources;

3. Music is the most beautiful and wonderful gift given to us by God; therefore,
teaching music to children helps them develop their emotional sensibility;

4. Foster the feeling of peace in the world and teach children the importance of
love and empathy;

5. Acknowledge the importance of a good relationship with the children’s family
and collaborate with them to provide the best education.76

Eventually, the Glory Kindergarten teacher training school developed a good rep-
utation and became a model for kindergarten teacher training schools not only for
the missionary groups but also for the public sector in Japan. In 1908, Howe’s long-
time commitment and devoted service to her kindergarten teacher training school
and, importantly, the good reputation of the graduates resulted in the government’s
decision to authorize the Glory Kindergarten teacher training school to award grad-
uates a teaching certificate without a state examination given by the Local Department
of Education. At that time, students who completed their teacher training courses at
Christian-based institutions were generally required to take an examination to qualify
as a kindergarten teacher.77 The Glory Kindergarten teacher training school became
the first Christian institution to earn this privilege in Japan, owing to its strong

75Annie L. Howe, Kibo [The Hope] (Kobe: Shoei Junior College, 1920), 14–18.
76Shiga, “Meiji Taishoki Ni Okeru Kirisutokyo Shugihoikusha Yosei” [Christian Teacher Training

Schooling Meiji and Taisho Era]; Japan Christian Federation on Early Childhood Care and Education,
Nihon Kirisuto Kyo Hoiku Hyakunenshi [The Hundred-Year History of Japan Christian Federation on
Early Childhood Care and Education], 69, 89; Annie L. Howe, Shiawase Naru Kanogoto [The
Happiness Possibilities] (Kobe: Shoei Hobo Denshusho, 1917), 7-10.

77Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 44.
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reputation.78 All graduates Howe taught were highly favored over other graduates,
and many government schools in regional Japan frequently hired graduates of the
training school as school directors. They all became Christians and played an active
role in both Christian and non-Christian kindergartens in Japan.79

A Froebelian Practice and Pedagogy in the Spirit of Christianity

The Glory Kindergarten teacher training school began with morning worship at 7
a.m., and from 9 a.m. on, students spent the rest of the morning with children as
part of their kindergarten placements (Figure 2). From 1 p.m. to 4 p.m., students
intensively studied Froebel’s theory, focusing on the methodology of the Gifts and
Occupations. The kindergarten teaching course was delivered 38 hours per week
over a two year period. Students were also required to spend most of after the school
hours complete their homework. The curriculum of Glory Kindergarten teacher
training school was based on the curriculum of the Chicago Froebel Association
Training School, where Howe completed her kindergarten teacher qualification.80

Figure 2. Glory Teacher Training School Students and Children at Glory Kindergarten (date unknown).
Courtesy Shoei Junior College Archive, Kobe, Japan.

78Japan Christian Federation on Early Childhood Care and Education, Nihon Kirisuto Kyo Hoiku
Hyakunenshi, 61; Kobayashi, Nihon No Yojihoiku Ni Tsukushita, 101; Yumi Nagai, Kindai Nihon
Hoikusha Yosei No Rekishi [The History of Preschool Teachers in Modern Japan] (Tokyo: Kazama
Shobo, 2016), 130.

79Takano, E Eru Hau Jyoshi to Shouei No Ayumi, 69; Howe to Mary Deming Howe Rogers, June 18,
1889, Annie L. Howe Papers.

80Takano, E Eru Hau Jyoshi To Shouei No Ayumi.
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In contrast to the short length of the Tokyo Women’s Normal School course, the
Glory Kindergarten teacher training school course was a two-year program that
required thirty-eight hours of lessons per week (Table 2). The course comprised
the key elements of Froebel’s kindergarten curriculum, which included Froebel’s kin-
dergarten theory and pedagogy, Gifts and Occupations, arithmetic, geometry, geog-
raphy, history, children’s literature (e.g., stories and poems), gymnastics, music,
psychology, physics, zoology, botany, geology, hygiene, and student-teaching practice.
As music was a passion of Howe’s and part of her educational background, it was one
of the most studied topics at the training school. It was, she explained, the most beau-
tiful and important gift from God, and therefore should be an essential aspect of
Christian education for young children. The students used songbooks featuring a
selection of hymns prepared by Howe herself.81 Another course subject, believed
by Froebel to be one of the most important elements of a small child’s education,
was the study of nature, which featured topics such as leaves, seeds, silk work culture,
care for newly-hatched chicks, shells, stones, and the resurrection of life as illustrated
by the four seasons.82

The course placed significant emphasis on Bible study, and the students were
obliged to study the Bible for at least two hours every day to better understand the
Christian-based principles of Froebel’s kindergarten theory.83 Howe’s course covered
both the Old and New Testament, as those texts are the heart of the Christian faith.
Howe believed it was essential to understand Froebel’s kindergarten theory through
the lens of the word of God, and to develop a strong spiritual life in daily life. She
encouraged students to teach children Christian values by using the Bible, which
she believed contained many wonderful stories for young children from both a liter-
ary and moral perspective, and could be resources for everyday living and kindergar-
ten programs.84

In terms of written teaching materials, Howe carefully selected several books in
English, some of which she translated into Japanese. She also translated American
children’s songs into Japanese, and edited and created songbooks for children and
students. Additionally, Howe published an introduction to kindergarten teaching
for students in Japanese (Figure 3).85 With regard to assisting students in understand-
ing Froebel’s theory, she believed the most important texts were Froebel’s The
Education of Man and Mother-Play and Nursery Songs. Both books were translated
by Howe, making her the first person to translate Froebel’s work into Japanese.
The translations were and still are considered Howe’s most remarkable contribution
to early childhood education in Japan. For Howe, the books’ explanation of Froebel’s
principles conveyed to future kindergarten teachers the critical message that child-
ren’s early introduction to the force that was manifested in all living things ensured
that they would respect the spirituality of existence.86

81Howe, Shiawase Naru Kanogoto, 33–34.
82Japan Kindergarten Union, Twelfth Annual Report of the Japan Kindergarten Union, 40.
83Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 214–16.
84Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 163–65; Howe, Shiawase Naru Kanogoto, 29.
85Japan Christian Federation on Early Childhood Care and Education, Nihon Kirisuto Kyo Hoiku

Hyakunenshi, 65–67.
86Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 50–51.
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Table 2. A Comparison of Teacher Training Curricula: Tokyo Women’s Normal School Kindergarten Teacher Training Course and Glory Kindergarten Teacher Training
School.

Tokyo Women’s Normal School Kindergarten
Teacher Training Course Glory Kindergarten Teacher Training School

Years of Training 1 2

Training hours per week 23 38

Trainer Clara Zitelmann Matsuno Annie L. Howe

Curriculum Content (hours) Term 1 Term 2 Year 1 Year 2

Music 2 1 7 7

The implementation of Gifts and Occupations 6 6 0 0

The instruction of Gifts and Occupations 1 1 0 0

Moral/Ethics Education 0 2 0 0

Christian Ethics/Bible 0 0 6 6

Pedagogy 2 0 0 2

Psychology 0 0 2 0

Natural Sciences 2 (zoology and botany) 4 (Human anatomy,
zoology, and botany)

4 (Human anatomy,
zoology, and botany)

Mathematics 1 (geometry) 1 (geometry) 0 0

Child Studies
Theory
Principle & Practice
Placement

1
1
6

1
0
6

2
2 (Gifts & Occupations)
10

2
2 (Gifts & Occupations)
10

Somatology 0 2 0 0

Japanese tales 0 1 0 0

(Continued )
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Table 2. (Continued.)

Tokyo Women’s Normal School Kindergarten
Teacher Training Course Glory Kindergarten Teacher Training School

Kindergarten principles and practice
Program making

0 1 0 0

Mother songs and Play 0 0 4 4

PE (Gymnastics) 1 1 0 0

Literature 0 0 1 1

Source: Japan Ministry of Education, Yochien Kyoiku Hyakunenshi [One-Hundred-Year History of Kindergarten Education in Japan] (Osaka: Hikarinokuni, 1979), 80-90.
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Howe considered, in particular, Froebel’s Mother-Play and Nursery Songs to be his
most triumphant achievement. It accomplishes its dual intended purpose of revealing
how reason continually manifests itself in childhood, and how children can uphold

Figure 3. Teaching Materials and Textbooks used at Glory Kindergarten Teacher Training School
Selected, Translated, Edited, and Written by Annie L. Howe.87 Source: Shoei Junior College Archives,
https://www.glory-shoei.ac.jp/tandai/library/.

87Annie L. Howe, Yochienshoka I [Kindergarten Songs I] (Kobe: Shoei Yochien, 1892); Howe,
Kurisumasu Shoka [Christmas Songs] (Tokyo: Fukuinsha, 1894); Howe, Yochien Shoka II [Kindergarten
Songs II] (Kobe: Shoei Yochien, 1896), National Diet Library Digital Collection; Howe, Hahano Yugi
Oyobi Ikujiuta [Mother-Play and Nursery Songs] (Kobe: Shoei Yochien, 1896); Howe, Fureberushi No
Hito No Kyoiku [Froebel’s Education of Man] (Tokyo: Keiseisha, 1909); Howe, Hoikugaku Shoho [An
Introduction to Early Childhood Education and Care] (Tokyo: Fukuinsha, 1893), National Diet Library
Digital Collection; Susan E. Blow, Letters to a Mother on the Philosophy of Froebel (New York:
D. Appleton & Company, 1899), National Diet Library Digital Collection; Antoinette A. Lamoreaux,
The Unfolding Life: A Study of Development with Reference to Religious Training (Chicago: Religious
Pub. Co., 1907); Elizabeth Harrison, A Study of Child-Nature from the Kindergarten Standpoint
(Chicago: Chicago Kindergarten College, 1890); Kate Douglas Smith Wiggin, Kindergarten Principles
and Practice (Boston: Houghton Mifflin Company, 1896); Henry Wolcott Blake, A Life of Friedrich
Froebel (Massachusetts: Bradley Company, 1896); Jane Andrew, The Seven Little Sisters Who Live on a
Round Ball That Floats in the Air (Boston: Lee and Shepard, 1888).
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reason’s ideals through their imagination and affection.88 Her translation of the book
into Japanese carefully adapted the content in terms of Japan’s cultural context,
employing illustrations that depicted real Japanese life and culture. She believed
that the explanation of Froebel’s philosophy in the Japanese cultural context could
improve the Japanese people’s understanding of his philosophy.89

Howe also acknowledged that Froebel’s Mother-Play and Nursery Songs presented
the fundamental principles of Christian education. She asked students to choose one
or two songs from the book and explicate their meaning. Howe then more fully
explained the meanings of the songs by linking them to Bible stories and Froebel’s
theory. She also picked particular songs and interpreted them through literary, histor-
ical, and psychological perspectives.90 For example, the song “The Bridge” is about a
child who longs to cross a stream but is hindered by its depth and width. Suddenly, a
carpenter arrives and constructs a little bridge so that the child can cross the stream
(Figure 4). The song provides a metaphor of bridging: connecting separated individ-
uals and disconnected people.91 Howe’s interpretation was inspired by chapter 12 of

Figure 4. Left, Illustration from Friedrich Froebel, The Songs and Music of Friedrich Froebel’s Mother Play
(Mutter und Kose Lieder), ed. Susan E. Blow (New York: D. Appleton and Co., 1895), 10. Right, Annie
L. Howe’s Japanese translation of Hahano Yugi Oyobi Ikujiuta [Mother Songs and Play] (Kobe: Glory
Kindergarten, 1896), 77, National Diet Library Digital Collection, https://dl.ndl.go.jp/info:ndljp/pid/
1057343.

88Japan Kindergarten Union, Fifth Annual Report of the Japan Kindergarten Union, 1927, 52.
89Howe, Shiawase Naru Kanogoto.
90Japan Christian Federation on Early Childhood Care and Education, Nihon Kirisuto Kyo Hoiku

Hyakunenshi, 178.
91Japan Christian Federation on Early Childhood Care and Education, Nihon Kirisuto Kyo Hoiku

Hyakunenshi, 183.
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the First Epistle to the Corinthians, which provides an explanation of God’s nature
and why God gives spiritual gifts to Christians. She believed the carpenter in the
song represented Jesus, who was always there to help people if they believed in his
existence.92

Froebel’sMother-Play and Nursery Songs was the principal tool that enabled Howe
to transmit Christian values and was linked to Froebel’s theory of divine unity. In the
early twentieth century, Howe’s translation of Mother-Play and Nursery Songs was
widely used, not only in Christian-based missionary training schools, but also in
many non-Christian teacher training courses in Japan.

In Howe’s translation of Mother-Play and Nursery Songs in the Japanese cultural
context, one priority she pursued was to authentically reflect Japanese culture. She
wanted students to understand Froebel’s theory and its manifestation of
Christianity through their personal lived experience as Japanese people. In particular,
Howe highlighted the Froebelian emphasis on the beauty of nature and the unity of
life. To that end, a class on the art of Japanese flower arrangement (ikebana) was
included in the training school curriculum. Ikebana is an art form in Japanese culture
that reflects views of nature and the universe.93 It originated as a ritual flower offering
in Buddhism, beginning in the sixth century. After the Meiji period, ikebana became

Figure 5. Ikebana (arranging flowers) at Glory Kindergarten Teacher Training School (date unknown).
Courtesy of Shoei Junior College Archive, Kobe, Japan, https://www.glory-shoei.ac.jp/tandai/library/.

92Japan Kindergarten Union, First Annual Report of the Kindergarten Union of Japan, 152.
93Ikebana means literally “making flowers alive” or “giving life to flowers.”
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popular and many young Japanese women practiced the art as part of their prepara-
tion for marriage.94

At the Glory Kindergarten teacher training school, practicing ikebana had a dou-
ble purpose: the flower arrangements were also expected to represent Froebel’s phi-
losophy of unity and the beauty of nature. Howe believed that this practice assisted
students in understanding concepts about beauty through their Japanese culture
(Figure 5).95 Ikebana has strict rules regarding display and composition. The three
main components are known as ten (heaven), chi (earth), and jin (human beings).
The inseparable components of Ten-Chi-Jin show how all of life’s elements are inter-
related and connected in a state of harmony and peace. In Howe’s Froebelian theory,
man is positioned as a conduit between heaven and earth. The components of
Ten-Chi-Jin were closely linked to Froebel’s educational principle of the law of
unity. More importantly, it was received well in the Christian world as it reflected
God’s creation of heaven and earth and human beings.

In 1927, Howe completed her mission and returned to the US. During her time in
Japan, she trained 270 students, and over half of those students went on to have
important roles in the kindergarten field.96 Many of her graduates were employed
in important positions throughout Japan. As part of the official farewell to Howe,
an “Appreciation” written by a missionary woman, Agnes Gordon, appeared in the
1927 JKU annual report:

Full of enthusiasm for her profession, and love and loyalty to Jesus Christ, a kin-
dergarten to her meant a place where little children learned to know their
Heavenly Father and his wonderful world. A training school meant a place
where young women were inspired by this idea and were taught the best meth-
ods of imparting this knowledge.97

Howe’s forty years of service in Japan were rewarded when the Ministry of
Education recognized the importance of kindergarten education by including kinder-
gartens as an official component of the Japanese education system. Importantly, in
1940, she was awarded the Blue Ribbon Medal by the emperor of Japan. It was
acknowledgment, finally, of Howe’s work and her devotion to kindergarten education
and teacher training, which came to be respected in Japan for its high standard and
excellence in the field of early childhood education.98

94Jane Singer, “The Organic, Sensual Art of Contemporary Ikebana,” Japan Quarterly 41, no. 1 (Jan.
1994), 44–56.

95Takano and Nakano, A. L. Hau Jyoshi No Nihon Hoikushieno Kouken: Youji Ongaku Kaigtakusha
Toshite [A. L. Howe’s Contribution to the History of Early Childhood Education in Japan: As a Pioneer
of Music Education], 103–4; Japan Kindergarten Union, The Seventeenth Annual Report of the
Kindergarten Union of Japan, 154.

96The number of students was provided by an academic staff member at Shoei Junior College. It is also
indicated in Shigego Yamanaka, A. L. Howe ShokanShu [A. L. Howe’s Letters in Japanese] (Kobe: Shoei
Junior College Press, 1993), 294.

97Agnes Donald Gordon, “Appreciation,” November 15, 1927, in Twelfth Annual Report of the Japan
Kindergarten Union, 1.

98Takano, E Eru Hau Jyoshi To Shouei No Ayumi, 216; Japan Kindergarten Union, Twenty-First Annual
Report of the Kindergarten Union of Japan, 1.
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Conclusion

In the nineteenth century, the kindergarten theory of Friedrich Froebel spread around
the globe, with many Froebelians transferring his ideas about kindergarten to many
different countries. The translation and transformation of Froebelian theory and ped-
agogies were influenced by social, cultural, political, and educational needs and pres-
sures of the host country. However, this study found that the translation and
transformation of Froebelians’ pedagogy and practice were also highly influenced
by the Froebelians’ personal beliefs and the values embodied in their ideas about
early childhood education. At the dawn of the modern age, many missionary
women arrived in Japan and engaged in educational work during the embryonic
period of Japanese modernization and Westernization. Due to political pressure
and the government’s promotion of nationalism together with the Shinto religion,
Froebel’s theological perspectives were controversial, and missionary women were
not able to instill Christian beliefs and values into the kindergarten curriculum.
However, through their kindergarten teacher training schools, they contributed to
the dissemination of kindergarten education rooted in Froebel’s theory, and in
turn, Froebel’s ideology lived in their Christian missions.

Missionary women contributed to the development of kindergarten teacher train-
ing schools, at a time in the nineteenth century when kindergarten teacher training
courses organized by the Japanese authorities were limited. Their two-year course
and curriculum became a tradition in Japan, and they established the foundations
of a kindergarten teacher training and early childhood qualification system that exists
today. Among the missionary women was Annie L. Howe, whose period of service in
Japan spanned forty years and whose contribution to the training of kindergarten
teachers is truly remarkable. For Howe, gaining knowledge of Christianity was essen-
tial to understanding Froebel’s theory and discovering its relevance to kindergarten
education. Her Froebelian pedagogy was, therefore, strongly influenced by her
Christian faith and values and her loyalty to God. More than 130 years have passed
since Howe established the Glory Kindergarten teacher training schools. Even today,
her work regarding not only the Glory Kindergarten but also the Glory Kindergarten
teacher training school is still strongly evident, as is her Froebelian and Christian spi-
rit in the Glory curriculum. A 2020 book commemorating the 130th anniversary of
the Glory Kindergarten, entitled Mother Shoei—Connecting Rainbows, acknowledges
Annie’s Howe’s dedication:

The school remains a testimony to the continuous work Annie L. Howe put in
over her forty total years in Japan. This was no easy feat. Systems change with
the times. But it is precisely because for the last one hundred and thirty years
until now the institution’s forerunners and successors have adhered to the
credo which cannot and should not be changed—which our founder Annie
L. Howe turned into the foundation for our curriculum—that Shoei
Kindergarten remains blessed to this day with a solid community of
supporters.99

99Fusa Abe, Mother Shoei—Connecting Rainbows (Kobe, Japan: Shoei Hoiku Gakuin Shoei
Kindergarten, 2020), 65.
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